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Abstract 

Title of Project: Locally Directed Evaluation Project 

Funding Agreement Number: R-35-21-X-0531-346 

Principa.l Investigators: Ronald W. Stadt 

Carolyn Diggs Reed, 

Institution: Southern Illinois University 

Location: Carbondale, Illinois. 

Time Period Covered: August 1980 to June 1981 
Objectives of the Project: 

To involve all units which participated in the first project 
year and add 3 or more units. 

To provide inservice activities for SIU-C personnel. 

To provide inserVice activities for personnel from other universities. 

To further develop -the model to improve transportability. 

To conduct meta evaluation activities. 



Expected Contribution or Impact on VocationeiUiEducati on: 

This locally directed evaluation plan was designed to help' vocational 
education departments organize and conduct^evaluatidn activities. 
The need for program evaluation has been articulated -at all levels 
of vocational education. University units which utilize locally 
directed evaluation programs be better able to demonstrate 
demand for their products' n- various resources and, effectiveness 

of on-going programs to fe rr v, ^ncies. Using locally directed 
evaluation will enable uni r ^ iinits. to explicitly/show the extent 
to which goals vvere achiev , the effectiveness of programs 
in state annual plan' and ate ' .-. • 'ty reports . A system of locally 
directed evaluation activitie., ■ enable university units to be 
better prepared for external evt on agencies such as NCATE, 
NCA, and the University Council l cationalEducation. The use 
of locally directed evaluation would also facilitate effective 
program planning. 

Products Delivered: A final report co"'taining the locally directed - 
evaluation model and workshop ansV'sis was delivered to the ^ 
sponsoring agency. . . 

• o . ■ . . . . . . ■ _ " 

Expenditure of Funds: There was no discrepancy between the Illinois 
State Board of Education/Department of Adult, Vocational and 
Technical Education Funding Agreement amount and actual 
expenditures claimed. 



.. Paid Participants in Activity: 
- _ : • Project Director: 

' Ronald W. Stadt 

Professor, Occupationa.1 Education 

Department of Vocational Education Studies 
-Southern Illinois University - Carbondale 

Dr. Stadt has served as a DAVTE on-site evaluation team leader longer "than 

any other. - He has led 33 teams, among them many colleges and multiple atten 

dance secondary districts in nearly all regions of the state. He regularly 

teaches a graduate course on program evaluation, has published several 

articles on evaluation and, planning, and has consulted with universities 

and other agencies on these and related matters. ,He dr.afted two of the • ' 

■ DAVTE LDE activities. . 

EDUCATION 

B.S,, Illinois State University, Normal , Illinois, 1957. 
J M. Ecrr, University of Illinois, Urbana, Illinois, 1958. 
i-: - ~ ;Ed.-D.i University of Illinois, Urbana, 1962: 

E XPERIENCE v 

R Associate Professor, University of Alberta, Edmonton. ■ 

1964-1967 — Director of Education, American Institute of Baking, 
- . Chicago, Illinois. 

1967-1969 — Associate Professor, School of Technology, SIU-C. • 
V \ . 19o9-'975 i-- Professor, Chairman V Occupational Education; Assi - 
.: . - to Vice President; Coordinator. of Developent, College 

'■ ' " of. Education. . .. 

Ik- ; 1975-Present— Professor, Vocational Education Studies ■ - 

|::^'^-.'.:: '>KV:' . ji»>nes' A.y- sul^^^^ ■ ■ ^ ' ■ ' ' ■ , , ■ 

I^t: Professor^ \ 

fn Department -olr Vocational Education Studies v - 

. Southerif Illinois University 

igli. EDUCATION . ' 

^f^'\-*--r^'<.- •'. ■ : . . • • • • .. V .... . ■ . ..... 

rft::.\ - B.S., Fairmont State College, 19';9 , " 
Ip: / M.A'., West Virginia University, 1964 
gft. Ed. D., West Virginia University, 1967 



EXPERIENCE 

.1959-1960 - Mechanician, Physics -Department Research Shops, West Virqinia' 
^iQfimQc. t" ""iversity, Morgantown, West Virginia. ^ ^ / 

iQM Qfifl Sf^o^r' W,\S°"'^90 County Board of Education, Salisbury, Maryland. 
l968':}9^'? W.co.ico^.County^^ Center! 'Maryland. 

1971-1974 — Associate Professor, SIU-C. 

.1974-Present - Prof essor and Chairman, Vocational Education Studies, SIU-C. 
Pro.1ect Assistant " ° 

. Wayne S. Ramp 

Professor, Occupational Education 
Department of Vocational Education Studies 

Southern Illinois University - Carbondale • 
EDUCATION 

B.S., Bradley University, 1947; 
M.S., Bradley University, 1951. 
Ed.D., Bradley University, 1956. 

EXPERIENCE 

1947-195^^ Chainjan, .IndustriaVM^^^^^ Township Hi jjh School, 

lore in-F Streator, Illinois. 

i%|:l9?^:: j;i^^lS„1 JJoTestr.'i^^ 

1962-1968 --Associate Professor, SIU-C 

1968-Present - Rrpfessor and Research Coordinator, Vocational Education 

'-. Studies, SIU-C. 

Research Assistant: 

Carolyn Diggs Reed 

Graduate Assistant, Occupational Education 
Department of Vocational Education Studies 
Southern. Illinois University - Carbondale 

EDUCATION 

Associate Arts, Southeastern Illinois College 
B.S. ,- Southern , Illinois University - Carbondale 
M.S., Southern IHinois University - Carbondale 

EXPERIENCE — 

]Qon"i^^° "I Instructor, Carmi .High School , 800 W. Main, Cami Illinois 
1980-Present - Graduate Assistant, Southern Illinois Univlr^i'ty - CaJbondale, 

Secretary: 

Kathryn Ann Mellon 



Secretary, Occupational Education H 
Department of Vocational Education Studies " ' 

Southern Illinois University - Carbondale 



-'J 



Consultant: 

Tim L. Wehtling » \ ■■ ' 

_Asspciat.e P>*ofessor - 

Departme'nt of Vocational - technical Education . . 

University of Illinois ..... 

Dr. Wentling has been more involved in the development of DAVTE 3-phase program 
approval and evaluation processes and the related LDE system than any other 
save people in the Springfield DAVTE office. He is more capable and experienced 
as a writer/speaker pn vocational -program evaluation than any other. 
EDUCATION 

B.S. (cum laude) University of. Wisconsin -Stout, Memonomie 
M.S. University of Wisconsin - Stout, Mehionomie 

Ph^D. University of Illinois, Urbana : ' 
EXPERIENCE ^ \ 7^ 

r965-1968 (various periods) — Gradunite Assistant, University of Wisconsi n-/- 

Stout, Memonomie, Wisconsin.. ' 
1968-1971— Instructor, Champaign Centenni a] High School , 913- Cresent Drive. 

. Champaign, Illinois. " v 

1569-1970.-- Coordinator, Cooperative Vocationa*! Education, Ch^paign 
^ Coninunity Schools, :7.Q3 S. jfew. S 

1976-1976 — Assistant Professor, Department of Vocational and Technical 

Education, College. of Education, University of Illinois, Urbana, ° 
Illinois.- ■ ■ . - 

1976-Present— Assistant Professor, Department of Vocational and Technical 
Education, College of Education, University of Minnesota. 
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Seneral Description (S 

Surmiarize the contervt arid tell hd^ Continue on back df this 

sheet or on another she6t,^if rieces^sary.)r^-^^^^^^^^^^^^^^> - _ 




Method;of Use-: To be used an evaluation cornmittee. narnfed and charaed ' 

with spe cific evaluation responsibilities. - 



Content and Organization; , . ,' . 

A. Evaluation of Instruction . *^ 

' CONTENT ' a 

1) Needs Assessment of Employer 

This activity is designed to detemiine "wants" re future vocation 
education personnel. Potential employees- are polled to obtain a 
list of functions, competencies, and specific skills. 

2) Needs Assessment of Potential Students ^ ' " 



Thjs activity is designed te detennine~potential students and 

- — i^^^^^^^^ ^^'^^ ^'^^ information relevanJ^to 

decisions about programs by specialty ^d levelv^s- 

INPUTS v ; 

1) Personnel Evaluation . 

This activity is designed to evaluate instruction, research 
service, and 6ther -functions of personnel and to provide individual, 
opportunities to build on strengths and-alleviaL weaknlsses^^ 

2) Facilities and Equipment Evaluation 

This activity is designed to assess adequacy of facil4ties 
and equipment which are utilized by staff and students. 

.3) _Evaluation of Instructional Materials 

This activity is designed evaluate the quality of instructional 
materials which.are utilized by staff .and-students. 

4) Financial Analysis 

Il!2'n!o'S''' "^^'1?"^^*° determine how finances are acquired 

1) Planning, Evaluatfon and implementation- assessment ■ ^--^^^^^^-^^^^^-^^^^^^ 

PRODUCT ■ .. . 

1) .■ Exit interview ; • • 

'iiJl^u'^jJ^^^'-^ ^^""P^^^^ program 
. strengths and weaknesses. k. » > . 
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"^2) 3tudent Follow-Up: ' . 

^ ■ ■ ; ■ ■ • * ' ' ' 

^ ' alMevel' r'^^ design ed to su rvey graduates of programs at 



3) Employer Follow-Up • 

/ * . . •■ ... - . ■ - " 

JJi^^^^tivity .-is designed to survey immediate supervisors of 
B. Evaluation of Research ' 

3^^*^'^^.*^ ""^ ^^"^'9"^ *° identify perceived needs for 
-^ded projects by internal personnel, to determine whether 
inH/L°t rS^^^^s have been met, and to determine wh t outcome 
and/or input research efforts shall have/have had^ on the unit 
and the university. ^ 

Evaluation of Service 

2il?tflfStj-n'^thi^"'-Aj""? prior cities for service 
actfvities with.n the unit, the university, ajid the larger 
conmunity. • ^ 
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Person Completing this Abstract:- 
- ' Full Address: 
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Workshop Summary: . 

1 . ' Arrangements for space, "AV equipment etc. . . and information flow to 
.^potential participants, were- m^^ by the graduiate assistant. 

The Locally Pi rected. Evaluation^^^^M^^ conducted November 

,13v 1980 ::in this Ohio Room^ of the Southern Illinois University Student Center; 
;The workshop .was conducted between the hours of 9 :00 ,a .m to 3 : 00 p.m . 

• Attendance by units wa " 



. Agricultural Education • .1 

Business Educatiph • ^ . 4 

-. Home Economics Education - 2 

. Occupational Education • 11 

_^,Sch6ol pf Technical Careers ■ 3 

• '•-Department of Education Leadership . , 2 

• CoTTege of ^Education ; 2 

,. : Special Education ■ 2 

College of Human Resources » i 

' iv^- Ir^v.;:;.- . . TOTAL ~28" 



>: ' See Appendix A Participants: LDEM Workshop November 13, for names and 
affiliationsv . 

\- .-4——^-' — - . 

, , See Appensix B. LDEM Workshop Agenda for topical outline, which war' 
f(^n owed within the larger concern to satisfy pjarticipants interests. . 

.Note: Participants of the LDEM Workshop were personally known by the 
workshop developers. Arrangements were made to accommodate those participants. 
Therefore-, no mention is made of unique requirements on the pre-regi strati on 
form. See Appendix C. .■ . ' 

.'-. Attehdance to the LDEM Workshop was smaller than expected. A conflict 
in scheduling: occurred. Two other DAVTE workshops were being conducted 
simuTtaneously. > ? 

; The LDEM workshop was evatuated via a rating scale which was' mailed to 
participants.^ ^ee Appendix D.- . LDEM, Workshop Evaluation. . c 

.,: See Appfendii E fpn correspondence and promotion of the workshop. 



Resource Listing: 

1. Abramson, Tittle, Cohen. Handbook of vocational education evaluation. 

Severly Hills, CA: Sage Publications, Inc., 1979, 600 pp. ~ . 

Evaluation issues are examined in the context of current vocational 
education programs and practices, with the specific pur p^s4 of assisting 
evaluators, administrators, policy makers, and dll others working with 
these programs. / 

2. Adams, Kay Angona, and WalTcer, Jerry. Improving the accountability of 

career education-progr-ams ; evaluation guidelines 'and checklists . 
. ' Columbus, OH: National Center Publications,/ 1979, 103 pp. ~ 

Discusses planning, implementation, commun/ication, and use of 
evaluation results. Includes a self-assessment scale and sixteen 
checklists. , / 



3. Anderson and Ball. Encyclopedia of educational evaluation , San Francisco, 

CA: Jossey-Bass,. Inc. Publishers, 1975, 472 pp. 

Arranged like an encyclopedia, this book unifies and systematizes/ 
the field of evaluation by organizing its main concepts and techniques 
into one volume .\ . 

4. Anderson and Ball. The profession and practice of program evaluation . 

: San Francisco, CA: Jossey-Bass^ Inc. Publishers, 1978,. 252 pp. 

A guide to program evaluation as well as a discussion of mapy 
issues concerning evaluation of educational institutions, government - 

agencies, businesses ^^nd. many other organizations. 

' ^ ■ ■ . 

5. ApkJ^ Wes,ley. Policy issues in interrelating vocational "education 

. - and CETA . Columbus, OH: National Center Publications, 1979, 
16 pp. . ' . 

Discusses future directions in voca-tidnal education and training 
. pointing out. that vocational education must be, prepared to think in: 
new and creative ways to, make a meaningful impact on training for rapid 
changes in the next decade. . " 



Asche, Marion and Vogler, Daniel. Assessing empl over sati sfaction 
with vocational education graduates . Columbus, OH: National 
Center Publications, 1980, 41 pp.. 

Reviews types of employer surveys, includes abstracts of the 
major types of studies done, and analyzes problems, issues and benefits 
related to gathering data on employer satisfaction with vocational 
education and its students. 

Atteburg and Stevens. A vocational education guide to the CETA. system . 
Arlington, VA: Publication Sales AVA. 

The authors examine the Comprehensive Employment Act (CETA), 
strategies for cooperative efforts with vocational educators, and 
potential barriers to coordination. 

Baker, Eva L. New directions in evaluation research: implications for 
vocational education . Columbus, OH: National Center Publications, 

Outlines a brief history of evaluation efforts fro^the^^earl^T 
seventies jco the present and points out. the changes in the political 
climate of the country have had implications for education fh general 
and especially for evaluation methodology and rationale. 

Baues, Michael. Measuring the impact of employment-related social 
programs . Kalamazoo, MI: W.E,- Upjohn Institutes. 

A primer on the evaluation of v>mployment and training, vocational 

education, vocational rehabilitation, and other job-oriented programs. 

Bol land, Kathleen A. Vocational education outcomes: an evaluation 

bibliography of empirical studies . Columbus, OH: National Center 
Publications, 1979, 127 pp. ■ ■ 

Provides information on thirty-one empirical studies of vocational 

"education outcomes conducted during the. past decade. 
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n. Buras, Oscar. Vocational tests and reviews. . NO: The Gryphon Press, 
• 1975. " • . ■ 

Lists vocational tests and gives a .Short review of each.- • 

12. Campbell and Stanley. Experimental and quasi -experimental designs 
for research. Chicago, IL: Rand McNally and Co. \ 

This book has experimental illustrations from educational research, 
social sciences in general, and the methodological recommendations. 

,13. Cble,^Sheilia. Working kids on wnrking. my: Lathop, Lee & Shepard Co, 

Discusses the results of two studies done on teenage workers. . 

14. Cronback & Associates.. Toward, reform of program eval.i;^t.inn, San Francisco 
, CA: Jossey-Bass, Inc. Publishers. ' 

Presents a progmatic view of what evaluation can accomplish and 

outlines improvements in methods and design. 



1 5t— Barviel s-,-Hah-r^y-^ncLBoss , Richard . Illinois career guidance handbook . 
.Macomb, IL: Curriculum Publications. — - 

The content areas covered include 1) Career Guidance: program 
planning and development, 2) identifying resources, 3) implementing 
programs, and 4) evaluating programs. . 

16. Darcy, Robert L. Some key outcomes. of vocational education: a report 

on evaluation criteria, standards anq procedu res. Columbus. OH- 
National Center Publications, 1$8(), 7S pp. ~. . V 

Provides ..vocational education administrators and others involved 
. in evaluation policy a detailed discussion. of fifteen key outcomes o f ■ 
vocational educatibn, issues, operational procedures, and. results of pilot 
testing these procedures. ' 

17. Darcy, Robert L. " Vocational education outcomes: perspectiv e for 

evaluation. Columbus, OH: National Center Publications, 
1979, 43 pp. ' . " 



1 ■ ■■ " ■ ■ • ' ■ ■ ' ' ■ - ■ ■ - ■ . 

18. \Edsall, Richard. A guide for local program evaluation . Coluitifus, OH: 
y National Center Publications, 1973, l2 pp. ~" 

\ Identifies ten steps to. serve as 'a skeletal structure in deter-*'. 

mining evaluation procedures, committee organization, and the collection. 

, \ ■ •■ ■ ■ ■ . ■ , ■ . ■ , ■ ■ ■ ■ 

and. utilization of data. 



19. Education Commission of the States, disseminated by the -National Center 

, for Research in Vocational Education. Evaluation of vocational 
V education; roles, responsibilities, and responses of state and : 
federal agencies. Columbus. OH; NaHnnaV f^onfo;. b..hi,v.4-,-»no 
1979, 70 pp. 

-ReV^iews the evaluation requirements for vocational educators at the 
state and federal levels based on the Education Amendments of 1976. and 
provides an overview of ongoing evaluations, related reviews-and studies. 

20. Ericksbn, Richard and Wentling, Tim.. Measuring student growth; techniques 

and procedu res for occupational education . Boston. MA; All vn and 

, Bacon, Inc. ■ . ■. . •• . 

This book has procedures and techniques for selecting, developing, 
applying, and evaluating teacher-made and standardizecl vocational 
^ education tests-: _ • 



21'. Farley, Joanne. Vocatio nal education outcomes: a thesaurus of 

outcome questions. Columbus, OH; National Qenter Publications, 
- 1979, 60 pp. 

Lists over 200 vocational education outcome questions from the 
literature and communication with practitioners, researchers, and ^ 
others. 

22. Feastdr, Thelma J. , Peterson, John p., Lynd, Charles W., ^nd others. 
. Databases and clearinghouses; information resources 'for 
education— 1979_edit ion . Columbus, OH; :National Center 
Publications, 1979, 156 pp. 

Provides a sel ection, of one-page summaries of fifty- four databases, 
thirty clearinghouses, and the sixteen Education Resource Information 
Center (ERIC) clearinghouses. ^ 



23. -; Fitz-Gibbon^ Morris.' Program evaluation kit, a books. Beverly Hills 

-CA: Sage Publications, inc., 1978. ' ; ' 

. This: series has eight practical guides. The titles are r 
• • Evaluator's Handbook. .: 
. How to Design a Program Evaluation 
How to Calculate Statistics 
How to Measure Program Implementation 
How to Measure Attitudes 
How to Present an Evaluation Report 
How to Measure Achievement 

How to Deal with Goals and Objectives 

24, Frahchak, Stephen J., and Spirer, Janet E. Evaluation handbook 

volume I; guidelines and practices for foil ow-ui3 studies of 
former vocational students. Cnlumhnc^ hh- N:.f!i^.n.i r^ntrr 
Publications, 1978, 230 pp. 

Includes specific techniques, legislation requirements, develop- 
ment of forms and instruments, ^guides for interpreting data, alternatives 
for reporting and ajbibliography. 



25. Franchak, .Stephen J. , and Spirer, Janet E Eval uatton-herndbook- ^ 

volume II; guidelines ; and- practices for foTlow-up stu dies of 
special _popuJ^artons. Columbus, OH; National Center Publica- 
tions, 1 979 ^ 273 pp. : 

, Examines context, definitions, and strategies. Identifies current 
problems and issues along with existing practices that have Koven to 
• be-'-successful.. 

26. Guttentag and Struening. Handbook of evaluation Vol 1 and' vol 2 

Beverly Hills, CA; Sage Publications, tnc. — ' 

;/ "Volunje I emphas^ strategies. 
Volume 2 applies the techniques of evaluation research to selected 

..; . cpnten compensatory, education, new careers, 

::;:^^-a 



27. Hoyi, Kenneth B. Evaluation of K-12 career education; a status report. 
\ . : Washington, DC: Supt. of Documents, 1980, 44 pp-----^~-- : . 

• Attempts to sunmarize aiid report In studies concerned with ^ 
, evaluation of career education. , \ , t 

28. Kester, Ralph J. Using systematic observation techniques in evaluat ing 

career education. Columbus. OH: Nafinnai Ponfo^ P..h1,v.-hj»n'i. 
1979, 64 pp. . ^ 

Foc^use^/-t>n..obsei^^ 
sively, and presents considerations for use. 

29; Mai ak, Sharon i Spirerv Janet E. , and Pell igrini -Land, Brenda. Assessing 
expen enti al 1 ear ni ng i n career educat i on . - Columbus, OH: National 
Center Publications, 1979, 124 pp. 

Explains.methods that may be used to evaluate experiential learning 
programs, aiid provides fifteen papers with secondary and post-secondary . 
viewpoints and suggestions. 

30. McCaslin, N. L. , and Walker, Jerry P. A guide for improving locally 
developed career education measures . Col umhu*;. OH? Naf-innai 
Center Publications, 1979, 52 pp. 

Includes material on planning and designing instruments, checking 
reliability, eliminating stereotypes, and gauging reliability. 



31. McCasUn, N. L. ,;g^^ Charles J., and Walker, Jerry P7~ Career ^ 

<? educati on mea sures ;" ' a cdmpendi m of -eva 1 uat i on i nstr uments . - 

Columbus, OH: National Center Publications, 1979, 354 pp.^ 

Lists oveir 200 abstracts and includes a rating form, reference 
lists, and bibliography. 

32. Miers, Gary. Handbook of special vocational needs education , 
i Gar thersburg , MD: Aspen Systems Corporation, 1979. , 

Covers procedures |fpr evaTuating students and programs in vocational 

-special needs educati on ,/the developmeni of successful special needs . , 

programs , curr i cul um modi f i cation tech ni ^fjes and strategies , the parents ' 

- , e In supporti ng vocationaT "traini ng , and the admi ni stratbr ' s rol e in • 



■establishing and supervising speci^-'heeds pr^g»|^ ^ . 

Gives skills and procedures for eyaluating/€ude.t performance ,n 
hospitals, laboratories, and health care clini^ 

■ National center Publlcationsj^si/a. i85,pp. j | . ■ . 

Presents InfomatlinVn key c^i^stlons of C^ce| to those planning . 



implementing . and evalultlk educ|tion |ograms , 



35. 



Is V- • ■ ■■ 

if'- 



. 1S?5. H'y.' 7 ?j' . i t 

outlines a procedOre for obtaining and !,s1ng Rudent -follow-up 
, data aiamostcrlti^al requirement for evaluatlng^e Impact of 
; \ vocational programs.,^ 

■Is^ Poph^. O^es V Vd, " jv. Vl<<tion in educa^^-^^^ely^;^ CA= McCutchan 
° .pibllsMng Corporation. 1974. 586 ppA 

V . ■. Th1s,.booK;-tffers nine Chapters .ach written by recognized scholars. 

SH- National Center>ubH c ations. vx^, '\^'^^^^.^ ^ r - _ 

outlines s<^e of the potentiaVand economic issues.faclng schools ^ - 
today . and speculates on the directions. education, particularly vocational 
1; . eduction. Will take. In light Of certain court decisions and .interpretations 
r ' of the law. ^ ; , " ■' /. . - 

. ■/.■■. : 46 pp. V - v 



-niProV^cies state,advisor7 councils and their staff wiJh background, 
, techniques i and forms for resource' assessment, needs assessment-, per- ■ 
formance audit and general program-audit for vodationat^^e^^^^^^^ 

39. Stevenson, William W. Vocational edu cation evaluatinn: . n rnh^^c , 

Suggests several possible . approaches decision makers in each state 
should consider in seeking methods of improvement. 

40. Stevenson, William., and Ward, William. Conducting evaluat.in r^ wnfhnn . 



Addresses 
for evaluatiop^ 
provided for selecting an evaluation, system. 



terminology in evaluation, use of evaluation, pressures 
and conflicts in evaluation. Basic criteria are 



^1. Stuff lebeam Daniel, Standards for evaluation of educational 'programs 
198of?6!pp MO: McGraw-Hill BodkT! ' 



Presents 



and reports. 



30 separate standards for use in assessing plans, operations. 



^^.^nioh > ^ ^ T he role of private trade and t.Pchnical schonl. :nn . - 
comprehensTveTuma n develop ment system; implications for resl"r rh ' 
- --.--i-iggrgg^^ ^ "H: Nationa l Center Publ icationsri97 9. 

Discusses the role of proprietary trade schools ,in the total ' ^ . 
educational effort and advocates greater cooperation, between the proprietary 
. schools and non-p, oprietary schools, -especially state-supported, community 
colleges providing similar job. training. \ .. 

..-Taylor, Carolyn M.,Darcy, Robert L. ,. and Boll and,' Kathleen A. VbfcationaT- 
education outc omes:; annotated bibliographv nf rPlpt.H Y to7§?^S^ 
Columbus, OH;. National Center Publications, I S V ^^ 



:^gprizes oyer eighty publ icatitDns that include data-base reports, 
review; a^i^>^thesis pap^ related themes. • 



it" 



44. Tuckman, Bruce. Evaluating" instructional programs ; Boston, MA: Allyn 

& Bacon, Inc. - '•' - , 

Gives clear and explicit forms, designs, rules and examples to , -<;, 
effectively guide administrators through instructional pro^gram evaluation. 

45. Evaluation criteria; fifth edition . Arlington, VA: National Study 

of School Evaluation, 1978, 361 pp. 

The manual is presented in two parts^, Part I provides suggestions,, 
for use of the evaluation criteria by school staffs in their self-evaluations 
and by visiting committees. The second part discusses the background and' 
development of the evaluation criteria. ^ ^ f ;, 
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Accomplishitientsr ■ 

"SS^JSofl^^i^! PARTICIPATED- i„ FIRST PROMCT YEAR 

_ -The project proposal and abstract, were mailed to members of the Liaisnn 
Uc''°??p^2nS-- ^^t P^i"^iP^l,investigator made trp?il^^ tj Ihe 

pJ«l\i.Hnr JKf'°"'-'*r^'^?^'.-*^^^ articuUted planning and 

evajuat on, the porject objectives and calendar^ and a description of LDE 
activities completed during the first project year. "H'-ion or Lut 

■ - Tiie major effect of presentations to the LAC was attendance at the LDF 
.workshop. |(See Appendix ;A,. Parti 

units whic^participated in the first year workshop were n attendance 
Two new units were added. A conflict in scheduling wHh Jther SsSops 
accounted |f or fewer new units attending. ' worKsnops . 

OBJECTIVEfll: TO PROVIDE INSERVICE ACTIVITIESFOR SIU..C PERSONNEL. 

n.r>i?S?f etc. and information flow to 

parti cip^nts were managed, by the graduate, as^'stant. 

\/An 1|DE workshop was conducted on November 13. 
■ -^Attendance by units was: V 
• , - I Agn^cultural 

j Business Education - ' 
. / . Home Economics Education 
Occupational Education 
School of Technical Careers 
Department of Educational Leadership 
College of Educatioh ^ 
~~ Special Education 

. College of Human Resources 
: • . ,■■ .,..;T0TAr''-'"28' ' 

affil.il^iSSs!"'^''' Workshop; November 13, for "names and 



, 1 
4 
2 

11 
3 
2 
2 
2 
1 



A 



7 



fLiinwpH SffhJn'J.^ outline, which was 

f611 owed within , the larger concern to satisfy participant needs,. 



UNIVERSITIFS^ ■ "^^ ^^^^^^-^ INSERVICE ACTIVITIES FOR PERSONNEL FROM ' 



The pnncval investigator made two presentations to the University Lfaison 
CounciU-one in October 9 and in February 25. The first prelentS (1) 
S«^L-i;f3 ^^^^H^es of the Locally Directed Evaluation Model.' (2) Sol ic ted and 
received vanous inputs re development of aspects. of the model. (3) Proposed 
and-received various -inputs re an on site-evalyation model , whereby teams 
might represent DAVTE in consultative evaluations at unive;sitiel wiJh • 
Jn?vpS2n52"^f ni*- '??Presentatives from Western Illinois Unive'rsity and the 
wShZnJ^ °! Ill nois were at first extremely resistive and then adamant, 
dt?nnh !!?h'°£'?'°"' suggesting that an on-site evaluation should 
deal only with what occurs under a liaison contract. (This hai earlier 
been announced as a design parameter.) caiii.v 



on-site 



:, The second presentation entailed discussion of a proposal 
evaluation system. (See Appendix F.) This proposed evaluatioi'activity 
was discussed at length. Severa^l universities were at first rbceptive. i.e 
Eastern^niinois Un versity, Chicago State University, and SouSn IlliJiis 

tie_Un.lyersity of-I-lbTiois were even more resistive and vociferous than when 

iSr^ou^^'u^nf tn' v'-'^''^^^ they agreed that on-site .evil atiSn of 

work puy.uant to liaison contracts, should be pursued. Initiallv the council 
voted to support pursuit of the.matter and .pilot testing li oje or two 
institutions. Fortunately, later in the day the Council voted 
not to support . the matter. Before then, the principal : investili 



unanimously 
gator had 



riar^'tfiaA 4. -j T , — — "J -mv- pi iiiv,ipai I II VKb L □{! LOr naO 

n?? project year because many of Jhe liaison 



incorrigible re the relationships of planning and 
and the advantages of external reviews which, deal specifically 
education units in university milieus. ^ 



evaluation . 
with vocational 



raduate 



OBJECTIVE IV. TO FURTHER DEVELOP THE MODEL TO IMPROVE TRANSPo1rTABILITY». 

. ■ . . : ..X i ■ 

^ The principal investigator worked with- the iconsuXtant and 
assistant to imiirove transportability of the LDEM.. 

See Appendix G Locally Directed Evaluation Model. 
OBJECTIVE V. CONDUCT META EVALUATION ACTIVITIES. 




Meta evaluation activities ^were conducted accordingi to plan. br. Wentling 
evaluated, critiqued and editted everything prepared^^'i^^ W. Stadt and 

Carolyn Diggs. Likewise Dr. Stadt evaluated, critiqued and editted feverythinq 
developed by Dr. Wentling and Ms. Diggs. The results! off meta evaluation 
are reflected in both the quality and quantity of materials in the LDiEM, 
Meta^evaluation continues at SIUC as the Department of Vocational Education 
Studies implements the LDEM. It may continue at oth^r um'versitie«: which 
pursue LDE and have professional ly_capable/ and wilTirig tb conduct same 



v.:^Res6un:e; Persons . ; • ■ 

;: ;';^beparljnent of Vocation . 

■ ; '^j*^®^^?^ conducted the LDE; workshop on November 13^ He contributed 

,to . the^deyel opment of the LDEM -by deve.lb|3i ng procedures and instrument^ The^ 

: two daVs With 

v the. consul tant i^ / '^i,^" . 

Statement of Impact: :T^^^^^^^^^^^^^^^^^^^^^^^^^^^^ ■ ' , 

At Sii^c, LDE has potential for -improving programs and services'. for approximately. 

550v teacher and 3300 non-teacher education; students. Of the 

: latter, approxima^^^ 

by DAVTE; teacher ec^cat^on^ been^impacted 
upon by IDE activities conducted during the first project year; Professionals 
/ in,the five, schools and col^ party to ±he one^and-five year 

plan wiir be directly- affected during tht^ second project year . Other - " 

universities will be more affected during the second year than during the 
first project year. - . . , 

The number of business and industry situations and the number of publ ic vocational 
education^students which wil 1 „ turn , be affected by SIU-C graduates cannot be ^ 
estimated. The latter will , of course, be tens of thousands over a shprt span 6f 

.-■years', w ■ . ',;.„■ ''V •. 

Local impacts will continue for, at least, seyeral ye^^ With funding and^to some 
degreelmhout funding, people in various departments £id deg . / 

can be expected; to continue tonducting IDE activities such' as^student' ^^loyer^ 
follow-up.,..which are important to external revi^s,; and:student evalua/ibn of ( 
vj^^^}*0^^^ ^^ Important :to planned programj-enewal . It is e?<pected that i ' 



generated by Graduate School and Academic Affairs at SIU-C. . • 

^Thinking in several units is supportive^of LDE. Witness previous qne-and-five 
year SIU-C plans. Several units have been subjected to many external 

^eval uations in recent years and want to be better .prepared for same in — 
future by regularizing LDE activities. 

Conclusions and Recommendattons: ^^^^"^^^^^ 

■ ' ■ • • ' * , * 

It is plain . to see that" educators are busy fighting rear guard actions... < 



They are beset by many external evaluations. To succeed in deprlssibn, they 
must conduct context, input i proc^^ss, arid product evaluations.; Fewr educations 
deny this. But, very very few will conduct local or welcom? external , 
evaluations ^unless forced to do so. It seems that few " professor's are aware 
of proper/effective campus political economics for vocation'al education. 
•: #fi"2'^?fo'^e> it seems appropriate to^ r^^^ universities which ' ' 

train- vocational teachers: • ■ • 

. . :i., : Adapt/adopt the LOEM. , / -^v :, ' : 

• 2, Incorporate el ement^ of LDE -and progralreval uati on i nto pre-'service ■ 
. ; , P':??'^3"'S ^he better to assure tjiat^^future generations of educators 

V. will utilize evaluation sm^l^^^ / ■ c V - 

• It also, seems appropriaiter^ recommend jbhat DAVTE: ' • ■■ ^^■ 
' •r'''^ : ^"co^ universities via liaison contracts." 

^^'j^^^^p^^^^^^ the concept of external reviews: ? 

.3. ' Attempt to infl uence/ the Wl€e^ -V; . 

. . development of.Jiaison>Pficiers who are conversant with vocational 
■ education. ' ■^r'.^ ^: ■>^^-':*':/;;\^'^^^^ : 

. :; . And program evaj^j^n experienced -with DAVTE prograrii jipprciv^^^^^^ ' 
.;; evaluation processf6s, and; generally astute re campus political economfcs ' 

/v-:^-'. -r.'.: - -i ^.^.-fer/, 

.■ 4. Incorporate into ,One-and^Five Year Plan. i' - .• 

^ " : ; ; ? : 5- Establ ish a committee to insure evalUjIions, 
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The need for program evaluation has been articulated for all levels 
of Vocational Education. P.L. 94-482, the 1976 Education Amendments, 
mandated data-collection and analysis for various local , :state, and federal 
agencies,* involved in vocational education. State annual plan and 
accountability reports must show explicitly the extent to which goals 
were achieved in the previous year and to the effectiveness programs as 
indicated by evaluation findings. 

A mandate for special ..evaluation of professional development, research, 
and service programs conducted by university vocational education units, 
has not been legislated. Conditions: in the vocational and higher education ' 
communities are tantamount to a legislative mandate. As federal and state 
budgets/become tighter, university units which utilize locally directed 
evaluation programs will be better able to demonstrate demand for their ' 
products-, need for various resources, and effectiveness of on-going programs. 
Only through sound evaluation practices, can they expect fair shares of 
monies. 

•^i^^siir*''"®"* theories run through current federal vocational education 
policy: , 

1. The role of vocational education in the nation's employment and 
training programs. 

2. Vocational Education in riral. America. . - 

3. . Race and sex compliance in vocational education. 

4. Vocational education for special need populations. 

5. The role of vocational education's products in the economy. 
Reflecting these themes, the state of Illinois developed fourteen 

interests for vocational education: 



1. Increase the public awareness of vocational education. » 

2. Provide access and equity for all citizens who can benefit from 
vocational education. . - 

3. Incorporate new and expanded economic concepts within vocational 
education. ' 

4. Expand the vocational education opportunities and programs for 
older citizens. 

5. Enhance basic skill development of individuals through vocational 
instruction. ' * ■ 

6. Develop job survival skills. 

7. Expand the development and integration of competency-based 
vocational- education. 

8. Build a, stronger and closer-bond between educational agencies 
-and business, industry, and laborT 

9. Expand Cooperation and Coordination among agencies tffat spojiso'" 
and deliver job preparation. 

10. Maintain flexibility in offering vocational education to ensure 
responsiveness to individual and economic needs. 

n. Improve or upgrade and traia new vocational educators.. 

12. Improve planning and^-evaluation of vocational education. 

13. Advance Policy Formulations and legislative development related 
to vocational education. 

14. Explore vocational education needs, develop new processes and 
products for dissemination to improve programs. 

The above illustrates that effective program planning and evaluation are ' 
rooted in both federal and state policy. Planning and evaluation have 
significant impact on program improvement and change in vocational education. 
Much planning for change in vocational education must take place in universitie; 
Evaluatiorand research are essential to evaluation and policy making. Policy 
making, a political mechanism, is essential to change. 

Vocational education units in universities have been evaluated by 
external agencies such as NCATE, NCA, and the University Council on Vocational 
Education and rarely by ad hoc visitation teams which have been invited to 



perfonn special evaluation tasks. 'It is difficult, to find a vocational 
education teacher educator who believes that, external evaluations have 
helped significantly. A system of locally directed evaluation activities 
cduld not only provide information for planning program change but could 
also enable professionals to be better prepared for external evaluations. 

An -evaluation system must entail means for collecting information at 
various times ip accord with carefully identified needs. That is to say, 
evaluation activities must make determinations such as needs for programs 
and courses, alignment of programs with goals and objectives, and service • 
efforts., Locally directed evaluation must be on-going. Various evaluation 
activities must be done on term-by- term, annual, and longer-term cycles. 

.This locally directed evaluation plan is designed to help vocational 
education departments organize and conduct evaluation activities by utilizing 
committee, named and charged with specif ic' responsibilities. Thfs committee 
shoiil-d-consJst.of no more than seven members. It should be assembled, -conduct 
evaluations with dis^atchr reRc^ f indings and recommendations, and be disbanded. 

Four tasks should be performed by thrcommittee to prepare an evaluation 
plan. . , , ^ 

1. The committee shbuld conduct an inservice experience for department 
members to acquaint them with purposes and goals of evaluation 
process and collect input re same. 

2. The committee should develop a calendar for evaluation activities. 
This calendar should include external and internal evaluation 
activities and all planning and especially budget-related activities. 
The calendar should be continuously updated and should be available 
for all personnel. 

3. The committee should co'nstruct a file of relevant external and 
internal evaluation standards, one-and-five-year plans, policy 
and priority statements of local and state agencies which govern ' 
fund, or in other ways impinge upon the unit, and guidebooks for 
evaluation of vocational programs. 



1?^^?°"""^"®® should construct. a file of previous evaluation 
findings and recommendations, advisory committee minutes and 
reports, follow-up studies, enrollment data, inventories, and 
whatever other data are 4mportant to planning events. Such 
information (or much of it at least) would be most useful 
if submitted to computer storage. 

An overview of the locally directed evaluation plan with a brief 

description of each component follows. 

A. Evaluation of Instruction . • 

Context 

1) Needs Assessment of Employers 

This activity is designed to determine employer "wants" re 
future vocational education personnel. Potential employers " 
are polled to obtain a list of functions, competencies, and 
specific skills. 

2) Needs Assessment of Potential Students 

This activity is designed to determine potential students and 
their vocational needs. It yields information relevant to 
declsions -about programs by specialty and level." 



INPUTS 



1) Personnel- Evaluation 

Thls^ activity is designed to "evaluate instruction, research, 
service/arid other functions of personnel and. to provide ' 
Individuals ppportunitles to build, oh strengths and alleviate 
. weaknesses. 

2) Facilitles'and Equipment Evaluation ' 

This activity Is designed to assess adequacy of facilities 
and equipment which are utilized by staff and students. 

Evaluation of Instructional Materials 

Is deslgned to- evaluate the quality of instructional 
materJ^ii^-4^.ich are utilized. by staff and students. 



4 ) ^ F1 nanclal Analysl s 



PROCESS 



Thlsi^actlvlty; 1^ 

acqufred and used within vocational "education^ 



1) Planning, Evaluation and Implementation assessment 

This actlvl ty Is designed to ensure and document del Ivery of 
..high quality Instructl on. of department and hon-department 
courses. ■ 



PRODUCT 



B. 



PROCESS 



PRODUCT 



C. 



PROCESS 



D. 



1) Exit Interview 

This activity allows immediate feedback from graduates re 
program strengths and weaknesses. 

2) Student Follow-Up - 

This activity is designed to survey graduates of programs at 
all levels. - ■ 

3) Employer Fol low-Up • 

This activity is designed to survey inmediate supervisors 

Evaluation of Research , ' 

' ■ ' - . I-' ■ ■ .• , I 

Context 

T) Analysis of current contracts 

The purpose of this activily is' to asse ;s congruence 
of current and potential contracts with departmental , 
- college, university, state and national goals. 



1) Analysis of Project Reports •„ ' 

The purpose of "thi s acti vi ty i s to ensure timely del "ivery 
of project reports and to provide feedback to project 
.directors . A qentral report f il e wil 1 al so be establ ished . 



1) Solicitation of Feedback from Funding Agencies- 

The purpose of this activity is to provide a. post hoc 
view of project success by persons responsible for 
funding. 

Evaluation 

Context 




Service 



1) Analysis of Current Activities - 

This activity is designed to assess priorities for service 
activities within the unit, the university and the larger 
community. 



1) Review of Audience Feedback - 

The purpose of this activity is to assure and document , 
delivery of services and identify ways of improving s^rvi. 

Eval ua tion~of~Adminjj tra t1 on 



TASK ONE 
Inservfce for Faculty 



The conmittee should conduct ah inservice (Experience for 
department members to acquaint them with purpoi>es and goals 
.of evaluation process and. collect input. re sama. 
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TASK TWO 



COH' 



■v ■ 

■A 



an. 



Evaliiati on Activity 



National;:Coijncil for Accreditation of Teacher Education 



Illinois State Board of. Educationival'uation " 



Internal Review by Vice-President's. Office 



Frequency and/or next due date 



MO year cycle . 
next revtew,.:1988-89 

10 year cycle 
next review Fall 1981 

5 and, 10' year cycles 
' 5 year Teacher "Education Evaluation ; 
' 10 year Institutional Evaluation 
next reviews:' Fall 1980 Health Occ. 
Fall 1981 Industrial. 
, Arts 

10 year cycle , « > . 
■next review- Spring 1988-89 : : 

■ 5 year, cycle 
next review 1982-83 ■ 

. 6 year cycle 
', . next review 1982-83 



A 



Kmc ^ ; : ;;,„._^;',^ 



Evaiuatlwi'-Activl^ v : • 


' Frequencv: 


ind/or next due date 


Tenure aiid Proniotiori ' , 


i Annually 
^ . February 1 

• Arnually 


982' 



Administration Evaluation 

ICE''.' V^"0-l-;, 



V 



Service Report 



'■■■1 ■;■ 

\<ii"i'.'> ," /« . ■ I, " ..".-1.1 .. ■■ 



December 2 (Vice-President's 
3 year cyjcle 

On GoingJ After each semestey 
Annually) 
Annual 1 

Asstu(|e(it leaves depa/tlient 
Annual 

May|jj.j982 

Annuaflly 
mi 198; 




^'1^:7 :1;l^'^:i■\■■v,/, ■vr 



TASK THREE 
Evaluation Standards 



To maxi mi ze ef f i ciency and ef fecti veness ^ : the evaluati on commi ttee 
shoul d contact all agenci es whi ch ha ve/will conduct eval uati ons .' For 
example: .. :.r.-;:v,- ■ r**^---^ ^ . . - - . 

1 . North; Gent ral ' Associati on ^ gjtrt del i nes shou^l d al so be obtai ned 
each year. The guidelines/indicate. that the institution is - ' 

. , able to specify p'urposesycind objectives,. describe program and 
, , : ,0 show Jhow thy relate to effective; educational . ' 

-< •■•.•-programs./ ^ ; ;/ '. , - 

2. 'NCATE standards, for accreditation shoul^ obtained each 'year ^ 
to assure that new. standards can.:be dealt, with in annual- 
pi anning.-^'Each of the standards has7a -preamble which/gives rationale' 
for the standard, interprets its meaning, and defines^ terms. Questions 

i ; ; . to illustrate :and explain are^^ i^^^ 




teacher education 
year from the 



The manual ; of procedure^forsappr^^^^^ 

instftutlons Snd: programs sHou 

State /Board, of Education. This ..document setsvstandards arid criteria 
for^nstitutional recogniti.bn and.; program approval. . ; •. 

Department review forms, should b^ obtained ;from the Vice-President's 
Office, periodically. New forms should be obtained as standards or 
procedures,^ change. ,': . ^ . . ■ / , '-'.'y^' 

Graduate School review forms shoul drbe'obt^ 

desufj . , New f oirms shoul d be obtai ned as s tandards or procedures 

change.' ''.'^V--' 

Standards, evaluation guidelines, whateverv-pubnshe^^ 
relevant external (regulatory, fundingi governing, or accrediting 
agencies should, be. similarly obtained. (At S I ufCi Veteran's 
Administration and various state approval agenqy documents "are 
extremely Important.} 



/ 




TASK FOUR 



The evaluation committee should collect findings and recommendaticns - 
of previous evaluation reports. These should be analyzed to assure that 
action Js being taken to satisfy. recomnendations. 



, ; After each evaluation, files should be updated to include new . . 
. jnfbriination. ' .. 





4 ^^^^ component of tb^ evaluation 

■}:^!--:. , system ar^ to ensur^ and document deli ve high quality 

\ programs. and courses and to Identify means for improvement. 

Goats : to assess potential and current student needs for programs 
and courses and enil^loyec's heeds for graduates.,^^- 

To assess the functioning of instructional personnel. . 

..To assess instructional faciljtie^s and equipment. 

To assess the instructional m^iterials available to faculty 
and students. . . 



To assess financial bases for instruction. 

To assess methods used to evaluate, plan and implement 
programs and relate^services. 

To, obtain feedback from former students.^ 

>^To^btaTn from tjie employers of former students..' 

^ ^--^ To obtain feedback f 

^ the program.. • ^ :'■ 

.Evaluation Activities: SurVey^of potential employers 

Survey of pbtei{t|aV^s^^^^ 

Faculty evaluation ~ >:;. ' ■ 

' Facility 'and equipment evalusiipn 

InstructtDnal materials evaluation , " 
Financial analysis 
PlannerV evaluatioh and imp> 
^;'V-.. • . ■ ■Surveycbfi^1^c)rnwrr:studehts;% 
i Survey of empl^^^ 
-^----:: Exit intervie^^ 



Activity A Needs Assessment -^Supply and Demand Assessment . 

.'A. ; PuriMfse ' ' ; The purpose of this activity 1s to determine demand for 
. and competency needs of graduates. 

rV". . Key "Questions In what specialties are there shortages? 

2. What are likely to be the demands for the next five 
years? . 



3. What specific skills or traits are desired by 
^ employers? ' 

4. What vacancies do employer's foresee? 

Procedure : 1. Review and review key questions; 

(EmployerSurvey) . ■ 

■/-."■ 2. Review the existing instrument. 

- " . 3. Revise the instrument to reflect changes in J<ey 
questions. 




4. O&taiJi -or develop a list^f^-pofential employers of 
VES graduates^. ^--""^ 

5. Select a Tandom, "stratified sample. 
.6.^--frint postcard survey fonn?r>--..:^^ . 

Address en vel opes from 1 i s t de vel opeJ i n^ 4^ 

8. Review and revise cover letter. 

9. Print cover letter. 



10. -^Gode postcard survey forms according to numbers on 
a master list. 

11.. Mail coyer ietters and survey, forms. 

12. Record responses as they are returned. 

13. If the response rate is less than send a follow-up 
letter with; another survey form. 

14. Tabulate responses. 

15. Prepare a brief report, including a data summary. 



0 # >Pri^^^ Identify ;tK^ 

2. Contact Richard Hoffstrand in the RD section of DAVTE 
>v : and obtain data on teacher supply and dera^ 

Ji- 3. Obtain t^^ 

4. : Compare data .from both sources and draw conclusions. 

5* Prepare a brief report, 

6. Distribute both reports to faculty for discussion 
; ■ ■ " ancl/use,/ ' /y- '/■^-.■r ■ ' ■/[ , 

^ Schedule : Employer survey i- every three years' 

/ Review of existing data - each year 



I': ' 



1 .!.Vtl..;i»>«. 



Sfportlve Dociment. 



I 



W 



a::(yj In the appropriate space, 

: Have, you ei^^ 4. What special skills do you reoulre, 

■ In the last two years (e;5.rB^^^ ' e.g., work with handicapped, coop- / 

eratlve education, .advisory committee?' 



Ag, Ind. Ed.)? 

•/•■■/:'^yes' 



No 



2. - Do you now have openings for teachers: 



;jusln% Education? 



3; 



Industrial Education? 
aiiew 



•for next year? 



5. In what areas do you expect an opening 
I 




Reduce to postcard size 



gERIC 




— Dear Colleague : . 
r ^As*^a vocational teacher education Institution 1n Illinois we are 
interested to develop people for real jobs. We want them to have 
skills which are needed in schools like yours. . 



Please complete the enclosed postcard survey form and mall It. 
Thank you for your assistance. 



Sincerely, 




Si . ■ 

rx-,*" I.- ■■ ■:- 
hit 

V X 
At ' 



Activity B. .Needs .Assessment - Survey of Potential IStudentst' . 



Purpose 



Procedure 



The purpose of th1s_a&tlvlty'1s''to gain, feedback from 
.paten tial-studenfs regarding thelf* Interest In VES-SIU, 
This activity vcould also' help publtclzV VES programs.- 



Key Questions 1. From where are SI U-VES^ students geographically? 

2, What geographic areas are. disproportionately repre- 
sented; by VES-SIU students? 

' . i , 

3. Who should be sent recruitment. materials? 

^ 4. Where are the areas of greatest Interest In VES-SIU 

Programs '(geographic and program area). 

; Step A; Identify Origins of Current Students 

1 . Obtal n a 1 1 it 'of current VES students and home 
addresseSj^^from^eachvpr^gram^area. '4 • 



>s» f 




2. Analyze this list according, to geographic origin. 
Use a, scatter diagram with an Illinois or midwest 

3. Identify geographic voids . 

4. Attempt to -'Identify, and list reasons for the vo/fds. 
Step Identify Contact Teachers In Feeder Schgtns 

5 . Obtal n a copy of the most recent d1 rectoryyof 
vticational education personnel from DAVTElISBE 
(Richard Hoffstrand contact person 

6. (Jb jftin as copy of the most recent>I111no1s school 
^ d1 rectory. 

7. Ide, ttfy schools which lie within a desired/ approved 
SIU recruitment area;; Pay rartlcular attentlor/ to 
schopls;1n the areas Identify 

8* I# i;C^ify lead IristruCtloria V In eacK school 

t!i Jslrigf^heLpiBirsohh^^ 

iiuu c \to 1 denti fy home economi cs , Industria/ educati on , 
business e^ 

Also, try tO; base selectfon on: 1) leadership role 
(dept, .chairperson ) or 23 former affi 1 Uti on with 
SIU (A former student, cjurrent graduate student. 



Schedule 



9.' Revfset^e):^^^^^ fsiipportlngTi 

1 0. Rev1 se siuimary sheet- lan nai 1 

, ; both to , each person 'identified: task 8 \ 



•Ci". 



n . Record ^ responses as ; 'they are' Veturned. 



12. Mail jreminder jnote to non-respondents two weeks .after 
. requested' return date. ' 

step D. : Summarize. Information 

13. Tabulate. results by voc. ed. arefts. / 

14. Distribute I results to program leadeirs '(VES-SIU). 



15. 



Distribute results to individual (s) responsible for 
student recruitment. - '■ i ' y' 



Geographic ori gin anal ysi s - every 3 years 
Student Interest Survey - every 2 years^^^. 



• - .'I 



p.' . 

ii;.;-: 







ERIC 



"Who In the group would like tO/ir^ceive information 
from Southern Illinois University at Carbbndale 
regarding p^reparation for teaching? Please place 
your^name and address on the/form which is being 
passed around the room," / 



/Purpose 
Key Qiiesi^ons 



Procedure 



\ 
\ 



The purpose ot thi s, acti v1 ty .1 s , to: 'fad 1 1 tate - 1 mprove- 
ment of Individual: faculty perfbriiiahpes and to document J 
tenure, merit Tpay, arid promotion procedures/decisions. 

1., What are.iny.^major strengths Tas a. faculty member? 

2. What areas coul d I. Improve to be a more ef fect1 ve*' 
faculty member? , 

3^ How , do Students perpelve iiy .teaching? 

4. How do,n\y advisees view me a . 

' ■ ' - . ,. ' - • 

5. In what record keeping and evidence gathering should^ 
I/be involved for tenuV^, merit p^^^ promotion? 

6. What professional devel opment acti v1 ties would 
benefit me? - 

Professional Devel opment PI an ; 

1. Review current ppP formatcJ. 

2. Add a section to the, POP which Indicates areas In ^ 
whi ch an 1 ndi v1 dual ;•; f acul ty member - w1 shes to .1 mprbve . 

.3. Add, a section -to the RDPiwhIch Identifies types of 
eyi.dence'for each category of 'activity. (Both 
quantltatlye .and qualU^^ . . 

4/ "Have each" fa 

of faculty headed by "thexhalrpersqn. 

5. The cpmral ttee -shoul d :re*'l6w' each PDP 1 n 1 1 ght of 
departnrental jgoaTs and ;needs . • , ° ■ 

6. , The coiiimltteV'S^^^^ and make 

sugge^>ons-;fqr^:;C^^^ , , ;■ 

7. The chatrperspn br^faidesfg^ should meet with each. ' 
^ fapultyjmeTnber tdr.dlscuss -their PDP.- 



Annual Accompli shmeri t Form i : ; 

, 1 . Review the annual accdmpl 1 shmejfix form and make 
necessary chiahgesy V . /^ J ' 

2. Ask each faculty:member t(D complete the annual 
apcomplishment form. 




:t . ,%v- ■rri,"T"v«- vi'**'","!" **'^^vir''"" ^'i*^ cfl^ii; annua i. 

;« accompi 1 shmeht^fprni. ■ ? these-; shoul d . be compared w1 th: 

;'- ■ ppf^;=?.vc4;-",l /A':v^V'^ ; ' • 

.5: :A >eQues;t;fc^^^^^^ made - 

i .■-.^henWadedrr;/'-^ ;'.};■■■'■ ••■■„- ,•■ • , -v . 'w: ' 

/e. Ratitngs';shofil^ 

'. :~7fbrieach:faculty,.rnen*^ research . yCll 

r:and:^eJ^i;ce;^.^V..:■^s;.:V.-v^ ,,y,.;);i - v.- • ''/■ '^ 




../V,v,_.'.j '■ 



■ : 11. Each thir?Be:iy^^^^ j , .^g 

; review, i.Mch?^ass;fstan:t;and,;ass^ s ; ' 

■ • ■, ■ / ■. .^file;fp^^.^po■teht1■a.^■; pVdniotldn.f : ':S>\-. ■ - ■ .• 

... 1 2. Judges tjoji^fj^^^ ^ = 

^should 'btefiiiadR''^:!^^^ 

, Col league Eval uiii on - ■ ^^"^ ^^ ^ 



/ 



1. Review, and form. ; 

2. . Provide an iorientatf on ^ to facul ty regarding . thts 
^ r form and vol uh^ry^u^^^^ : 



3. Dwi i Gate and df^^^^ - 

, '4.:(; Encourage faculty :ilem select colleagues, to 

7V complete the fomiii' .. . ' r 

,5. /'R6turn;-completed}forms to appropriate faculty members. 

/' Suggest that each -Involved faculty member Ideft'tifyvj 
: arieas .foifplmp^^^ 



/ 





r .1. 



■' -"--si 

■ ■ - !f 



7. lise the "InputTfrbnj 5 & 6 for formulation of the 
next professional development plan,^ 

8. Use the results from 5. - As evidence In the annual 
. accomplishment form4 



-v.. 



Ad vising Evaluation 

■A, Review the Annual Student Evaluation, of Advisors 
form and M 

2. Distribute the forms to all students In the spring 

■ ■■ -'teniii' ; . y' ': 

3. Ask students to return forms to the department 
'bfflce via self addressed envelope. 

, 4. Suirenarlze fomB for each advisor. 

5. Return iuninary to each advisor. 

6. Ask. each'^a'a^^^^ to consider use of the summary 
in professional development plans for tlie next—, 

■ yeir. ,\ . ■] 

7. File the summary reports for evidence In the/fJromo- 
t1 on process. 



■Ar: 



mil- 



• • ■ ■ ■;■ :. . ■■■■■ ■ 
|.4!kV:'V-''§--v^;!-U'/;-r''-.- •, ^■••■•i- ■■■■ ■■■■■■ : 
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Individual 




ol 1 eague Eval uati on Ques t1 onnal re 



On the ayefage I have contact with him: Daily 

Bimonthly ' Occasionally 



Listed below are a nunter of "statements which 
describe aspects of faculty behavior. Rate your 
colleague on each of these items by marking the 
appropriate response category. Your ratings 
should be based on a comparison between the 
particulate individual and the other mbmbers of 
his depa^Ptment/ division. If you feelUhat yoii 
cannot ^^atechim on a particular item or that 
the itenim;^ot applicable for his work, "then 
mark the ^'response cate'gory labeled "undecided". 
/ 

'• ■ ' ■ ' ' ' 

Eval uat4!your, colleague in terms of the degree to which 

Scale 1 .iu\i^{e$earch Activity and" Recognition 

Has gained national or international 
reco5(^|ition'for his work 



Department 
Weekly 




L = 
BA= 
A = 
AA= 
H = 
U = 



Code 

low Score 

Below Average Score 
Average Score 
•Above Average Score 
High Score 

Undecided, Not Applicable 



he: 



Has dorie work with which you are familiar 



'it 



Does original and creative work 



4. Expresses!' interest in the research of his 
colleagues 

5. Is actively engaged in research work or 
professional activities (not related to 
teaching) 

6. Keeps current with developments in his field 
/ 7. Has done work to which you refer in teaching^ 

8. Does qualiity work - 

Scale 2. Intellectual Breadth 

: Seems well read beyond th6 subject he teaches 

,10. ^Is. sought by you or others for advice on- 
: ^research i 

'if^llf Is^ sought by you or others for advice on 
' academe 

r -\2. Can' suggest reading in any area of his 
. \ general field 



BA 


A . 


AA 


H 


U 


BA 


A 


AA 


H 


U 


BA 


A 


AA 


H 


U 


BA 


A 


AA 


H 


U 


BA 


. A 


AA 


H 


U 


BA 


• A 


AA 


H 


U 


-BA 


A 


AA 


H 


U 


BA 


A 


AA 


H 


U 


BA 


A 


AA 


H 


U 


BA 


A 


AA 


H 


U 


BA 




^AA 


H 


U 



BA A AA .H U 



Scale 3. Participation 1n the Academic Connunlty' 



f.;: 13. 


Attends many lectures and other events i 
on campus , 




BA 


A 


AA 


H 


u 


W 14. 


Is Involved 1n faculty orqan1zatl6ns or 
committees , - 




BA 


A 


AA 


H 


u 


15. 


TsHnvolved In camDiis activities that are 
associated with ..S tudent s 




BA 


A , 


AA 


H 


u 


16. 


Is an active participant in the affairs of 
the academic community , 7 




BA 


A 


AA 


H 


u 


17. 


Is someone with whom vou have discussed 
your teajohlng 




BA 


A 


AA 


H 


u 


' 18. 


Expresses Interest and concern about the 
quality (jf his teaching < 




BA 


A 


AA 


H 


ur 


19. 


Expresses Interest or concern for the 
probleir- of students 




BA 


A 


AA 


H 


u 


• 20. 


Is- available and willing to talk with 
students on matters of concern 


L , 


BA 


■a 


AA 


H 


u 


Scale 4. Associated Professional Activities 














21. 


Discharges intra-tinlverslty duties In an 
effective manner . 


L 


■ BA 


A 


AA 


H 


u 


ih ■■22. 


Meets deadlines • : 


L 


BA 


A 


AA ■ 


H 


u . 


fc'- 23. 


Cooperates with others 


1 


BA 


A 


AA 


H 


u 


i;:^24. 


Works well,, as a member^of a committee 


-L 


BA 


A 


' AA 


H 


u 


r::--:25. 

■{■■ .-■ - 


Follows through on committee Work/ by 
appropriate actions and communications. , 


L 


BA 


A 


A A 

AA 


H 


t f 

u 


;fe:.-26:.. 


Makes a positive contribution to the , 
progress, of W s academic unl t through' 
V committee participation 


L ; 


BA 


A 


AA 


H 


u 


1^; Scale 5. Public Ser^^ 














K:^27.- 


Makes his talent and time available to the 
external community ' 


L 


BA 


A 

n 


AA 


H 

n 


w 

u 




Is recognized as an active citizen by the \ ^ 
comniualty \- 


1 


DM 


A 


AA 
MM 


U 

n 




|.:.:29,, 


Sery6is h1^s profession Aand community by ' 
servlce cohslstent with his primary , 
obligation as a teacher-scnolar 


"■\„; 'L' . 


BA 


A^ 


AA 


H 


\ u 




Is asked to serve as a consultant "to other 
organizations 


L . 


BA 


A 


AA 




u 



'B^'J^ ■■■■ 
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Annual Student^Eyaluatloi^ Advisers 
Time Needed: 5 Minutes ^^^^^ - 



li^: Use pen or pencil. Print 



Semester adviser's name here 



ti^^i After every item, mark an X in the box containing your answer, 

ti' ' 

I. CAP area: ADM AGR AHR AMP ART ASC DEN DHY EDU ENG GBC HEC MED MUS NRE NUR OPT PHR 
m- • SWK^ME 



2; Number of quarters enrolled in University College 
^;: Cinclude current semester): 



3|^: Cumulative grade point average: 



none 



||: ^Number of CAP areas in which you have been enrolled 
iP^Hnclude current semester): 

Number of Univef^lty-Callege advisers to whom you have' been 
assigned (include current^mester) : - 



1 2 3 4 5 more 

0.00- 1.00- 2.00- 2.50- 3.00- 3.50- 
0.99 1.99 2.49 2.99 3.49 4.00 

1 2 3 4 more 



5v:; Class rank during 
J^i v^ Job status during 



Semester: 



12 3 4 more 
freshman sophomore junior other 



Bi*; Course credit hours during 



Semester: unemployed 1-10 hrs^7wk-.--lJ-20 hrs./wk. 

21-30 hfs7/wk.^more^ 

Semester: 1-3 4-6 7-12 13-15 16-18 more 

Semester: homq. res. hall apt. frat./sor. other 



p|;Res1dence during. ^ 

Did you enter (university) as a transfer student? 

1^ Number of conferences by appointment with your adviser during 

M-:^.' - * * • . Semester: 



2ij Number of telephone conferences with your adviser during' 
'm"'. ' Semester:! 



3i Number of "drop-in" conferences with your adviser during 
* ■ • ' Semester: )■ 

?^^advf ser was usually 'accessible during the busiest periods 
jbf " • ^ Semester. 

5;^ At other times, during his office hours, it was fairly easy 
§5; : to .contact him. ' 

te:.;f1y adviser kep* appointments at . or very close to scheduled times. 

y^l'^During these appointments there was enough. ^tlrae for jny questions 
Pf? to be discussed fully. . \ 

BB^i'I- felt iat e 







yes no 


0 1 


2 3 


4 more 


0 1 


2 3 


4 more 


0 1 


2 3 


4 more 




yes 
yes 


no NBJ 
no NBJ 




yes 


no NBJ 




yes 


no NBJ 




yes 


no NBJ 




yes 


no NBJ 



fc I "could rely on the accuracy of the Infomiatlon my adviser gave me ' yes no NBJ 19 

JQ^::. In matters requiring sound judgment, I have found my adviser's yes no NBJ 20 

p opinions to be of value. 

pgarding. ACADEMIC matters, my adviser knew about and was willing 
|qi; help with: 

jnequlred courses and program/major alternatives In my CAP area. , yes no NBJ 21 




52. the process~(Jf:~decld1ng my program/major. yes no NBJ 22 



f3. : requirements for transfer from "^Cunl-vers 1 ty ) to the degree yes no NBJ 23 
unit I've chosen. . 

^4, ^long-range planning of my program according to requirements — ...yes no NBJ 24 
for graduation. 

|5;; effects on my program of changing my schedule. yes no NBJ 25 

lis, ways of resolving problems which. affect my academic performance. yes no NBJ 26 

. ' • 

tegarding PROCEDURAL matters, my adviser helped me to become Informed 

ijpout: ■ ^ . 

pir^-how to plan, request, and/or change my class schedule. yes no NBJ 27 

^-k- - ■ ■ ■ ■ ". ■ - 

i university and college deadlines. yes no NBJ 28 



If; Interpretation of college bulletins and. other university yes no NBJ 29 ■ 

' publications. . 



piriifways,^ make effective use of University channels in solving yes no NBJ 30 

P^vunusuat problems, _ . . 

% ad^^ for additional assistance yes no NBJ 31 

when appropriate. — 

I^H; fly adviser discussed student services (library, counseling^ yes no NBJ : , 32^ 
li^f financial, tutoring, cultural, and so on). 

»%;y. -- ■ • ■ ■ .. - .■ , . . " " 

Ipl ^Wly adviser discussed' career opportunities for Which I can prepare. ' yes no NBJ ~""^-33~ 



% adviser discussed the Code of Student Rights and ResponsibiHties. yes no NBJ 34^ 
S| : iAll things considered » n\y adviser did a very good job. ^ yes no NBJ 353 



!ji^,<t<-..: • . , . . ' ...... 

I^ou Wish, please write additional comments concerning jfour adviser on the back of this 



■'A 



DEPARTMENT OF 
SOUTHERN ILLINOIS UNIVERSITY AT CARBONDALE 



POSITION DESCRIPTION 19 



Name: 



Rank: 



Activity Category ' 

1. Direct Jeaching ' 

(1) To teach those classes assigned by the chairperson, 
'classes assigned for the present academic year are: 



% of Time 



The 



Fall Semester 



Class / Sem. Hrs. 
/ 



Title 



■ \ 



Spring Semester 




Copies (3). filed with: Individual Faculty Member^^artment_Ghairperson; 
Office of the Dean — — ^.^ 



(2) 'To advise and counset with student^ enrolled In the courses 
listed above is well as those antfclpating and/or enrolled 
In the prograns of the Department. 

Office Hours: Mohday Tuesday Wednesday Thursday Fri day 

1st Semester: 



2nd Semester: 



Activity Category % of Time 

Teaching Support: 

(1) To participate, coordinate, those- activities that are not primarily 
related to Direct Teaching Including: Service on Ph.D. student 
committees of which you are, not chairman; advisement; coordination 
of Masters-Speciallst-Ph.D. Programs, etc. (Identify). 




Research/Wrl t1 ng/Publ 1 cati on 

(1) To Initiate, implement research/writing appropriate for the 
position as: (identify) 

Approved through Research .& Projects (identify): ' ' 
Assigned/approved by the College of Education (Identify): 
Assigned/approved by the Department (Identify): 



Other (Identify): 



1/ ' / 
^j- Activity/Category 



4. AdmlnlstratjwT ' / \ "\ % of Time 



To perform the ^'dmlnlstratfi^e functions as assi gned/|/pproved 
by the Department, Collate, University (Identify): 

— ■ ./■ y- — " ^ 



5. Service-University: 

T^/s'erve the Department, College, and University! through mem- 
^bershlp on committees, councils, other than routine tlepart- - 
■mental duties (Identify) r \ 



6. Service-Public 

To serve the publlc(s) and constituencies of the Department- 
Col lege-Unlverslty, as approved/assigned (Identify): ' 



7. Other: 

To Implement additional responsibilities as assigned 
(Identify): 




Signature: 



(Instructor) 



(Chairman) 



(Date) 



(Date) 



ERIC 



Activity D. Facnitles and Ecfilpment. Evaluation 



Purpose 

Key Questions 



Procedure 



The purposejof this activity Is to assess ad^oiacy 6f 
facnitles ^nd equipment. 

1. What Is the per^celved adequacy of office facl^Vtles? 

a) Office space. 

b) ^Proximity to other offices 

c) \dff1ce furniture and equipment 

d) jComputeyk^ word processing equipment. 

2, What -ttf the-perWved-adequacy of Instructional 



a) Lab antTcTassrocm space 

b) Proximity to offices ' • 

c) Furniture. and equ1pmeH|b \ 

d) Accessibility \. 

e) FlaxIbilltY of classroomslv 



1. 



Devel op eval uatlon 1 ns trumeni);, f or 5of f 1 fad 1 i t1 es . 



V/ 



2. Develop evaluation Instrument -vPor jip/tructlonal facilities. 

3. Arrange department and programU?i^lisory committees walk 
throughs with eval uatj((5a4nstri^r^s ^ 

-4i : - Col 1 eic t advisory- comml t tees ' f nputVlfid' report f 1 n dl n gs 
and reconmendjitlons^ \ i . . \ . 

5. Collect appropriate data froih 

a) ICE f . ■ ' ■' ' ' 

b) Exltjfntervlews / . 1 ■ 
ci Studerit follow-up / I 

v 1 -'K. ■ / . r ■ ■ • ■ 

d) Instructors / I 

Coordinate InfphTjatlqnf' into one se.t of recomendatlons. 

Tako actions on recommendations, e'.g., proposals, 
requisitions. • / 



6. 
7. 



8. • Reylewva^^^ recommeridatipnji periodically. 



Schedule 



Some data collecting should be on agoing. Major 
evaluation should be conducted on a three-year 
cycle. ' 



VOCATIONAL LABORATORY OBSERVATION CHECKLIST 



.D1rect1or\^: Place an X 1n the NO, PARTIAL, or FULL box to indicate 
that each of the following components was not accomplished, pi.rti ally 
;, accomplished, or fully accomplished. If, because of special circum- 
stances, a component was not applicablfe to the particular laboratory 
you cj^e visiting, place an. X in the N/A box. 

■ • ' ■ ■ ' , 



Name 

15a!i ~ 

>. ' 

Resource Person 



LEVEL OF PERFORMANCE 

■\ 



1. 



2. 



3. 



4. 



5. 



6. 



\ ^ of 4? 

Each student is provided witn a work area: > " 

a. of adequate size .... X ........... U U U U 

b. appropriate to the laboratory activity . , . . . , . . □ □ □ □ 

.:. equipped with needed tools or Instruments . . . . □ □ □ □ 

Each student Is provided storage space: — _ 

a. for personal effects . .'. . . . ........ .. . U U U U 

~B."^-for~pr.Qlects^d unfinished work . i ....... . D □ D □ 

The- laboratory floor spacfr meets-recommended size for - p-, p-, — _ 

the occupational service area . '. ... v-.~._._^ LJ U U □ 

Storage for laboratory equipment and supplies: - 

a. Is adequate In size ................ □ □ U LI , 

b. is suitable for the materials to be stored ... . . □ □ □ □ 

c. meets Sjafety standards for hazardous materials . . . □ □□ □ 

Storage for customer work: . — _ p-, _ 

a. Is adequate In size . . . , . . . . . . ....... I— I □ L 1 □ 

b, provides needed security . . . . . .-r-.-. . . ... □ □ □ □ 

The arrangement of the major pieces of equipment In the 
laboratory: 

a. allows for sufficient working area around each _ 
piece . . . . .;. U U U l_J 

b. permits quick and, easy access by the teacher ; . . . 

c. permits the teacher to monitor student laboratory ^ p-,.— 
activities at all times .... ... . . ... .□ U U S 

d. provides traffic lanes for people and materials . . □ □ □ □ . 



/a. for the, students and teacher , . □ □ □ □ 

b. for the laboratory itself . . . . □ □ □ □ 

/ '8. The working environment of the laboratory: 

:, a. provi des^ adequate. general, ventilati on . . ..... □ □ □ □ 

. b. provides special ventilation for problems of smoke, 

noxious fumes etc. . . . . . . . . .... ... . □ Q. Q Q 

c. maintains healthful temperature ....... ... □ □ □ □ 

9. The illumination in the laboratory: 
. a. is adequate for general Work □ 

y b. provides recomniended,.Tighting for special tasks . . □ □ □ □ 
10. Sound control : 

. a. is maintained/at safe levels . ........... □ □ □ □ 

b. permits instruction to be given without difficulty ~ 

or interference ........ .... .... ... □ □ □ □ 

; IT. There are ^areas within the laboratory for: 

v'- a. IndiyiduaT study or instruction . . . .... . . . □ □ Q □ 

W b. small -group instru^^^^^ .. ^ ... . . . □ □ □ □ 

, c. class: instruction . . . . , 

p2. - An attractive and suitable wa^ area is provided for 

IJ : customers ahd/^^^^ . ... . . . . . . . □ □ □ □ 

iTt- . Appropriate occupational conditions and standards are^ 

|i|g.s1pl ated as cl osely as possible . . . . . . . : . . . . ; □ □ O □ 

pfeij^proprilitff^re^ : xV; 

forin . . . ; 

p5.- A convenient teacher's station Is provided within the r-, A r-, i-i . 
U^pratory . V • . .- v ............... □ □ U - 

16iV Bulletin board and exhibit areas are -provided in the _ _ _ 
Vlaboratory ........ V. ^. . ....... . □ □ □ □ 



Atttvity E.' Evaluation of Instructional Materials 

' • • • • ■• •■ 



Purpose 



Key Questions 



Procedure 




The purpose of this activity is to inventory and catalog • 
unit libraries and to identify needs for future addi- 
tions. 

1. What are .the current holdings of print and non-print 
media? 



.2. How accessible are current instructional material 
holdings of each unit? 

3. What voids exist in the j^nit holdings? 

1. Review key questions and make necessary revisions. 

2. Review the draft inventory form and make needed 
changes. 

3. Discuss and select a procedure for inventory of 
materials ... 



a. Identify one faculty member in each unit to oversee 
a,; clerical person, or 

b. Identify one faculty Tiieniber at iarge to oversee a 
clerical person, or: \ v . 



4. 
5. 



c. Identify a graduate student to collate the"inver|fpry 

Duplicate inventory 'forms\ V - 

Establish a catalog file location and i publicize -it. 
(Yqu may wish to have separate unit catalog files 
-with a computer film for the department) ^ 



6. -Make a general review Qf the composite catalog for 
inajiar y^^^^ ' i 

7. Duplicate -and distribute the media needs form to all 
faculty of VES. : - . 

' 8. Record and summarize responses to media needs forms. 

.i97~T)lstribute the unit sumpiaries to unit heads for 
budgeisfjng and other decisions. 



Support Documents 



Publisher 



Content: 



Type. Media 
Location 



Date 





ERIC 



■ ■ 'I 



Mediia Needs Form 



-I 



Please list below any items that you need to support your unit's instructional, 
service |pr research efforts. Please list in priority order'. . . / 



Title 



Author/Source 



■ / 

/ 



Cost 



2. 



3. 



6. 



7. 



4. 



5. 



5" 



',66, Vp, 
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Activity F. Financial Analysis 



/ 



/ 



Purpose : The purpose of this activity is to determine costs of 

various unit instruction, research and service' activities. 

Key Questions : 1. What sources of revenue support VES? ' 
^ a) instruction 



b) research 

c) service 



\ 



2. How do the various sources complement or distract 
from each other? - _ ^ 

. a) instruction 

^ b) research . " 

c) service . 

3. What benefit^ are accrued from each .budget expenditure? 

4. How do VES personnel compare (salary) with voc. ed. 
personnel at/ simi lar institutions? 



Pi'dcedure - ; Step A.: Develop a financial analysis instrument. 

Jj . Identify specific cost elements - 
2. Assign values to each cost element 
oi. Develop a form for tallying cost data 

4. Rvaluate the instrunfent . x 

5. -Revise the instrument ■ . 



I \: 6. Distribute the instrument j- 1 ' \, 



Step B. Administering the financial analysis inS|^ument. 



1. Collect cost values for all elements ,1 den tiffed fn the 
Inrtrument X;. " ^ . / 



'2r Total course cost fi gures shoul d<be, calculated / 



'i I rJ* 



, , 3» Calcu1ate..cost cer iristructijnal uni^^^^ 

/;, divide coilrse cost by the number of .cretfits otifiera ted 

■ ■■■■ X- ■ ' '■'^j' y : ' ' . ' ~/ - : 

■ --4.: .; Record .-data ■■■>.-- -■/■'• .. ■.■■,-■:■,■■•>..••■' ■ •. 



step C. Deterjnine the nature of program benefits. 
1. Identify available measures 

a) Student foil cw-up results 

b) Employer follow-up results 

' c) Information from exit interviews 
Step D. Relate benefit information to course cost. 
1. Compare coursesl with regard to cost and: 

a) Student follxiw-up results 

b) Employer follow-up results 

c) Exit^interviews 

Step E. ^Ri4pare report summarizing findings. 

1. __^^r1bute report to staff 

2. Utilize information as needed re 

a) Equipments/Requests 

b) Curricular'planning 

c) Student/recniitment 

Step F. Make| a similar analysis for military programs. 

1. Identify jtosts . - 

2. .Identify benefits 



3. Relsie costs to benefits 

■ • .. , ■ 

4. Prepare a 'report / 
Step G. Make a similar analysis for service activity. 

1. Identify cost 

2. Identify benefits - . 

3. Relate costs to benefits 

4. Prepare a report 



'"^Step H., Make a similar analysis for research activity. 

1. Identify cost 

2. Identify benefits 

3. Relate costs to benefits 

•4. Prepare. a report ' » 

Step r. Review Alumni 6«ijrtribution Activity. 

Step J. Conduct a survey Jf similar institutions comparing 
salary scale. 



■ '-^C^ 






Institutional 


Program 


Course ^ 


1 . ; : 




.Department 
KChAlrman 

1 ' 


Salary 

Supplies- 
.JSecretarial costs 
^raViel 

Consultants 


— ^ ^ — 








Ihstructlon 


J . 

staff 


Salaries 

Travel 

Clerical 












Supplies 


-Tests 

Shop Supplies 










■ 

■ ■'. .- 

■- [. 


Other : 
Expenses 


Professional Books 
Consultants 

■ - ■ M ' 










tesearch 


Staff 
Supplies 


#. 

Salaries 
1 rave i 

Clerical ^ 
■ ^ 

Hardware 






(. 






Other ^ 












{ervice ' 


Staff 












It: r 


Supplies 












^iJf^V "if' ■ • . . 


Other 


■ ■ ■ \ . 











Cost Benefit Suiiary Report 



Decision Situation 



Conclusions 




Suggested Solutions 
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Cost'Beneftt-CoinpaHson Table 



Dedsion^Situation 



Course Number 




Benefit^Information 



:?>;.>,\V:.. 



13 



el 



Activity G. Evaluation of Courses*^ - - 



Purpose 



Key Questions 



Procedure 



vto monitor and proyldeo Input to improvenient of department 
and non-department courses. . 

1. ^How do VES students perceive instruction they 
receive? 

^ ' ■ . - ^ . . " • 
What courses need Improvement? 



3, What can be done to improve specific courses? 

1. Admfnister the Instructor and Course Efvalu|tion (ICE) 
form at the end of each term. 



' .Ask each instructor to review results for each course. 

■ • ' ■ . . . ' ^ 

3. Identtfy two f^ictors or-^pects of instruction which 

. you as a faculty member wtsh to improve e.g., variety 
^ of inethods, audto visual materials, testing, etq. : 

4. Present these;' factors for improvement of instruction 
In the;rte;;«ct^profe^ develo^nt plan. 

5. :Al^ the ICES c^alog which relate to 

.vr"' the two selected factors. 

' ■ / ■ ■ ■ 

6. Either duplicate the items for use with the ICE as 
an extra form or make arrangisments to use the ICES 
form. - . 

7. Administer the supplemental form or the ICES after 
. one term has elapsed. • 

8. „ Review the printout for the recent administration. 

9. Identify result^ of changes in instruction. 

10. ' Continue wi^th the same two factors for emphasis or 
identify new areas for improvement. 



11. Recycle through steps 4-10. .. 




instructor and Course Evaluation 

Instructional Evaluation . 

Southern Illinois University at Carbondale 



EXAMPLES 
WRONG 

iCXCOO 

WRONG 
WRONG 

300C'«0 

RIGHT ' 

4GCOOO 



IMPORTANT DIRECTIONS 
FOR MARKING RESPONSES 

• Use black lead pencil only (No. 2 1/2 or softer) 

• Do NOT use Ink or ballpoint pens 

• Make heavy black marks that fill the circle 
completely 

• Erase cleanly any answer you wish to change 

• Respond to the Items presented frankly and 
completely ^ 

• One response per Item. 

• Make no stray marks on the answer sheet 



NCS Trani>0ptic b6B'B^J^ 



Print Course Number 
Section Number : 



Instructor's Name 



Date , 



T 



MARK YOUB^ 
COLLEGE 

Agric 

Bus & Admln..^ 
Comm & FA- 
Education 
Engin & Tech C 
Human ResT 
Law 

Lib Arts ^1 
Medicine 
Science 
Tech Careers 



ARE YOU: 



PART I: INSynUCTOR EVALUATION (ITEMS 1-20) 

E -" Exceptional Performance W - W^ak Performance^ 

y - Very Good Performance I - improvement Definitely Needed 

Q " Good Performance Leave inapplicable^ Items Blank 



1 
2 
3 
4 
5 
6 

» 

9 

10 
11 
12 
13 
14 
15 

17 

18 

15 

■420 



Prepared for class. 
Made clear assignment?. 

Set clear standards for gradirtj. / 
Graded fairly. 

Knew if students understood her/twrn. 

Spoke understandably. . 

Answered impromptu questions satisfactorily. 

Showed an interest in the course. 

Gdve several examples to explain complex ideas. 

Accepted criticism and suggestions. 

I eased your appreciation for the subject 

Organized.and presented subject matter well./ 
. Specified objectives of the course. 

Achieved the specified objectives of the course. 

Explained the subject clevHyv, 

Showed an interest in students. 

VVas enthusiastic about the subject. 

Was available outside of class. 

Encouraged student partfcipation. 
' In general, taught the class effectively. " . 



® ® <i; ■ w> 0 

® ®®-w'0 
00'0'S'© 
00.:o)(w;.0 

0®@®0 
00®'®0 
0©®@0 

000.;g.0 

000(g)© 
^000®® 
0 0 0 ® 0 
00®®0 
000®© 
000®© 
000®© 
000®® 
000®® 
000®® 
0©0®X© 




EXPECTED 
GRADE IN 
THIS COURSE 







A 




B 


. GPA 




AT 


C 


THIS 




UNIVER- 


D 


SITY 


? 





^3.5-4.0 
3.0-3.49 
2.5-2.99 
2.0-2.49\C 
0.0-1.99 ■\" 



OUTSIDE*^ 
STUDY 
HOURS 

PER WEEK 

0- 1 

1- 2 

2- 4 
4-6 
6-8 

8 + '■ 



ARE YOU A 
TRANSFER 
STUDENT 

I • 
f 'N. 



iNSTRucTiorrr*- 

AT THIS 
UNIVERSITY 
IS. IN 
GENERAL 

Excellent . Q 

Very Good Q 

Good C 

Weak O 

Poor O 



Neither 



PART 111: OBJECrnVES (ITEMS 41-50) 
On Moh of Xhm objtctlvai liitad b«l.ow. rata tha progrcaa you hava mada in thia couraa comparad 
wHh that mada In other couraaa you hava taken at thia unlvaralty. In thIa couraa I mada: 
£ » Exceptional Progress G - Good progress N - No Progress 
y - Ver^ood Progi^ess L ■ Little Progress Leave Inapplicable Items Blank 



PART II: COUr|e EVALUATION (ITEMS 2^-40) 
SA - Strongly Aflree D* - DIsjigree 

A - Agree J~ SO - StroVigly Disagree -- 

ree nor Disagree Leave In a p'pllbeble^l terns Blank 

sk (a'} (JJ ® »p 

«5 0® ® so; 

^ ® ® ® 5$ 
SAi ® 0 sd; 

55 0 -i) ® 
@Sfe® 
55®® ®# 
S'® ®® # 
G"®® ®:lp: 
@ ® ® ® St' 
S» ® ® ® sp, 
-i^® ® ® s|' 
S®®-®f 
^®®®"^, 
SA> ® v5) (d y sp' 



This course^as a good learning experience. 
The contem of this course was good. 
The course was well organized, 
t had trcjiLible paying attention in class. 
There snould be additional prerequisites. 
There should be fewer prerequisites. - 
This opurse was very interesting. 
The^mount of required woric was appropriate, 
course was one of the best I have talcen. 
tests covered the course material well, 
is coursia was a waste of time, 
he textboolc'was good. 

Audio-visuals could be used more effectively, 
his course should be taught in some, other viajyl 
I covered this material in other courses. / l 
The course material was too difficult. / f, 

This course should continue to be offered. " 
The reading assignments were hard to understaind 
i was often confused. ° [ 

Generally, the course was good. . / 



G&ining factual Icnowledge (terminology, classifications, methods, trends). 
Learning fundamental principles, generalizations, or theories.^ 
Lea/ping to apply course material to improve rational thinjcmg. 
Developing specific competencies needed by professionals in this field. 
Learning how professionals in this field gain new Icnowledge. ' _ ° 
pevsloping creative capacities. y/ 
Developing a sense of personal responsibility (self -reliance, self ^discipline). 



i^i'^rS- 'Gain^n;, a broader appreciation of inteMectual<*cultural activity. 



i 



Deve-oaing skill in expressing myself orally^r in writing. 
SO I . piscov .ring the implications of the course material for understanding myself. 



®®®®® 
®®®X/ ^. 
® ® i' ® '•it 
®®^®€ 

.'"N ■-^ 

^vl' 'X '•h^''-^. 

Jr^V, .0. (Z\ iN 



DO NOT WRITE OR MAi<E ANY STRAY 
MARi<S ON THE BACK OF THIS FORM 
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PART iV: SELF^RATING (IT^MS 51-56) 
Nly reasons for taking this codrse: 
Y - Yes N - No | 
Leave Inapplicable Items Blarik 



A strong interest in the mateif al. 
A strong interest in the discipline. 
To obtain a good.grade. I . 
To satisfy a requirement for mv majo^ 
To fulfill requirements for ele^tivesy 
This form adequately evaluates this coursel 



® ®"' 



PART V: OPTIONAL (ITEMS 57-74) 
Complete Section B^low According 
To Your lf>structor*s Directlor^s. \ 




A; : B' vd' jT-W* 

l^'i;®®® 

®.®'^.D*<;:T 



69 


>\ 




70 


■ A^i 




71 




*W 4^ ^ 


72 




® ® 


iz 


® 


®® ® ® 
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® 


®.®®.A|i. 



mi 



•"^ intruder 2nd Cc»:rc2 Hvcluclicn System 




4 

J. 



in 



ICEB HEM CATALOG 



B 



The Instructor and Course Evaluation System (ICES) ii a computer-based system 
for obtaining student ratings of instructors and courses. With this system you can 
select items or complete rating forms which you cousider w.o be the most '.appropriate 
for evaluating your co,urse. This catalog contains over 400 Items and "10 cciiiplete 
forms for your use.. \ 



GENERAL OPERATION. OF ICES 



\ 



Each ICE.S questionnaire contains space for -26 items. The first 



are preprinted on each .questionnaire. 

1. . Rate the Course Content 

2. Rate the Instructor . 

3. Rate the Course in General 



jThey are: 

V Excellent - V^ry Poor 
VExcellent - Very Poo 
\Excellent - Very Poor 



three items 




These global items were selected to permit comparisons of >):^rlngs f rom nearly ^all 



teaching^ situations. The other 23 



item spaces may bj^^^led accprding to one of 

contain 6, response 



the threfe options described below. The three Gl^birsif^ems abov* 
positions; all other items contain 5 respoTcxse'^po^l'tions 



Optjion 1;. Departmental Cor^^rtus Inatfuctor-Selected Items^ 



Each departmenj>^has the oppi-^n co designate ^a set of items (not neces- 



Ch th£ cata^ 



to use as its departmental core. Once 



ih^eti establishe^iV all instructors in that department will auto- 
;/have the d^a'rtment core items ircluded as\parc"Of the 23 items 



sarily contain^ 
-core has 
maticali^ 

prijvted by the comi^i'ter on the ICES questionnaire. Th^ number of items 
^ontainad i^n^^given core thus limits the number of inafeructor-selected 
items tjiat>may be chosen. The total number of core plusMnstructor-selej 
may not e-cceed 23. ■ 

Option 2g Ins true tor-Sele^*:ed Items Only (No Departmental Core) 

If 3/our depart nent does nbt^ave ^ core set of items, then you have 
. the option of choosing uo to 23 ife^^ frpm the catalog*. Sinc5 you must 
request an ICES questionnaire ior -ea^>:^^^x^ss section, you can select a 
different set of items for each section^&=%e=eiraluated 

Option 3; Complete Porns . 

If your department does not have a set of core items and you do/not 
wish to use the catalog of Instructor-Selecced Items, then you may select 
one of the available complete forms,. Complete forms are ready-maHe /question-- 
' naires that either have been used at UIUC or,vere designed f pr^ a special 
. ■ purpose. Short descriptions of each form are given on page 23 of -tnis. 
catalog. If you choose this complete form option you cannot also uLe the: 
"Instructor-Selected Items. . . T 

©1977, University of Illinois, Board of Trustees 
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HOW TO USE ICES 



You will need a copy of this ICES Catalog and, for every class section to be evaluated, 
a machine-fjcannable Faculty Request Form, Additional Faculty Request. Forms are available 
in your departmental office. Remember: a separate Faculty Request Form should be conoletied 
for each class section . 

Steps to Follow in Completing a Faculty Request Form 

1. Complete Boxes 1-10 on Side 1 as indicated. In the machine-scannable areas, fill in 
the rie^uested letters or numbers and darken the appropriate circle beneath each letter 
or number." In other areas, supply the information requested. Please use pencil only. 

. ■ M 

2. Since norms are partially based on instructor rank, make sure. Box 5* is completed. ) 

3. For Box 6, if you wish to release your results for possib]e inclusion i. ,.he "Incomplete 
List of Teachers ... please mark "Yes" in the designated ar^a. If yuu ' sh to have 

a copy of your results sent to a departmental representative, you must ma.r 'Yes" in 
the appropriate areaj designate the person and his/her address and sign yo .ame.v. 

4. On Side 2, determine the appropriate option from the three given above that cip*. ' 'es to 
each request form. * . 

a. Option 1 (Department Core Plus InstructorrSelected Items) 

Use the catalog to select the items you wish to use (see next section for some 
suggestions) and record the item numbers on a sepa * • <=t :.:heet of paper. This 
separate sheet will allow you to keep a record of t.> ..;?ms. you requested for 
each class. Note that the number of "items selected, . lading those in your 
■ departmental co^e, may not exceed 23. . Mark the item r^:m^ on Side 2 of the 
Faculty Request ^Fprm by darkening the circle under' each, * •- ■ item number. 

b. . Option 2 (Instructor-Selected Items Only) . 

Use the catalog to . select the,, items you wish to use (see ; •■ - ction for some ^ 
■suggestions) and record the item niimljers on a separate pho^vj. paper. This . 
separate sheet will allow you to keep a recor.d of the it.^Ti.-; /g i requested foi 
^ each .class. Mark the item numbers- on Side 2 of the Faculry M,vqup.Gt Form by 
■ -darkening the circle under eacly'^^talog Item number. ^ ■ 

c. Option 3 (Complete Fortti/- .,jL . 

Select the form you wish to ;ase from^^the su^aries contained on page 23. Then 
darken the circle next to form number in the^i?mplete Forms" section on .Side. 2. 

■ - ■• ■ ■ . ■ \ ■ { ■ 

5. .'Return your completed Faculty iRequest Forms to ICES, 307 "Engineering Rdll and keep 

this catalo!^ for future refer'ence . * \. ; ' 

SOME SUGGESTIONS FOR CHOOSING "INSTRUCTOR-SELECTEr ITEMS" 

♦ The items in the catalog are initially classified by item content. Rbt'^n titimeral 
sections I-IV in .the table ov contents^ contain items appropriate for ^nos;, typical classes. 
Section V'' is to .>e used at the beginning of a semester. 'Section VI items can be. used in 
Specific instructional settings. Items in Sections I-IV ,--.15^ further divided into "General 
Concept" or "Sp.ecific" items. General Concept 'items indicate a given area of instruction 
as a, strength or weakness, and Spec^iific -.v-rris provide diagnostic information. . The distinc- 
tion between- General Concept and Speci'^V. l^ems ±i> primarily a judgmental decisicn. Page 4 
indicates items "that are examples of lacfi type. . ^ 

i In using "Instructor - Selected Items" for the f *,rst time, you may want to select one 
efir'two General Concept items from each oi several content areas. of speci/4 interest vto you. 
As space permits one or "two Specific ito.nis from the selected ron^ient areas might be added. 
As yod gain experience witl\, ICES, you may wish -to explo.re a glv^:: instructional ^trea-^in 
more depth by including more* Specific items. • • , \ 

More information on choosing items and using ICES may be 'found in ICi.S Newsletter No. 3. 
Please call the ICES staff at 333-3490 for any assistance. 
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I. COURSE MANAGEMENT 

a; Course Organization/Structure 

General Concept 

— ^The cour ie objectives were: ' 
Very ^ Very 

Clear Unclear 

2— Ihe instructor stated clearly what was 
expected of students. 

Almost Almost 
always never 



3 — ^The course was: 
Organized 



Dis- 
organized 



A — there agreement between announced 
course objectives and what was taught? 
Strong No 
agreement agreement 

. 5 — ^Was' the progression of the course logi-' 
cal and coherent from beginning to end? 
.. Yes,*'" . . No, 

always seldom* 

6 — Did this course' duplicate other 

courses in this^ area: 
. ■ . Consid* Not at 

erably;*' all 

Specific \ • ; ' ^ - ' 

7~Did the instrucJtor present topics in : 
\a logical sequence? / 
Yes, almost No, almost 
always never 

8— Did the instructor follow a course 
. putlihe? ^ , ; 

Yes, very No, nor at 
much : ^; h:.- •■all'. - 



• 9~How. well did thfe iiSitructorLboordinate 
different activities of this^- cours e? ■ ' 

, ...» ■ -ii- ^'.Very ':-Rather • ' . . v 
• ■" well .;;pOorly^;\ [--^'j. ■ 

10~lliis ; course w^ 
:> Strongly ' ^ ^ 



13 — Was class time spent on unimportant 
and irrelevant material? 

Yes, often No, nieVer 



l^~The instructor needs to/ ischedule class 
time better. y 

Strongly Strongly ^ \ " 

agree dis^ree 

15~How well did the reading; lectures, and 
discussions cpver announced objectives? 
Balanced Unbalanced 
coverage /^overage' 

16 — The course stnxck a good balance among 
reading, discussion, and writing^T^ 

To a great Not at all 
extent 

17 — Did the instructor explain sequence of 
topics and then keep the course on track? 

Kept on the yWandered 
track . aimlessly 

18 — The scope of this course, was: . . 
. / Too . ToU 

^ broad 



/ 

,/ 



narrow 



19r-Th,e course content was: 

/■ ^ ' .Too"" K'. .Too 

advanced : ; eleiientary 



20— The course content was: 
j Too Too ^ 

^ theoretical appliecT 



21 — Did the instructori^present material that 
^as not covered in outside readings? 
Yes, often No, seldom 



22- |-Did lectures repeat material covered 
\by the readings? 

Yes, but No, too. 

too often; seldom 

V S-' - \: i \ '':-': ':.':''X-' " . : 

23- -^Keliative to discussion time , the ':■ . 
^mount of /lecturing swas: 

.■ Too much : Too- 1^^ 

^24~Shbuld taore/liass time^^b^^ 

review and synthesize course ^material? 
Much ; more, Miich ^less' 

25— The instructor changed^ approach^ 



27 — The Instructor described at the begin- 
ning of class what was planned. ^ 
Almost Almost: 
always 



never 



28"— The discussion topics were: 
Well Poorly 
chosen chosen 

29 — Did instructor outline the purposes 
and content of classroom discussions? 
Yes, always No, never 



30~The instructor defined the objectives 
off discussion. / 

Almost alw- Almost ne- jf 



ays. occur ed ver occured 



of 



1^ 



31— The, instructor^ef ined the conte^ 
discussion* 

Almost-alw-; Almost ne- 
ays Secured . ver occured 

32~Glas8 discussion iseemed to lack 
' .direction and purpose* 

Almost Almost 
i .always never 

33~How much time was alloted to class- 
room questioning and> discussion? 

Too much Tpo little x 

34^ — One real strength of this> course was 
class discussion* 

Strongly . Strongly , 
-agree " disagree 

35~How often were you required to do 
what the instructor was "into"? 
Almost . Almost 

always never 

36~I' took too long for .this^ course, 
to get going, . 

Strongly Strongly ,\ 

: agree disagree ' 



37— The instructor used student contributions 
In developing subsequent class sessions. 
Almost \ Almost , 



always 



never 



/ ' i B, Instructional l^igriments 
and Materials 

General Concept ^ 

' , . . - .V 

45— lia^e the text(s) used ^iii this course. 
Excellent . Poor 

.46— Hov would you. rate instructional 
. materials used in this qourse? 
Excellent Poor . • 



477^The instructor gave assignments that 

were useful f^r learning subject matter. 
Almost Almost 
always 



never 



48 — The instructor provided practice for 
students to master course material. 
Almost Almost 
always never 



Speciftc^ 



1 Readings 



50 — Were readinj 
Yes, all 
very good 



wel.: selected? 
No,' all 
Very poor 



51 — Describe the-r 
Interesting 
stlmulaitins: 



ading assignments. 
Boring, 
unexciting 



52 — Did readings require a reasonable 
amount of time/ and effort? 

No, too j ^ No, t:o6 
demanding.' <• simple 

53 — The amount of reading, homework assigned 
by the instructor was : -~r-*—-~ 

Excessive Not enough 

54~The readings were: 

. Extremely Extremely 
difficult., easy 

55 — Were reading assignments relevant to 
/ class presentations? 



Yes, always 



No, almost 
never 



56 — Appropriate reading assignments were 
given for each section of the course. 

Almost ^Almost 
always never - 

57— Did supplementary text(s) help you ex- 
pand your knowledge of the majterlail? 

To- a.gr^at . ^' Not at all 
extent , . 

58— How difficult wae if to get access to 
the reference mat.eri-ls for this course? 

Very Very dlf- ^ . 

easy f Icult - * 



■.J ;2* Writing . ■ * ^^^^^ 

60— Adequate time was provided for 
.completing assignments* 
Always , Seldom 



■■'1 



61— Did your instructor relate exercises 
to information gained elsewhere? 

Almost Almost 
always never \ . 

62— Were the written assignments (papers, 
--problem sets, etc.) carefully chosen? 

Yes, quite No, poorly - 
carefully chosen 

63— Describe your written assignments. 

Interesting Dull , 
stimulating uninspiring 

6A — Were directions for written assign- 
ments clear and specific? 
Yes, always No, never 



65- 



66- 



67— 



68- 



-Completing written assignments was 
a good use of my time and effort. 
Strorgly Strongly 
agree . . disagree 

-Whet was.. the time and effort required 
for written assignments?. 
Too Too 
long short / 

•I was given sufficient creative free- 
dom in writing papers and reports. ' 
Quite Not 
sufficient .enough 

-Th^ instructor permitted enough free- 
<ioni in choosing topics for papelcs. 
: — Sufficleiit ' — Too 



freedom 



strict 



69— Were wfitt;,en assignments relevent 
to. class presentations? " 

Yes, quite No, very 
relevant irrelevant 

70— Were written assignments graded fairly? 

^Yes, quite/ No, very 
■fair . unfair -/ 

71— Were written assignments returned 
• promptly?- 

Yes, . No, almost 

/always . ■ never 

72— Has your ability to express ideas in 
writing been strengthened? 

Yes, .. No, not at 

• definitely ' all 

/' ■ ■■ . /■ , . • 

73~Were^ the /term papeps valuable in 

relation to' the course objectives? 
• High value No value 



74-^rl 



project (s). 
viStrongly 



.Strongly 
'-■.■f^r/ disagree,; 



3 . Homework 

80— How beneficial were the homework 
assignments? 

Very Just busy . 

beneficial work 

81 — Should more or less homework be 
assigned for this course? 

Much more , Much less 

82— Homework assignments were: 

^ Excessively Extremely 
long short 

83 — The homework was: . 

Excessively &ctremely 
difficult easy 



4. Audjlb/Visual 

/ ■ - 

90 — Did instructional materials appear to 
be conscientiously prepared or jchosen? 

Yes, always No, seldom^-- / 

91— Instructional materials for this 
course were: 

Too elemen- Too 
entary .. advanced , \ 

. ■ ' ■ ' ' f • ' 

92— -Were videotapes/films interesting 

and stimulating? 

Yes, always,. No, seldom 

■ \ o . ■ ' ^- _ 

and stimulating?^ — ^ - ^ 
Yes, always No, * never 




94 — Were instructors' supplementary handouts, 
problem sets, valuable as learning aids? 
Yes, extreme- No, nearly 
o ly valuable useless ^ 



.95— Audiovisual procedures were logically* . 
integrated with the rest of the course; 
Strongly Strongly . 

agree / disagree - /' 

96— How much explanat;Lon did the instructor ■ 
provide in discussing slides, films, etc? 
Too much . Too little - / i 

.v^ ' . ■ . . 'V ■ * ■■ ^. : ' 

97~How relevant were films and audio- 

. visual materials to course dbjectives? v 
/ -Very- Very 
/ relevant irrelevant 

.. ' ^ • ' ' 

98 — How oftian did you fall asleep or doze 

when audio-visual material was* presented? 

Almost Almost 
/' , always never 



.#1 



C. Grading and Exams 

General Concept 

100— How effective was the instructor in 
preparing students- for exams? 
Very Very 
/ effective ineffective 

^ ■ • 

lpl~The grading procedures f6r the course 
• were!'- 

Very fair Very unfair 

102— rfgw would you rate the instructor's* • 
examination questions? . 

Excellent Poor 

103 — How well did examlniation questions re- 
flect content and emphasis of the course? 
. Well Poorly 

related related 

. . ■ ■ • \ 

104— Was the grading system for tKT^urse [ • 
explained? 4. 

.Yes^ very - No, not at y 
' • . well . - all ' ■ ' ' / 

Specific J . 



112~Did you understand why you received 
" the grades you did on projects? 
Always . . Never 

113— Exams were promptly graded, t 
Yes, J No, 
always never 

llA~The exams reflected important points 
in the reading assignments. 
Strongly fStrongly 
agree _ / disagree j 



105— Did the Instructor have a realistic ^ 
^ * definition of excellent perfqrinance? 
Yes, very No very 

^ realistic . unrealistic - ' 



115— Were the instructor's. test questions 
/•^ thought provoking? 

Definitely Definitely ■ 

yes no . :- f 

116 — Did the exams challenge you oto do 
original thinking? 

Yeisi, very No, not 

challenging challenging 

117 — Examinations mainly testied trivia. 

.Strongly Strongly 
agree f . ^disagree 

^11^— Were there "trick" or trite questions 
on tests? 

-Lo.ts-^^of- r^r — :Few~it^~;j r~ 
them any 

119 — Were exam questions worded-^early? 
i' Yes, very Hp, Jrery 



( 



106— Did the.^instructor set too /high/low 
S grading standards for stud.^nts? 
Too high Too iow 



clear 



Leax 



( 



120— How many examinatipns were given? 
A ( ' Too many ' / ^ Too ff^^r 



v^07~Hoj£lxroS!ai3rg^ 

in^struc t or ' s grrd'iSg" s^jtemf * * 
-■ -Vexiy- 



-vecy . . , y very ^ 
objective ' / subjective ■# 

.108 — The amount of graded^ If ee^back givenVtio 



in— How was the length of v4xams for the 
time allotted. 

. Too / Tod- 
; long^' { \ i-^hort 



K .■ ma during, the course was (% i\ 

enough """^"^ 



;a^^'^uate 
iO?— rWere eStfe^, papers 



errors 



s retu1;|ned 



122— Ho^w^difficult wete. the 'examinations? 

f ; /^ioq':^ " • Too, . \. ^ . ■ 

*^''7; /' \dlfficult / eaisy 

l^-^I found I cbuld^ score reasonably well 

• '^'4-^ 'l^V''^'^"^--?^^^ y-X on *exams"'by ji/st cramm^ 

)rs explained^.pE t)4rsonal comments? X M ' ^ ^trongly / (^Strongly 
A^^^>/*iV^^l™st ^ , • ^gr9fe\ / disagree/ 

always 'iv^', ■ never . J J,, ' / , \/.. :y^-. ' . - 

\12A— Tests were iprobably in circulation 'among 
' ' some students before being administered. 
Strongly Strongly 
agree disagree 



' 110— Were requestaL f or re-grading o.^. >e^^i 

:handled ^tairly,^ ,.vV ^^ V,:^^ '^'^"^^^ ' 
; Yes, almost ''^'NpV^^^lSlwst 

'■!..' . _.':always ^.y ^nevisr. 



^1 V my work in a 

pi:!: ■■y.'-v' "meaningful -and conscientious manner, 

gi^ii/^/':: ■ : Strongly •;■ ;Strongly/ . :j ; ' ; 



,125 — Werel^a^s adequately discussed upon 

/■ ', . ■returii'?. ■ ' 



,'11 



V'ttgrec; ^ 



^disagree 



Yes 
" kdequat 



sly 



ERIC 



No, . • 
not. enough 




D. Wcrkioad 

1? Work Requirements * 
General Concept 

13p-rHow much work did this course require? 
Excessive Not 
amount enough - 

131 — How appropriate was the amount of work 
. cequired for the credit earned? 
. Very, Very inap^l 

appropriate propriate 



Specific J 
• '(' ■\- ' ' ' • " ' 

132~The instructor attempted to cover too 
"^much material. 

Strongly . Strongly 
agree disagree 

133~How much perfection did the \ins true tor " 
require in your work? ; ' " ; i 
[ Too mUch o Too little 

^ 7 I. ■ • ■'[ ■■' • • 

134-^How demajiding was the instructor for wr it- 

nment-length, due dates, .etc.? 



(Vex 



reaspnal)! 



.e" 0 



Overly 
demanding 



Ho- 
is 



135- ^The amount of outside preparation 

required for this course was: i 
Quitelgreat Quite smair\ ^ 

' ■ ' ' . .' " \ 

136 — Quality of work was emphasized more 

I than quantity. [\ '\ ' 

Strongly ■ Strongly^ \ 
agree disagree \ 

•.. ; ■ ■. . ; ^- ^ -A 

:i37~The instructor's as.^umption that students 
could.master techniques wais correct. \ 
I Strongly Strongly ^ , \ - . 

agree: r disagree 

■■'X::-^,- • ■•::V,. ■. \ \ \ 

138--The instructor's assumption that 1 knew^ 
„^*^^^o use the equlpmenE was correct. \ 
, r./ .T Strongly " Strongly 

agree - disagree " ;i : 



:2.. Difficulty 




i^nerai Concep t . 



142— The level of difficulty of t;he course. 
, material was appropriate for me. 

-Strongly Strongly 
agree disagre/e 

Specific 

143 — Was the course appropriate for your 
background (experieiice)? 

Very Not at all 

- appropriate | appropriate 

144— -Descjfibe thlB; pace. |of the bourse. 
/Too fast; i Too slow 



/ 



145~What pace didhthe instructor set in- 
prefeenting the, material? 
I Too fast Too slow 

146— How| suitable was the pace of the course 
(nuMer" of topics, depth of coverage)? 
T^oo slowi i Too fast, 



po little 



147~How pitiable i^a tlie.level^^.^^^ course ^ 

/6r--ietlfeds) ? 

' Too easy* v Too.ff"--^' ^ ■ ^ 
148— Other studWc^ were mor^e Wdvanceii, so^V 



Too much 



I had tr^doie 'keeping up 

'■■^pt:^OTigly\\ ^ Strongl 



II. STUDENT QiPtCOMES OF 
INSTRUCTI^tN^ 



Mnitive 



Gen<tral Concept 



1604-H6w much do ybuv feel -you have 
plishisdv in t&is course? : ^ 



i^O-r-How difficult: was the c!6urse material? 




^^l/^^fenparirf to^^ther ^courses , hofw 
d'l^d you leatnrin this course? 
Much m^tel ; ^ Muph less 

6 2— Howv much nave you learned in 



great 

.jdeal ■ 



Very 
little 



Too 
difficult 



•/i^^ Rather 

'.'C V • easy 




' -^^^r Y become more competent.4n this 

V ArW due to tiiis course. / 

■ /To d great 

Y / ■ / 'extent 

^^*'^PP ybu feel course j>bjectives were 
::caccoi^ 





V 



I65--Would you recommend this course to 
' other students? 

Highly Not 
recommend recommend 



177~The instructor helped improve my 
problem solving abilities. 
Strongly Strongly 
agree^ disagree 



Specific 

166~Was the course worthwhile in terms of ob- 
- taining general -knowledge in the field? 
Very Not at all 



worthwhile 



worthwhile 



167 — Can all students bdnefit from this' course 
or, only those witji specialized goals?^ • 
Sjtudents in''> Specialized 
general only 
■ . ■ " . ^ *■■..'.'.* V 

168~How much factual material did you' 
learn in this course? ' 
A great Very 
deal ' little ^. . ' 

169~Did this course improve your' understanding 
of concepts and principles. in .this field? 
Yes, sig- , No, ' 
nificantly , not much^ 

170- - Can you now identify main points and ^ 

central issues in thik' field? . , , ^ \ 
Yes, * 1 Not very . / , ^ 

clearly well 

:. : V, ■ 1-:7 ,\ -, : • 

171 - I obtained knowled'ge on how to .locate 
^ . appropriate vinfoni)ation. 

To a - great ' Not at all' 
. , ' ■■ extent ■ .-.f 

.V \ , ^ ■ 

172- -I deyeloped the. ability to* recognize 
.-good ^rguiitents inj this field. 

/I ' To a great: , [ Not at' all- . 

' extent". . i \ ' 

173~The course materikl was too super- 
,\ " f icial to. be oF mLich>^us4 to me. 
V To a great ^ Not at all 

extent J 

.174 — Did ypd improve yaur ability to apply 
pr;Lnciples in new situations? 
Yes, ^sig- Ko, not 

nificantly- [ much 



\ 



175' — Did you improve yjpiir ability tccc^'u- 
municate clearly ..about this subj^Rct? 
' Yes, sig- No,^ not 

nificantiy really- 

\'--. . ■ \ V. 

176--Did you improve . yc ur ability to solve 
real problems in tMs ..field? 
Yes, sig- 



nificantly 



NOv not 
really 



178 — Did you improve ^our ability to 
' evaluate niaw works in this field? 
Yes, No, not 

greatly really \ 

179~This course gave me the opportunity 
.to develop some, original ideas. 
To a great Not at all 
extent J 

ISO — Did you improve your ability to carry 
-out original research in^ this field? 
Yes, sig- No, not ^ 

nificantiy. . really 
\ ■ . .\ ' 

I8I--H0W much has this course improved your 
aesthetic juiigment?' , . 

A great ' Not at all 

■ ' extent '''^'''\ \ \ ■ 



182- 



-How valuable was this course in terms 
of your technical development? 
Extremely v... Not ' 



valuable 



valuable 



183 — The course gave me skills and tech- 
niques' directly applicable to my careW. 

Strongly Strongly , 

^ agreja disagree ^ 

184 — Was the course ^ as it was given, worth- 
while in terms , of your career objectJives? 

Very. Not at all 

worthwhile^ worthwhile 

185— rDid you learn much about career 
bppor^vnities? 

Yes,' ,qui|:e No, not 
a lot much 

■ . ' ' ■ * ■'• 

186— *-How much have the projects increased your 

understanding of concepts and principles? 
A gre^t . .^ . Very . 
deal little 



. ^ B. Affectiv 

General Concept ' 

100 — As a result of this course, J want 
take more coCirse? in this are^. 



7 



,Yes,- p 
definitely 



No, .defi- 
nite^^y not 



191~Did .this course) increase your interest 
in . the subject matter? 

\^es, ' -No, not 

'^ greatly much v • 




•S.^ 




192 — Ij. enjoyed learning about this subject 
,matter.. . 

/ ' To a greaj Not at air V 
/ extent 

• / ^ ' • • 

193 — I looked forward to attending dWss. 
/ .: -Aljwst Almost; ' 

always never 

<i , ■ 

19S— Did this course maintain your attention 
throughout the semester? 
'''Almost Almost 
always ? never 



Specific 



2p5~Did this course help you understand 
. yourself better? 

Yes, helped^ No, not par- 
great ly ^ ticularly 

206 — This course made me more aware of my 
interests and talents.^ 

Yes, much No, not 

more aware really ' 

207. — Did you -develop a set of overall 
^ values in, this field? 

Definitely . No, not . 
yes ' really 



'(I 



195— Did, your interest im this course' increase 
or decrease as the semester progressed? 

G;:eatly : Greatly^ :;..[.'^'" 
increased decrease^ ) ■ 

196 — Do you feel your effotts in this 
course have been worthwhile? 

Yes, very NoT nox 
worthwhile ^ .worthwhile 



becoiae 



208~Did you 
related 

o 

Yes, very 
much 



interested in course- 
commjihity projects? 

No, not 
really 



209~I developed 
because of 
To a 
extent 



some leadership skills 
this course, 
gre^t Not at all ' 



197 — This subject mattfer was intrinsically^^ 
boring. . - : _ 

' Stronjjgl* - « Strongly 
> ■. . . agreej[, I .disagree 

* \ i • * ' 

198— Did you Idatn to Value new viewpoints 
; because ,bf\]this course? 

; Yes^ \ No, not 

definitely^ really 

199 — Were you stimulated to do extra . 
reading about the cotirse Wferial? 

Yes, very No,. not' , 
' much really 

200— Were you stimulated to discuss related 
topics wlth/friends outside^ of clasg? 

' ;'■ f -Yes, Often No,^vndver 

fe^-. ■ . •■• ■ V ! 

I^i^v :^2 fulfill somfe" 

. pf my personal goals. »• 

To a great Not at all 



■pi!*'':"* 



extent 



C. Partipipation and Effort 

. General Concept 

240;--Compared to other courses, .how much 
■• effort did you put into- .this coiirle? 
Muchmoxe Much less 

\ ' ■ ' , V ^ , 

2iL-|-I prepared before comj[^g to class. 
• V Always > N^^ J 

, 222— How valuatlo. do you/coJitsider this 
: , course?' / - ■■. . j 
^" ^' Extjemely ^. ■ / Not • , 

valuable - ' / valiJabld 

223— Rate the reievanc^of course content ' 

» to your major fiel^. ■ . . . t 
• Higlily : .-Not r ' - . . 

r.^ I relevant f^relevaat V , ' • 

•^r'/Z "*"^"'T " ^ - 

Specif id- 



202T-Did you develop ;a cl<3arer setise of proW' / 
fessional respoiisibliity from t^his icbuj'se? 

' ■ : Yes, much J^Oy npt-- 
■:: ""/ clearer'^,- - ■.'j.',,really-''''- 

;203r-lr f elt this '.course jpaid^^ value for - me a's. , ' • y 



.22A--HOW bfjben did:you delay fltudyiift ibt 
\ ■ this cpursef ' ' ' /" X :'. • * 

' • ^ / : 0^ Veiry .■often. Neyei;,; * : '/Hi ■ : -4 . • 



225~How;pf t^n; had ybu^completed ifc^slgned r 
reading before disciisjsion iii^c^^ 



' ' Always \ 



Neyer> 



•a per3TO. ^ . . 
Strbngl^" 



^disagree 



i^vk>--:-v .'• •• .*■ ■. --agree 

■ 204^ jdeyelpi^d>a TO 

;:' Vf?^ )Clf /';this';fco^ 



' 226— r;siapiied^ciMsi'>^^^^^ -.S 

yety .^ often!4/^^^^^^ 



■cousin?' V'ge^'i^^^^ ''fiBxx^&'-hecaiM'^-' 
■ -'■oth^;)yiinRf^k!tlpt;:menbusjr^ ■ fMi^^- \ : 

■ ; /'S'ttongi'y.,'. \;r f,] /■itrprigiy;;;!;,:, '/i'A'i',' 






MICROCOPY RESOLUTION TEST CHART 
NATIONAL BUREAU OF STANDARDS 
STANDARD REFERENCE MATERIAL lOlOa 
(ANSI and ISO TEST CHART No. 2) 




228 — I went to sleep in class: 

Very often Never 

229 — I kept up with the work in this course. 

Strongly Strongly 
agree disagree 

230 — I sought help when I didn't understand 
the material. , , 

Always Never 

231 — I actively participa:ted in course- 
related group activites. 

Often Seldom 

232 — Did you actively participate in class 
discussions? 

/' Yes, often No, never 

233 — Did you read non-required books or other 
inaterials suggested in the course? 

Yes, all No, none 

234 — Did you try to please the instructor 
based on information from other students? 

Yes, No, not 

definitely at all 

235 — I had the appropriate prerequisite and 
technical skills for this course. 

Strongly. Strongly. 
. agree disagree 

236 — I learned more from the readings than I 
did from lectures and class discussions. 

Strongly Strongly 
agree disagree 

237 — The lecture-discussion method used in 
this class left me bored. 

Almost Almost 
always never 

238' — There was not enough student participa- 
tion for this type of course. 

. Strongly Strongly 

agree disagree 

III. INSTRUCTOR CHARACTERISTICS 
AND STYLE 

A. Communication Skills 

. General Concept 

240 — The instructor was a dynamic teacher. 

Yes, very No, very 

dynamic dull 

241 — Was the instructor a good speaker? 

Yes, very No, rather 

good poor 



242— The instructor's knowledge of subject 
was: 

Excellent Poor 



243 — Was the instructor enthusiastic about 
teaching? 

Very Very un- 

enthusiastic enthusiastic 

244 — How would you characterize the instruc- 
tor's ability to explain? 

Excellent Very poor 

245— The instructor was a good classroom 
leader. 

Strongly Strongly 
agree disagree 

246 — Did the instructor seem to enjoy 
teaching?. 

Yes, very No, enjoyed 

much it little 

247 — How would you clr i^acterize the instruc- 
tor's command ot the subject? 

Broad and Plainly 
accurate deficient 

248 — The ins true tpr seemed well prepare* J 
for classes. 

Yes-, .always No, seldom 

249 — ^The instructor was a model teacher. 

Strongly Strongly 
agree disagree 

250 — The instructor was a creative teacher. 

S tr ongly S tr ongly 

agree disagree 



Specific 



1. ' Enthusiastic/Dynamic 



ERLC 



97 



255 — How interesting were the instructor's 
presentations? 

Very Rather 
interesting boring ' 

256 — Did the instructor make good use of 
. examples and illustrations? 

Yes,v^ry No, 
often seldom o 

257 — The instructor emphasized important 
points by raising voice, repeating, etc. 

Almogt Almost 

always never ' 

258 — The instructor made efforts to show the 
interesting nature of the topics. 

Almost Almost 
always never 



11 



259~It was easy to hear and understand 
the instructor. 

— Almost ' Almost 

always never 

260 — The instructor's lectures seemed to 
ramble. 

Almost Almost 

always never 

261~The instructor used gestures while 
teaching. 

Almost ' Almost 
always never 

262 — How effective was the instructor in pre- 
senting material in lectures/discussions. 

Very Not at all 

effective effective 

263 — The instructors' classroom leadership 
ability was: ^ . 

Very Rather 
effective ineffective 

264 — The instructor spent a great deal of 
time making a small number of points. 

Almost Almost 
always never 

265 — The instructor made use of alternative 
explanations when needed. 

Almoat Almost 
always never 

266 — I would like to adopt this instructor's 
teaching style. 

Strongly Strongly 
agree disagree 

267 — The instructor used humor effectively. 

Yes, often No, seldom 

268 — Was the instructor easily frustrated? 

Yes, very No, hardly 

often ever 



2. Knowledgeable 

275 — The instructor was knowledgeable about 
origins of concepts and ideas. 

Strongly Strongly 
agree disagree 

276 — Was the instructor able ta give refer- 
ences for additional reading or research? 

Yes, very No, not 

t able able " 

277 — Did the instructor indicate relationships 
of course content to recent developments? 

Yes, quite No, hardly 
often ever 



278 — The instructor was conscientious about 
his/her instructional responsibilities. 
Strongly Strongly 
agree disagree 



3. Clarity of Presentation 

280 — The instructor's presentations allowed 
for easy note taking. 

Almost Almost 
always never 

281 — The instructor presented material at a 
level appropriate for me. 

Almost Almost 
always never 

282 — How often did the instructor digress 
during the lectures? 

Quite Almost 
often never 

283 — Was the instructor's use of blackboard and 
other materials (handouts, etc.) effective? 

Very Confusing, 
helpful inadequate 

284 — The instructor followed an outline 
during classroom presentations. 

Almost Almost 
' always never 

285 — The instructor summarized material 
presented in each class. . - 

Almost Almost 
always never 

286 — The instructor's presentation of abstract 
ideas, concepts, and theories was: 

Very Very 
clear unclear 

287 — The classroom problems were clearly 
presented. 

Strongly Strongly 
agree disagree , 

288 — How difficult was it to copy what the 
instructor put on the board? 

Very. Very 
difficult easy 

289 — The instructor generally talked: 

Too fast Too slow 

290 — Was the instructor able to explain dif- 
ficult material to your satisfaction? 

Almost Almost 
always ' never 

291 — The instructor gave explanations/ examples 
that were clearly to the point. 

Strongly Strongly 
agree disagree 
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292 — The main points of lectures were 
clearly understood. 

Almo St Almos c 

always never 

293 — The instructor explained new ideas by. 
relating them to familiar concepts. 

Often Seldom 

294 — The instructor broke down complex 
topics for easier explanation. 

Often Seldom 

295 — The instructor was able to answer 
questions clearly and concisely. 

Almost Almost 
always never 

296 — The instructor explained the underlying 
rationale for particular techniques. 

Almost Almost 
always never 

297 — How much detail did the instructor 
provide in his/her explanations? 

Too much Too little 

298 — How often did the instructor review 
material? 

Too much Not enough 

299 — The instructor did not synthesize, inte- 
grate, or summarize effectively. 

Strongly Strongly 
agree disagree 

300 — The instructor spoke in a monotone, 
rarely showing expression in voice. 

Almost Almost 
always never 



4. Personality 

305 — The instructor looked at the class 
while speaking. 

Almost Almost 
always never 

306 — Did the instructor arrive on time? 

Yes, always No, seldom 

307 — How often did the instructor's person- 
ality interfere with instruction? 

Almost Almost 
always never 

308 — How much self-confidence did the 
instructor display? 

A great Very 
deal little 



309 — The instructor was demanding of 
students. _ 

" Strongly Strongly 
. agree disagree 

310 — The instructor talks too much about 
himself /herself . 

Strongly Strongly 
agree disagree 

311 — The instructor had high academic 
standards. 

Strongly Strongly 
agree . disagree 

312 — Was the instructor's voice pleasant 
or irritating to listen to? 

Very Very 
pleasant irritating 

31^^?-^he instructor's lack of facility with 
English hindered communication of ideas. 
Strongly Strongly 
agree disagree 

214 — The instructor stuttered or hesitated 
during lectures. 

Almost Almost 
always never 

315- -The instructor was open-minded. 

Strongly Strongly .; 

agree disagree 

. 316 — The instructor was too over-bearing. 
Strongly Strongly 
agree disagree 

317— -The instructor exliibited professional 

dignity and bearing in the classroom. 
Almost Almost 
always never 

318 — The instructor missed class often due 
to non-teaching responsibilities. 

Yes, quite No, 
often n^ver 

319 — The instructor smoked too much in 
class. 

Strongly Strongly 
agree disagree 



o B. Stimulation of Thinking 

general Concept 

325 — The instructor motivated me to do my 
best work* 

Almost Almost 
always never 
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326 — The instructor stimulated my intel- 
JLectual . curiosity, - - 

Almost Almost 

always 



never 



327 — The instructor gaVe advice on how to 
study for the course. 
Yes, No, 
often never 



Specific- • 

328 — Did the instructor raise challenging 
questions in class? 

Yes, No, 
often seldom 

329 — Questions presented to the class to 
generate discussion were generally: 

Too Too 

specific vague 

330~The instructor initiated fruitful and 
relevant discussions. 

Almost Almost 
always never 

331 — The instructor asked open-ended ques- 
tions. 

Almost alw- Almost nev- ^ 
ay? occured er occured 

332 — The instructor encouraged development 
of new viewpoints and appreciations. 

Strongly Strongly 
agree disagree 

333 — The instructor was teceptive to dif- 
fering viewpoints or opinions. 

Yes, quite No, didn't 
open want them 

334 — The instructor encouraged me to express 
my opinion o'r experience. 

Almost alw- Almopt nev- 
ays occured 2r occuted 

335 — Did the instructor encourage you to devel- 
op your ideas and approaches to problems? 

Definitely Definitely 
yes no 

336— Did the instructor clarify student ideas 
by inflection (e.g., said "Do you mean...) 

Almost Almost 
always never 

337 — The instructor encouraged me to think 
for myself. 

Strongly Strongly 
agree disagree 



338 — This course enhanced my creative 

"""abilities;"; • ' " 

To a great Not at 

extent all 

339 — The instructor pointed out what was im- 
portant to learn in each class session. 

Almost Almost 
always never 

340 — Did the instructor suggest specific 
ways students could improve? 

Yes, Noi-almost ' 

frequently .. never 

341— During presentations, did the insttuctor 
check on students' understanding? 

Almost Almost 
always never 

342 — How much ungraded feedback (question peri-" ' 
ods, shbrt quizzes) should have been given? 

Much more Much legs 

343 — The instructor emphasized learning 
rather than tests or grades. 

Almost . " Almost 

always never 

C. Warmth and Concern for istudents 

General Concept 

350 — The instructor was, sensitive to Scudent 
needs; ^ 

Almost Almost 
always never 

351 — How patient was the instructor in 
working with you? 

Very Rather 
patient impatient 

352 — Did the instructor treat you with 
respect? 

Yes, always No, seldom 

353 — What was the instructor's attitude; 
how-did he deal with. y^ii? )■ 

Fair and Unfair, 
impartial * disdainful 

354 — The instructor listened attentively 
to what class members had. to say. 

Always Seldom 

355 — The instructor was skillful in observ- 
ing student reactions. 

Almost alw- Almost ne-' 
ays occured ver occured 
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356~The„iM^ was fair to students . 

, Often Seldom 

357 — The instructor seemed: 

Lenient Strict 

Specific 

^he instructor could sense when an idea 
. not been .clear to me* 
Strongly Strongly 
agree disagree 

-rften did the instructor understand 

:oamients or questions? 

•most Almost 
'- ways never 

' 360-*-Wcw^ \e, instructor willing to spend 
extra time, with you? 

Very Very 
willing unwilling 

361— He- accessible was the instructor for 
i'i'! ient conferences about the course? 

Available Never 
regularly- available 

362 — The instructor seemed to sense when 
students did not understand. 

Strongly Strongly 
agree disagree 

363~The instructor corrected student state- 
ments, without further discussion, ' 
■Almost alw- Almost ne- 
ays occur ed ver occur ed 

364— Discussion of student erroneous state- 
ments was encouraged to correct them. 
Almost alw- Almost ne- 
ays occured ver occured 

365~The instructor recognized students' dif- 
ficulties in understanding new material. 
Almost Almost ' 

always 



369— The instructor praised student 
behavior . 

Almost alw- Almost ne- 
ays occured ver occured 

370 — The instructor praised me when I had 
done particularly well. 

Yes, always ' No, almost 
never 

371— ^Ivaluations of my work were made in a 
constructive manner, 

- Almost Almost 
always never 

372~Were the instructor's criticisms and 
comments about your work helpful? 
Very Not helpful 

helpful at all 

373 — The instructor accepted criticism 
and suggestions: 

Very, well Rather 

poorly ' 

374 — The instructor made me afraid to make 
mistakes. 

Strongly Strongly 
agree disagree 

375 — How much confidence did the instructor 
have in you as a student? 

A great Very 
" deal little 



376- 



never 



366- 



367- 



-The instructor thoroughly answered 
students' questions. 

Almost Almost 
always 



never 



-How often did the instructor give up on 
students when they didn't understand? 
Very often Seldom 

368 — How often did the instructor subtly de- 
cline to help you on your problems? 
Very often Seldom - 



-The instructor recognized student's prob- 
lems in performing difficult material. 
Almost Almost 
always never 



377 — Did the instructor intimidate the 
students? 

Yes, No, 
frequently never 

378 — Was the instructor, cynical and 
sarcastic? 

Very. Not at all 

cynical cynical 

37.9r-The instructor was cojidesc^ding toward 
students, [ 

Strongly Strongly 

agree disagree 



'380 — The instructor varied the tempo of- the 

class to suit content and students' needs. 
Almost Almost 
always never 

381-- In terms of direction and structure of 
the course, the instructor was: 
Flexible ' Rigid 
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382— Was a good balance of student participa- 399— Students talked more than instructor, 
tion and instructor contribution achieved? 'Almost alw- Almost ne- 

Always Never ays occured ver occured 



383 — The instructor asked students to help 
in e^/kluating their achievement. 

Almost alw- Almost ne- 
ays' occured ver occured 

384 — The' instructor was aware of my personal 
complications or conflicts. 

To a great ^ Not at 
extent . all 

IV. INSTRUCTIONAL ENVIRONMENT 
A. Social Climate 

1. Instructor-Student Interaction 
General Concept . 

390 — There was a- positive interaction 
between students and instructor. 
Almost Almost 



always 



never 



391 — The atmosphere in the- classroom. seemed: 

Relaxed and Tense and 
friendly unfriendly 

392 — The instructor promoted an atmosphere 
conducive to work and learning. 

Strongly Strongly 
agree disagree 

393~Describe your instructor's attitude 
toward^ students. 

Friendly Unfriendly 

Specific 

394 — How often did the instructor allow 
interaction among students? 

Too often Not enough 

395- - Instructor maintained professional stan- 

dards in creating rapport with students. 
.Strongly Strongly 
agree disagree 



396 — How often did the instructor display 
favoritism toward certain students? 
Often Seldom 



397 — How often did the instructor encourage 
class members to work as a team? 
Very often Seldom 

398~The instructor attempted to involve all 
students in classroom activities. 
Strongly Strongly 
agree disagree 



400 — Students failed to ask the instructor for 

. information, opinion, or personal experience; 
Almost alw- Almost ne- 
ays occured . ver occured 

401 — Students were free to interrupt presenta- 
tions if points needed clarification. 

Strongly Strongly 
agree disagree 

402 — The instructor' asked students to help 
determine content of discussion. 

Almopt alw- Almost ne- 
ays occured ver occured 

403 — The instructor asked students to help 
determine objectives of. . discussion. 

Almost alw- Almost ne- 
ays occured ver occured 

404 — Direction of discussion was controlled 
by the instructor. 

Almost Almost 
always never 

405 — The instructor erased material on the 
blackboard to eliminate further .discussion. 

Almost Almost 
always never 

406 — Students^' failed to laugh, joke, smile, 
or show other signs of humor. 

Almost alw- Almost ne- 
ays occured ver occured 



2. Student-Student Interaction 
General Concept 

410 — How friendly were the students in this 
class? 

Very Rather 
friendly unfriendly 

411 — The type of- interaction among members- 
in the discussion groups was one of : 

Community Isolation 
spirit ; ._ 

Specific 

412~How much did other students inf luiance 
your intierest in the course? 
A great Not at all 

deal 
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413 — Students volunteered knowledge, opin- 
ion^, or personal experience in class. 

Almost alw- -Almost ne- 
^ ays occur ed ver occur ed 

414 — Students debated with one another or inst- 
ructor in a non-threatening atmosphere. 

Very often Seldom 

415 — Did you develop new friendships in this 
class? 

Yes, many No, none 

416 — How often was class or group discussion 
monopolized by only one or a few students? 

Almost Almost 
always . . never 

417 — I became irritated with the same stu- 
dents monopolizing class discussion. 

Very Almost 
often never 

418 — Some students had an ego problem in 
this class. 

Strongly • Strongly 

agree disagree 

419 — My background was different from most 
of the students in the class. 

To a great Nc5t at all 

extent ' 



431~To what extent did the equipment detract 
from the quality of your work? 
A great Not at 

extent all * 



B. Physical Setting 

General Concept 

425 — Classroom facilities were: 

Very Very 
adequate poor 

Specific 

426 — The number of students in class was: 

Too large Too small 

427~The classroom was: 

Too small Too large 

428 — Cost of instructional supplies was: 

Too high Quite 

reasonable 

429 — The classroom space provided a suit- 
able environment. 

Strongly Strongly 
agree disagree i 



430--HOW adequate was the lighting of the 
classroom? 

Very Very 

adequate . inadequate 



V. STUDENT PREFERENCES FOR 
INSTRUCTION/LEARNING STYLE 

General Concept" 

440 — How valuable do you consider this 
course? 

Extremely Not 
valuable valuable 

441 — I like a traditional course format 
with lecture. 

Strongly Strongly 
agree disagree 

442 — I like student-centered classes with ' 
lots of discussion. 

Strongly Strongly 
agree disagree 

443~I like self-paced courses with flex- 
ible scheduling. 

Strongly Stroi^gly 
agree disagree 
------ - r- -- -- -- -- -- -- 

Specific , 

444 — I prepare assigned lessons before - 
coming to class. 

Always Nevei 

445 — I intend to skip this class. 

Very:, often Never 

446 — I 'learn more from readings "^than from 
lectures' "and class discussions. 

Strongly Strongly 
agree disagree 

447 — I prefei well-organized lectures to 
class discussions.. 

Strongly Strongly 
agree disagree 

448 — Class discussions tend to be more 
stimulating than lectures. 

Strongly Strongly 
agree disagree ' 

449— 1 took this class on the advice of other 
.students. 

To a great Not at all* 

extent 
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450 — This subject matter is intrinsically 
boring. 

Strongly Strongly 
agree ' disagree 

451 — I actively participate in class 
activities. 

Yes, often ' No, seldom 

452— -How- much non-required reading do you 
, do for a course like this? 

All Generally ' » 

suggested none 

453 — I prefer to have students talk more than 
the instructor in this type of class.- 

Strongly. Strongly 
agree disagree . 

454 — Student, participation is a necessary 
component for this course. 

Strongly ~ Strongly 
agree disagree 

455 — ^How much fi^eedom do you prefer in 
assigned topics for papers/reports. 

A great Very 
deal little 

456 — ^What type of instruction suits you 
best? 

Structured' Unstructured 

457~I prefer the instructor to use a variety 
of teaching methods vs. a single method. 
Strongly Strongly 
agree disagree 

438-?-A majcfr facet of this course should be 
the development of original ideas. 
Strongly Strongly 
agree disagree 

459— 1 expect to be able to work on real pro- 
blems in the field during this course. 

To a great Not at all 

extent 

460 — I chose this course "for educational 
reasons (interest, goals, curiosity). 

Strongly Strongly 
agree disagree 

461 — I chose this course for non-educational 
reasons (convenient time, placis, etc.).' 

Strongly. Strongly 
agree disagree 

462 — For this course rate theSSpaportance . 
of instructor knowledge of subject. 

Very Not 
important Important 



463 — For this course rate the importance 
..of organized presentations. » 

Very Not 
important important 

464 — For this course rate the importance 
of stimulation of thinking. 

Very. Not 
important important 

465 — For this course rate the importance of 
instructor accessible outside of class. 
' " Very Not 

important . important 

466 — For this course rate the importance of 
effective communication by instructor. 

Very Not 
important important 

467 — For this course rate the importance of 
student class participation. 

Very "Not' . c?'^ 

important important 

468— rFor this course rate the importance of 

early feedback on course y^rogress. 
Very . Not 
^important important 

469 — For this"" course rate the importance of 
the necessity for an • 'A' . > 

Very Not 
important important 

470 — For this course rate the importance of 
gaining general, knowlfidge of subject. 

Very . Not 
important important 

471 — For this course rate the importance of 
gaining first hand applications. 

Very Not 
important important 

472 — For this course rate the importance of 
enjoyable class sessions. 

Very Not 
important important 

473 — For this course rate the importance of 
doing independent research. 

Very Not 
important important 

VI. SPECIFIC INSTRUCTIONAL SETTINGS 
A. Laboratory 

480 — Were lab assignments interesting and 
stimulating? 

Yes, very No, quite 

interesting boring 



481 — Were labs important to learning in 
. . this course?' 

Yes , very No , very 

important <^ unimportant 

p ^ .. 

482— -Did lab assignments seem carefully 

chosen? 1 , - 
Yes, very No, chosen 

carefully carelessly 

483 — Did lab assignments require a reason- 
able amount of time and effort? 

No, too No, too 

demanding simple 

484~The length of the lab sessions were:. 
Too long Too short 

485 — I had adequate time to complete the 
lab exercises. 

Yes, always No, seldom 

486— Lab experiments were: 

Too Too 
difficult easy 

487 — The lab was too advanced and special- 
ized for my purposes. 

Strongly Strongly 
agree disagree 

488^-Were labs coordinated with class work? 
■ YeS, ' No, almost 

always never . - 

489~Did the instructor relate lab exercises^ 
-to information from readings and lectures? 
Yes, often No, seldom: 

-490~Was the instructor prepared for labora- 
tory lectures and pre- lab discussions? 
Well- Poorly 
prepared organized 

491~Was the TA well prepared to answer 
questions about labs? • 

Yes, No., almost 

always never 

492~Did TA arrive in timie to get lab 
started on schedule? 

Yes, No, almost ' 

. . always ' never 

493~Were you provided adequate instructions 
for proceeding with lab exercises? 
Yes, always No, seldom 

494~Describe laboratory textbook or manual, 
assigned for this course. 

"Excellent Very poor 



495 — How suitable was the pace of "the lab 

(nteber of experiments, time for each)? 
. Too slow. Too fast, 

too little too much 

496~How mu(^h background and detail was 
demanded in the laboratory reports? 
Nothing but Excessive 
the results amounts 

^97~Lab equipmetit was often inoperable. 
Sttyngly Strongly 
agree disagree 

498 — Did the laboratory reports- assist you to 
learn about theory and experimental methods? 

Frequently Rarely 

499 — I would have preferred to work individ- 
ually in the lab than with a partner. 

Strongly Strongly 
a^ree disagree 



B. Studio Art 

1. Organization-Structure 

510— -Too much emphasis was placed on 

developing only technical skills. 
Strongly Strongly 
agree , : disagree 

511 — Were you exposed to a variety of tech- 
niques and/or processes? 

Yes, a No, very 

■* great deal little . 



512- 



-The instructor placed too much emphasis 
on a particular style or 'method. 
Strongly Strongly 
agree disagree 



513— The instructor presented., too much 
technical information. 

Strongly Strongly 
agree disagree 

-The. instructor provided a diversity of 
material,^ techniques, arid content. 
Strongly Strongly 
agree . . . • disagree 

-The projects were extremely valuable 
in 'understanding the course. 
Strongly Strongly 
agree ^ - ^ disagree 

-Should there be more/fewer projects 
in this course? 

Much more Fewer 



514- 



515- 



516- 



517 — Was the course organized? 

Yes, very No, very 

much little 



• • 2, CouTse Demands 

o 

518 — How much pressure was there to get 
things done* on time? 

A great Very 
deal little 

519 — The projects were, appropriate to the 
level of the course. 

Strongly Strongly 
agree disagree 

520 — The instructor required too much work 
to be do^e in class. 

Strongly f Strongly . 
agree disagree 

521 — How demanding was the instructor in 
terms of course requirements? 

Very Very 
demanding ] >nient 

3.. Examp les/Demonstr a t ions / Proc es ses 

V ' , ■' 

522 — The instructor's examples/demonstrations 
were clear and concise. 

Strongly Strongly 
agree disagree 

A. Explanations /Presentations 

523™ Each concept was explained and 
discussed thoroughly. 

Strongly Str'-ngly 
agree disagree 

524 — Instructor explained. each step carefully 
when discussing processes/ techniques. 

Almost Almost 
always never 

525 — The instructor soent too much time 
explaining each^^^^^ject. 

Strongly Strongly 
agree disagree 

526 — Instructor did noc place enough empliasis 
on the importance of developing skills. 

Strongly Strongly 
agree • disagree 

527~Ins true tor explained the . underlying 
rationale for techniques or styles. 
Almost Almost 
always ^never 



5'28 — How helpful were the instructor's 
examples /experiences? 

Very Not at all 

helpful ^ helpful 

5. Criticisms 

529 — The instructor l.acked objectivity in 

• evaluating ^students' work. ^ 
Strongly Strongly 
agree disagree 

530 — The instructor 's' cgritiques provided a 
base for further learning. 

Stfongly Strongly 
agree disagree 

531 — Instructor, should provide more/fewer in- 
iivijiual critiques of students' work., 

Much more Fewer 

532 — W?,s the instructor able to separate, 
your work from you as a person? 

Definitely Definitely 



yes 



no 



6. Student and Instructor Relations 

533 — Instructor was really concerned about 
students' progress. , 

Strongly Strongly ^ 

agree disagree 

534 — Instructor tried to provide a creative 
atmosphere' in class. 

Strongly Strongly 
- agree. . disagree 

535 — Instructor was slensitive to students' 
responses when giving critiques. 

Strongly Strongly 
agree disagree 

536 — Instructor realized when students were 
experiencing difficulties; 

Strongly Strongly 
agree disagree 

537 — Instructor provided personal help only 
when. asked. 

Strongly Strongly 
agree disagree 

538 — Instructor showed favoritism toward 
certain students. 

S trongly S trongly 

' agree disagree 
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Instructor Characteristics 



539 — The Instructor spent too much time out 
of class. , , 

^^trongly * 



Strongly 



agree 



disagree 



540 — The instructor demonstrated his 
authority as an artist. 

Strongly Strongly 
agree disagree 

541^ — How often did the instructor's personali- 
ty interfere with classroom instruction? 
Almost Almost 
/) always never 



8. Outcomes ^ 

542 — Did the course and instructor help you 
better understand your professional goals? 

Yes, a No, very 

great deal little • V 

543 — Has the instructor increased your 
ability to organize ideas visually? ^ 

A great Very 
deal little 

544 — Have you developed confidence in the 
studio? ' ' 

Ves, very No, not 

much at all 

545 — The instructor had a strong influence 
*^upon my work. 

Yes, very No, very , 

positive ^ negative 

546— — The instructor was instrumental in 

raising my artistic values. 

Strongly Strongly 
agree disagree 

547~Instructor made me thinlc. about dif- 
ferent ways to approach projects. 
Strongly Strongly 
agree disagree 

548~How much do you feel you have accom- 
plished in this course? 

A.^great Very little 

deal 



• , 9. Facilities 

549~How difficult, was to get access to 
. equipment? 

Very . Not diffi- 

difficult ciilt at all 



560- 



561- 



562- 



C.^CATO 

'•»..-. 

—PLATO lessons were well-coordinated 
with regular class sessions. 
Almost Almost 
always never 

-How much PLATO material could te more 
effectively presented by text or lecture? 
Almost all Almost none 

-How much did PLATO contribute to the 
effectiveness of this course? 



Very much 



Very little 



563 — The overall quality of PLATO lesson 
waj: 

Very high Very low 

—Learning from PLATO ,was: 

Very *^ Very un- 

enj oyable enj oyable 

— Rat:e--PLATO as a supplement to this 
course. ^^"^^ 

^ Very , ^"^""^'"^--0^ no 

helpful ^ help 

—Compared -to learning the same thing 
from a textbook, PLATO lessons were: 
Much faster Much slower 

— Comgargd^ to learning^ the same thing 
from X€(d!tures, PLATO lessons were: 
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MuqH' faster 

i 



Much slower 



569- 



— How much material did PLATO lessons 

cover? ^ . 

Too much Too little 

-Did problems with the PLATO equipment 
hinder you? 

Yes, very No, not 

much at all 



570 — Was it easy to use the. PLATO terminals? 

Yes, ; - No, defl- 
definitely nitely not - 

571 — The number of examples given in PLATO 
lessons, was : 

.Too many Too few 

572- ^Examples presented on PLATO lessons 
' \were: 

Very Very 
clear • unclear 

573- rExamples in PLATO lessons were: 

Relevant Irrelevant 



574~The number of exercises for me to work 
on in PLATO lessoiis was: 

Too many Too few 

575~PLATO exercises for student work were: 
Very Worthless 
helpful ^' " 

. 576— PLATO exercises for student work were: 
Very Very 
clear ' uqclear 

^' 

: 577— 'The text material given on PLATO was: 
Very Very ' 

-> clear . ^unclear 

578— 4»LAT0 lessons were: 

' Organized'^ . Dis- 

. ; \ organized 

579^-PLATO lessons were:. 

Too - Too un7 

restrictive structured 

D. Team Teaching 

590— How effectively was team teaching 
used in this course? ' f , 

Very - ' Very in-. 

effectively effecti^^ly 

.^391~Team teachers coordinated^ their • ' 

\ instruction very weli. . . 

Always. ^ Never 

592 — The team teaching, approach- provided in- 
sights a- single instructor could not. 

Strongly Strongly 
\ agree ' disagree 

/ \ ■ - * 

593— f-XeaiQ teaching met my expectations 

and interests. 

Very Not at . 

- . - well all 

594 — Course material was more effectively pre- 
' sented with. the team teaching approach, * 

■ Strongly . "Strongly 
''^ agree/ . ^ disagree 

595~Team teaching was a very .effective 

method for learning ► 
^ . * Strongly 'Strongly . 

agree ^ disagree 

596— One instructor over-dominated the 
team teaching in this course.. . 

* Almost Almost 

always . never 

597— The team teachers were compatible 
. in this course. 

To a great / Not at all" .\ 
J'' •"■ ' • extent- • ' • ■ 



E. Clinical 

600 — Were you exposed to a variety of 
. clinical problems? , ' 

Yes, a No', very 

■great deal n little. 

601 — The instructor's clinical demonstra- 
tions were clear and concise. 

Strongly ' Strongly 

agree . dj.sagree 

•602~Considering client availability, the 
.clinical experiences were realistic. 
Strongly ' Strongly^ 
agree disagree 



603~Wereyclinicai. techniques explained 
.and discussed thoroughly? ' 
Yes, No, * ' • 

always ^. seldom 

604— How much observation and supervision 
was provided? 

Too much. Too little^ 

605 — Prior course work adequately prepared 
me to handle .the clinical tasks. 

. Strongly iStrongly 
agree ... disagree ^ 

606— How clearly did" the instructor state 
the clinicaloproblems? ' . 

Very Very 
clearly unclearly 

607— Was the instructor able to thoroughly 
answer your clinical questions?' 

Yes, always * , No, seldom 

608 — Performance exams allowed me to sufficie- 
ntly demonstrate my clinical competencies. 

•Strongly Strongly 
agree . disagree 

609~How consistent were the evaluations of 
your clinical work? 

Vei:y : • Very in- 

consistent consistent 



610— How helpful was the instructor in 
developing your clinical techniques? . 

Very Not atj&ll 

helpful ^ : help&in, \ / 

611— How' constructive was the instructor's 
feedback <»about your clinical performance? 

Very . Not at all .; 

constructive' • constructive ,\ 

612 — Appropriate and inappropriate clinical 
procedures were clearly identified. 

Strongly • Strongly, 
agree;. ; .■• disagree. 



613 — The instructor was overly deriSnding 
■ of the clinical students. 



Strongly 
agree 



Strongly 
disagree 



614 — The instructor seeined to sense when 
■ you cfid not knov; what you were doing. 
'Strongly Strongly 
agree disagree 

. F. Field Trips 

620 — Rate the conduct of the field trip(s), 
Very .No 
valuable value 

(Continued in nextf column) 



621— -Rate the" field trip(s) as a 
learning experience. 

Very . Very -in- 

effective effective 

622 — I had a chance to get to know the 
instructor during the field trip(s). 

To a great . Not at 
extent all 

623 — I had a chance to - get to know other 
students during the field trip(s). 

To. a great Not at . 
extent all 



Form /Number 



Code 



CEQ 



CHEH FL 



CHEM FB 



CHEM TB 



Cnm TQ; 



CHEM TV 



10 



CDQ 



AVIA 



SCI LAB 



COMPLETE FORM, DESCRIPTIVE SUMMARIES 

Description 

Course Evaluation Questionnaire : Consists of 21 General Concept 
items with 5 subscores *and, a total score -with norms on all the 
above. Uses a 5 point Strorigly Agree to Strongly" Disagree 
response format. Developed by Office of Instructional Resources. 

Faculty Member in a Lecture Course : Contains 23 General Concept 
and Specific items in a bipolar adjective response format. 
Developedby School of Chemical Sciences. 

Faculty Member in a Laboratory Course : Contains 23 General Con- 
cept and Specific items in .a bipolar adjective response format. 
18 items are same as #2. Developed by School of Chemical Sciences. 

Tea'ching Assistant in a Laboratory Course : Contains 13 items in a 
bipolar adjective response format. Developed by School of 
Chemical Sciences. , 

Teaching Assistant in a Quiz Section : Contains 18 bipolar adjec- 
tive response items, most of which duplicate form //2, but sub- 
stituting 'TA' for 'Instructor'.' Developed by School of Chemical 
Sciences. *^ o . 

Teaching Assistant in. a TV Section ; Contains 23 bipolar adjective 
response items similar to items in forms 2-5. Developed by School 
^of^^Chemical Sciences. ^ ' ■ 

Costin's Lecturing Questionnaire : Contains 23 General Concept 
items primarily applicable, to large lecturq^ sections. Uses a' 
5 point ^equency of o'dcurance response scheme. Four subscale 
scores are available. Developed by Frank Costin. 

Costin's -Discussion Questionnaire : Contains 23 General Concept to 
diagnostic items primarily applicable to discussion section or 
seminars. Uses a 5 point frequency of occurance response scheme. 
Five subscale. scores are available. Developed by Frank Costin. 

.Aviation: Developed by the Institute of Aviation for evaluation 
of aviation training. ~- 

Science Lab: Contains 23 items/using a bipolar adjective response 
format -to obtain feedback in science laboratory courses. Devel- 
oped by' Alan Haney. 



ESSAY ITSr.'l !D>A3 

■ '^l;" - ^""^ °" '^"^ l^acl- of the ICES fcna are blank to ?ro"^d- — -c= fo^ 

course specific q-^estions. I-.-s for these spaces :r.ay b. ci:osen frcr. rha °':^"v:-rcr,: ' 
personally ganeracea. . the selected item on the board arcl b^-'- -"-"-r.'r: 
Space E (or F) pleas, cor^.ent on (.V. the helpfulness of. Ir^-J^^^^ 
weaknesses, or suggested imorover.ents, etc.): ' ne-.=u, =..-..„t:i. ar.c 



,1 
2 

3- 
'4- 
5- 

6- 



Z- 
8- 
9- 

lo- 
ll- 
12- 
13- 
14- 

15- 
16- 
17- 
18- 
19- 

20— 

21- 
22- 
23- 



—The organization/structure of course. 
—The depth and br<rzdth of the course 

material. 
—The discussion sections. 
—The teaching assistant. 
-One or two principal copies which you 

thoughc were especially interesting. 
-The effectiveness of the special fea- 
tures of this course (TV format, help 
'.sessions, oral exams, contract grading, 

PLATO;-' computer projects, labs, etc.). 
—The assignments. 
■-The handouts. 

—The films, slides, or other audio- 
visual aids. 
—The readings.. 
—The exams. 

—The grading procedures. 

-How stimulating you found class sessions. 
-What you found most arid least stimula- 
ting about this course. 
-The difficulty of course material. 
•The lectures.; 

•The instructor's grasp of the material. 
•The instructor's communication skills. 
•This instructor in comparison to an 
ideal instructor. 

The instructor's professional attitude 
and behavior. 

"The^'instructor's concern for students. 
•The instructor's personal characteristics. 
•Any especially helpful aspect of this 
instructor's work with the class or 
you individually.. 



25- 
26- 

27- 
28- 

29- 

30- 

31- 
32- 
33 

34- 
35- 
36- 

37- 

38- 

39- 

40- 
41- 
42- 
43- 
44- 

45- 



— The contribution of other students. 
-The physical environment of the class- 
room: " 
—The classroom atmosT3here, 



which 



24 — Any aspect of this instructor's wcrl; 
which you felt impeded your learning 



—The aspects of the course 

found most Valuable. 
—The aspects of the course 

found least valuable. 
—One or two principal topics which you 

thought were of no value to the course. 
—How well you learned the course material. 
-How well you learned what you wanted to. 
— ^vhat this course contributed to your 
education. 

In this course I hoped to learn , 

-I wish I would have learned " ■ 

'Ten years from nov; I'll p.robablv 
remember this icourse most by .... 
-Things you got out of the course which 
will be of benefit to you personally. 
-Ways, if any, in;v;h±ch your background 

for this course was inadequate. 
—Your OTO interest. in the subject .areas 
\bf -this course. 

—My motivation to do well in this course. 
-The reasons ycu selected this course.' 
-Your effort in this cour.3e. 
-Your educational and vocational plans. ' 
-This course in comparison to other 
courses of this 
This cou 
course. 
46 — The type o 

most beneficial for this c; 



,nd. 

e in comparison to an ideal 
^ instruction, which would b< 



G 



m 



Activity H. Exit Interview - 

Purpose: The purpose of this activity is to gain immediate feedback 
from graduates re. program strengths and weaknesses. 
Key Questions: K What strengt^^s and/or weaknesses of instructional 

programs do graduates perceive? 

A. stdff effectiveness 

B. staff interests and expertise 

C. course relevancy 

D. duplication afhong courses 

E. content voids 

F. flexibility in program design 

G. adequacy of. facilities 

H. supervised occupational experience . 
I- scheduling of courses (availability) 

2. What strengths and/or weaknesses of support services 
do graduates perceive? 

A. , advisement . 

B. off-canipus offerings 

C. placement services 

D. out-of-department course offerings 

3. What changes do graduates' responses suggest? 
Procedure: 1. Review and revise key questions. ' 

: " 2. Review the existing instrument for the military program 
and develop an instrument for the on-campus program, 
' 3. Identify graduating students. 

4.. Duplicate instrument a'nd give to advisors for administration 
as senior checks are initiated. 

5. Collate findings early in the fall term. 

Schedule: Exit interview should be given as each student completes the 
program. ... ' . 



V.E.S- Military Program Exit Interview 




SlU 



/T\ Rrst, we will need some information about you so we can see the relationships between the different kinds of people 
si/ in the program and how they feel about the program . . . 



What is your current status? 

© active military-Air Force 
(Bf active military-Navy 
© active military-other 
(§) inactive military 
© retired niilitary 
® civilian 



What is your rank? 

® E-ltoE-4 

© E-5toE.7 

© E-8orE.9 

© warrant officer 

© commissioned officer 

® (civilian) 



How long have you What is your social 
been employed in your security number? 
present occupation? 



.@ 4 years or less 
® 5 to 6 years 
© 7 to 9 years 
® 10 to 12 years 
© 13 to 15 years 
©16 to 18 years 
® 19 or 20 years 
© over 20 years 



®®® - ®® 

CD®® - ®® 

®®® 
®®® 
©0® 
©®® 
®®® 
0®® 
000 
000 



®®®® 

©00CD 
0© - ©©©© 
©© - .©©©© 
©© - ©©©© 
0© - ©©©© 
©© - ©©©© 
©© - ©©©■© 
©© - ©©©© 
®© - ©©©© 



■fold- 



Next, we want to know how you learned about the program and why you enrolled ... 



Which of the following ways had you heard 
about the program BEFORE you enrolled? 

© friends and co*workers 

© base education office personnel 

© SlUC faculty and staff presentations 

© SlUC public relations materials 

© Other 



What was the SINGLE most important reason 
for your wanting to earn a BS degree? 
. © to increase your promotion potential . 
© to qualify for a commissioning program 
© to meet your 'self Image' needs 
© to prepare for a second career 
© to improve your instructional ability 
©other 



Which of the following was the SINGLE most 
influential in your decision to enroll? 
© friends and co'workers ' 
©'base education office personnel 
© SlUC faculty and staff 
© family or other 

What was the SINGLE most important selling. - 

point about the SlUC program? O 

© can be completed in only 16 months 
© credit for military work and training 
© acceptance of credits from other schools 
© weekend classes 
© course content and type of degree 
© It was the only BS program available 
© availability of financial aid 
© other 



. fold ■ 



^ And, there are some other gener.al things we would like to know about you. 



How much of your degree program have you 
completed? . , . ^ ^ 

© all finished, you can graduate now 
© finished most general ed requirements 
© J'n'shed some general ed requirements 
© haven't begun general ed requirements 



How much of your general education was 
earned by CLEP, DANTES, and other tests? 

©none 

©3 to 12 credits 
© 13 to 24 credits 
@ 25 or more credits 



Do you currently work in an education 
or training organization? 
© yes. you teach in a military school 
(B) yesi you teach in a civilian schoo|. 
© yes, you supervise military teachers 
© yes, you supervise civilian teachers 
© yes, you do other work in a school 
Q ^ yes, business/industry training , 

ERIQ™ 



112 



Were you enrolled in general education . 
courses in another school while you were 
enrolled in'this program? 
© yes, nr^ost of the time\...-";r* 
© yes, o/ied^two coijfses 
© no \. 

Rease turn to the other side . . 



Now that we know about you. we want to know how you 
; feel we are doing our job. Please fill in the circle 
that reflects how you react to the next series of 
statements ... 

— SlUC faculty are strongly committed to providing a high 

quality BS degree program. 
—You are very satisfied with the quality of service you 

received from the campus (administration, etc). 
—You are very satisfied with the quality of the education 

you received from the program. 
—Compared to similar on-base programs offered by out* 

of'State institutions, the SlUC program is high quality, . 
—The Slue program that you took was the same program 
- , that was described when you applied (no exaggeration). 
—(Compared to programs offered by local off-base schools, 

the SlUC program is high quality. 



^ And, we want to know how you feel about the 
value of each of the courses you took during 
the past 16 months (will they help you?) . . . 

VES 395 - Occupational Internship 

VES 495 - Teaching Internship 

VES 460 - Analysis and Curriculum Development 

VES 462 - Teaching Methods and Materials 

V : . VES 466 - Principles and Philosophies of Vdc Ed 

VES 472 - Cooperative Vocational Education 

VES '463 - Assessing Vocational Student Progress 

VES 474 ^ Individualized Instruction - 

VES 484 - Adult Vocational. and Technical Ed 

VES 486 - Pdst-Secondary Voc- Tech Teaching 

; . ' CIM 453 - Local Production of Educational Media 

;v CIM 465 - Advanced Teaching Methods 

V - GUlO 307 - Educational Psychology 

GUlO 412 - Human Behavior and Mental Health 

VES 398 - Special Problems (research problems) 

VES 498 - Special Problems (case studies) 

: : VES 490 - Readings i 



Strongly 
Agree 



Neutral 



Strongly 
Disagree 



-fold- 
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-fold- 



V And finally/ we would like to ask you som^general questions about the program and what 
you plian to do with what you learned. 

bo you feel that your promotion potential has been increased? . 
; Oo you plan to continue your education— begin a masters degree program? 
: Have yoL' recommended the SlUC BS degree program to others? 
> Have any of your friends begun the program because of.your advice? 

Has the program influenced you to have a continuing interest in Voc Ed? 

Has the program hefped ypu to be a better instructor? 

Has the program helped you to do your (non-instructor) job better? - 



Yes 




No / 




® 


0 


(S) 




® 


0 


(S) 






© 


(S) . 




® 


© 


(S) 




® 




(S) . 
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, (S) 






© 







^ ' Thank you for your time and trouble. The purpose of this questionnaire is program improvement. While you were 
:;J;;vC^ above questions, you may have had^houghts about other aspects— either good or bad— which you 

' ^'^^^ with us. If so, please put them on the back of the attached letter. Your thoughts about the program are 

gj^^iortantto us. • • 



Southern Illinois 
University at Carbondale 
Carbondale, Illinois 62901 

Military Programs — ^Vocational Education Studies 



To: Military Program students 

From: VES Faculty 

Subject: Military Program Exit Interview 

the baccalaureate program which you are. now completing was developed 
In response to requests by people like yourself. The weekend format, 
the granting of credit for work experience and military training, the 
occupational and teaching internship activities, and the series of 
eight coire and elective courses are modifications of the campus BS 
degree program offered on campus. The program has improved since 
it was started in 1973, and suggestions from students have been one 
of the main ways the Department, has had upon which to base improvements 
This questionaire is a further effort to obtain your feelings about the 
content and process of the SIU-C military program and to gather your 
suggestions about how the program may be further improved. 

Please take time during the last weeks of your last course to complete 
the attached questionaire. Use the enclosed pencil* 60 over the 
questionaire first, marking your answers in the circles. \ Then, if you 
want to explain further, continue on the back /side of this letter. In 
addition, you may want to write in response^ the following questions 
on the back of this letter. 

a. What information or help did you need that would have made your 
. enrollment more satisfying? 

b. Do you have any suggestions on how the program might be made more 
responsive to typical or special groups of students? 

c. Do you have any. comments to ?dd to the questions asked on the 
attached questionaire? 

. ' ■ * ' ' ' -•■ . 

When you, .have completed the questionaire and written your comments 
on the back of this^^ letter, please fold both of them and insert them 
in the attached envelope. Seal the envelope and give it to the base 
office: secretary. She will send all of the, questionaires collected 
from your cycle to the campus for analysis and further action. 

Thank you for your time. 




Vocational Education Department SIU-C 
EXIT INTERVIEW 
(Campus Programs) 



Name D^[te ~ 

Permanent Address " ' ' ~ " 

I,D. Number ~T" 

1. How did you first learn of the VES program at SIU-C? 

F riends or other students 
^ SIU faculty 

H igh school or community college counselors 

... ........... 

Other (please specify) . 

■ i • ■ . ■ . ' • " 

2. 'Did you have an adequate understandiT^ of the guidelines, requirements, 
and objectives of the VES program? . 

Y es . ^ _> No 

If no, what aspects of the program needed greater clarity? 

Circle' the number which best depicts your appraisal of each question. 

3. "To what extent were courses reinvent to 

your program? 

a) " Within VES department 

b) Within unit • 

c) Courses in other departments 

4. How would you rate the instructors 

a ) Wi th i n VES department 

b) Within your urjit; ■. 
■ .*■■*., ' ^ 

c) Courses in "other departments'' . 



Poor Outstanding 

1 -. 2 - 3 4 5 6 7 8 9 

1 2 3 4 5- 6 7 8 9 

1 2 3 4 5 6 7 8 9 



T 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9. 
1 2 .3' 4 5 6 7 8 




5.. How would you rate the facilities of the 
VES department? . 

a) Lab facilities . 

b) Classroom faciliti.es 

c) Work areas 



6.. To what extent did your advisor 

a) Inform you of the requirements of the 
VES department 

b) Help you work out a program of study, 
which reflected your goals , 

c) Make you aware of university resources 
such 3S placement, counciVing, or 

. testing 



'7. To what extent were instructional 
• ^ materials relevent 

a) Within VES department 

b) Within unit . " 

c) Courses in other departments 

8. To what. extent would you recommend the 
. • VES program to a friend? 



.1 2 3 4 5 6 7 8 .9 

1 2 3 4 5 6 7 8 9 

1 2 3 4. 5 6 7 8 9 

1 2 3 4 5 6 7 8 9' 

1- 2 3 4 5 6 7 8 9 

1 2 3 4 5 6 7 8 9 

1 2 .3 4.5 6 7 8 9 

1 2 3 "4 5 6 7 8 9 

1 .2 3 4 5 6 7^ 8 '9 

1 2 3 4 5 6 7 8 9 



Activity I. 



Student Follow-up 



Purpose: The purpose of this activity ts to gain feedback from 

former students regarjing. parceptions of SIUC 
-programs. 

. Undergraduate — on-campus 

Key Questions: 1. What is the current employment status of graduates? 

2. How did graduates seek employment? 

3. Do graduates think SIU programs helped them obtain 
and advance in job? 

4. What are the continuing education goals and activities 
of graduates? 

5. what SIU courses were.viewed as valuable and less 
valuable? 



Undergraduate - - Military Programs 

1. What is the current employment status of former students? 

2. Did the SIU program have an effect on work assignments 
and advancements of .graduates? 

3. Have former students applied teaching and other skills 
acquired from the program? , ' 

4. How do former students rate the quality of the SIU 
program? 

5. How do former students rate specific courses? 

6. What are the- self reported outcomes of the SIU program? 

Graduate Programs 

1. What is ::<^jbhe current employment status of former graduate 
. students? ^ . 

2. What has been the career mobility of former graduate 
students (geographic and vertical)? . 

3. In what major activities are former graduate students 
involved (teaching, admin, research, etc.)? 

v>v V . 4. What partes... of the SlU program were viewed as valuable? 

V -^^^^ 5. What competencies were missed or not sufficiently 
' emphasized by the SILi; program? 



Procedure: 1. Review and revise the stated key questions, 

2. Review the existing instrument for the study of focus 
(undergraduate pn-campus, undergraduate military, 
or graduate). 



Schedule: 



3. 

4. 

5. 
6. 



Revise the instrument to reflect changes in the key 
questions. 

Identify former students and obtain current mailing- 
addresses. - 

Review and revise cover letters. 

Duplicate and sign cover letters. (Personalize). 



.7. Code instruments to a master mailing list. 

8.. Mail instruments, self-addressed envelopes and cover 
letters. 

9. Record responses on master list as they are returned. 

TO. Assemble and mail follow-up letters with second 
instruments to non-respondents. 

11. Tabulate responses as decided upon by committee ^ ; 
(possibly by program area, military base, degree). 

12. Prepare a report and distribute to faculty for - 
comment. . ^ ■ 



Undergraduate 

Undergraduate^ 
Graduate 



Instruments and Cover Letters 



on-campus - Initiate in December each 
year. 

military - Initiate March each year. 

- Initiate September every 
third ye$ir. 



:;-:>■•■- o 



1. Undergradua;te on-campus follow-up form. 

2. Cover letter. 

3. Fotlow-up of non-respondents letteri 



1 . Military follow-up form. 

2. Cover \etter. 



1. Graduate degree follow-up form. 
2.. Cover letter. . ^ 



VXti: ■■■ ■■ 



If yoo have friends, colleaoues, students, or other acquaint'ances 
wl» j;'e kterested In a deiiree proqran, please conplete one or 
more of the followinti. (There are lots of jobs for nood vocational 
eduMtori.) 



name 



street 



city 



"stale 



zip code" 



Circle one: O.S. ft.s. ' Ph.O, 



name 



street 



\c'ty state- 
Circle one! B.S. U.S. Ph.D. 



zip code 



^3. What can we do for you? (Have a professor write a letter for your 
; . placement f'.le. Send infoniatijn on etc.) 



Southern Illinois 
University at Carlxindale 
CarbondnleJIIinoie 62901 

Drpir(m«hl of Vociliuimi Cducitlun Sliidiei 

October 31, 1980 



Dear Graduate: 

Congratulations. Ue are pleased to comt you among our graduates 
and want to enlist your help. Enclosed are two questionnaires. One 
is for you and one is for your imnediate supervisor. It will help us 
Improve programs and report progress to administrators and external 
evaluators. ' ' " 

Please complete alMtems on the Graduate Questionnaire. and return 
' it in the envelope provided. 

Please give the Supervisor Questionnaire and one of tlie envelopes 
' to your iflwediate supervisor.. Indicate that results will be strictly 
confidential and ask that he/she complete all items and return the 
form in the envelope provided. 

Thank you very much, Indicate on the last Item on the question- . 
naire what we can do for you In return, Also feel free to call or 
write at anytime. 800-642-5337 is toll free from telephones in Illinois. 

Sincerely, 

l^rograrCoordinator 
Occupational Education Program 

dc- 

' 9 '■ " 

Enclosures 



p;;:: ; moilAL EOllCflllOH STUDIES FOLLOII-OP-GRADIiATE 



The infonnatlon, reported. In this survey will he iispd for 
iH,:. f^^ll"'"? Pi^'Poses only; the source of infunatlon will not 
kaivulged to any other agency or party, 



4- 



recurrent ■';„ 
'f^lliklress 



Hocial iccuritv flymber. ■ ' 



street 



"sHIe 



zip code 



Old you seek etnploywent as you finished your degree? Yes' Ho 
p- : a, If yes, for how many Jobs did you apply? 
||, :)-2_; 2:4_ -Mr. 6 or iiore_ 
|;'; b. If yes, for how many Jobs were you in^^^^^ 

|;y c. if yesrwiiii iift^ 

. 2 3 l\ 



pi d, If yes, did yoii seek einployiient in education? Yes__^ Ilo 

|| :;flre you ci(ipl(ved? fc^ , , , 

fuir tfinc^ ^ unemployed i: looking_ 
g[rpart t1iiie__^ uncnployed 6, not looking 

^.^i.- :If employed, what is your supervisor's name and address? 

ir-' ■ ■ ^ 



E; ;f naiiie 



3.'"Ifyou'work in education, are you a: , '. ' 
teache r c ounselo r 'a dininistratorj__j)ther_^ ■ 

I ' If you teach, whatoccipationls) or subject(s) do you teach? ' ' " 



5. If you do not work in education, what is your job title? . , 



6. lias a degree frora,SIU-C helped you.get a Job? Yes Ho ' 

^ advance in your job? Ye5_ llo__ 

7. ■ Mould you recommend the program you corapl eted to others? 

' ' ' 'Yes . Ho 

B, Areyou seeking an advanced degree? Yes Hii 

a. If7es, at what institution? 

b. : In what- department? ' ■ . , 



c. If no, are you interested in pursuing an "advanced degree in' 
the future? - 



•Yes_; No 

d. If yes, in what field? 



|S-i;slrecr 



9. Which Vocational Education Studies course was most valuable? .A 
10. yhich Vocatlpnal Education Studies course was least valuable? : ' 

, -'-^ -'^ /^"■•i 



11. In reviewing the professional education .sequence courses, which ' 
has helped you most? 




Southern Illinois 
University at Carbondale 
Carbbndale, lUinois 62901 



Department 'of Vocational Education Studies 
Occupational Education Program 

December 3, 1980 



Dear GrjSfduate, ' - : 

We are sorry to note that you have not returned the questionnaire 
we sent you a month, ago. Please take a few minutes to help us improve 
programs and report progress to administrators and external eyaluators. 



Please complete all items on the Graduate questionnaire and return 
it in the envislope provided. 

Please give the Supervisor Questionnaire and envelope to your immecliate 
supervisor. Indicate that results will be strictly confidential and ask 
that he/she complete all items and return the form in the envelope provided. 



Sincerely, 




Ronald W. Stadt 

Coordinator of Undergraduate Programs 



RWS/dc 



Enclosures 



..,J 



V.B.S. Military Program— Graduate Follow Up Study 



CD 



Hrst we will need some information about you so we can see the relationships t}etween the different l<inds of people who completed the 
program and how they feel about it . . . ! 



What is your current status? 
0 active military— Air Force 
(§) active military— Navy 
@ active military— other 
@ inactive militaiy. 
® retired military 
0 civilian 



What is your rank? 
(D E-1 to E-4 
(B) E-5 to E-7 
© E-8 or E-9 
(3) warrant officer 
(g) commissioned officer 
0 (civilian) 



What is your social 
security number? 



How long have you been, employed in your present occupation? 

@ 4 years or less ® 10 to 12 years © 19 or 20 years 

(E) 5 to 6 years (|) 13 to 15 years (g) over 20 years 

© 7 to 9 years ® 16 to 18 years O (civiiian) 




©O® 
®®®. 
®®® 
®®® 
®®® 
®®® 
®®® 
®®® 
®®® 



®® - 
®®'- 
®® - 
®® - 
®® - 
®® - 
®® - 
®® - 
®® - 
®® - 



®®®® 
®®®® 
®®®® 
®®®® 
®®®® 
®®®® 
®®®® 
®®®® 
®®®® 
®®® ® 



® 



Are you in the military service? If you are. please complete this section. (and omit 3). Basically we want to know how your SlUC degree has 
affected your military career. 



7," 



Did your enrollment and/or graduation from. the program affect 
your career progression? 

@ yes. you were promoted while enrolled 
(§) yes. you were promoted since graduation 

yes. ycu were commissioned since graduation 
(3) yes. .you will be promoted soon 
@ rib. you were promoted but the degree was not a major 

contributing factor 
0 no. there was no effect oh your career 




Did your enrollment and/or graudation from the program affect the 
kind of wdrk you do? 

(3) yes. new kind and more responsibility 

(B) yes. new kind but same responsibility 

(c) yes. same kind but rhore responsibility 

@ yes. but it!3 the. sanre' type and status of work as before * 

(S) no. you still do the same work as before 



Dp you currently work in an education or training function or orgar^ization? 
(a) yes. you teach a military course 
d) yes. you supervise or train instructors « 
: (S) yesi you do other work In a sen/ice school 



@ yes. you teach in a civilian school 
© yes, you work with OJT 
0 no. you are not working with ed/tng 



® 



Are you a civilian? If you are. please complete this section (and omit section 2. above). Basically, we want to know how your SlUC degree has 
affected your civilian career 



Were you in the military sen/ice while you were 
V enrolled in the SlUC program? 

;'V if no. what was your status while enrolled? 
^- . , ® you worked- for the military on base 
i ® you were not associated with the military ' 
(§) your spouse was in the military 

- Have you found new employment since graduation? 
®: but the same type and status as before 
® same kind but more responsibility 
!;^^:^ .(lc) ye$,;ne^ . 



G) Yes 
ffi )|No 
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If yes. when did you leave the service? 
@ you retired from the service 
© you left the service mid-career 



If you left the^ service before retirement, why did you leave? 
(3) job satisfaction reasons 
(B) economic reasons 
(c) to become a voc ed instructor 
® other 



A V 



f\ ^k>w that we knoW about you» we want to know how you feel we did our job. Pteafse fill in 
the ^circle that reflects how you react to the next series of statements . . . 



— SlUC faculty were strongly committed to providing a high quality BS degree program ^ 
—You were very satisfied with the quality of service you received from the campus 
(administration/ etc). 

—You are very satisfied with the quality of the education you received from the program. 
—Compared to similar on-base programs offered by out-of-state institutions, the SIUC program 
was of high quality. 

—The SIUC program that you took was the same program' that was described to you when you 

applied (iG» no exaggerations). 
—Compared to programs pffered by local off-base schools, the SIUC program was of high 

quality. 

—You have a sense of pride in your SIUC degree. 

\ 



Strongly 
Agree . 



Neutral 



Strongly 
Disagree 



® 


® 




® 


® 


® 


® 


Q 


® 


® 


© 


® 


® 


® 




/TV 

® 


® 


® 


® 


® 


® 


® 


® 


® 


® 


® 


® 


® 


® 


® 
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® 


® 


® 


® 


® 


® 


® 


® 


® 


® 


® 


® 


® 


® 


.® 


® 


® 


® 
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e\ And, we want to'tinow how you feel about the value of each of 












They were: 








Doni 

Remember 


Not 
Taken 


















1/ the courses you took (have they helped you?) ... 




Very 








Of No 


» 






Valuable 




Neutral 


Value . 


i 


.1- VES 395 - Occupational Internship ^ 




© 


® 


® 


® 


® 


® 


® 


® 


i 

t 


:v VES 495 - Teaching Internship 






® 


® 


® 


® • 


® 




® 




YES 460 - Analysis and Curriculum Development 


© 


© 


® 


® 


® 


® 


® 


® 


® 


f : 


. \/ES 462 - Teaching ^ethods and Materials 


©. 


© 


® 


® 


® 


® 


® 


® 


® 


! . ■ 


VES 466 - Principles arid Philosophies oif Voc Ed 


©. 


© 


® 


® 


® 


® 


® 


® 


® 




;;^„™VES_472_r_Coope^tlve Vocational Education 


© 


© 


® 


® 


® 


® 


® 


® 


® 
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VKl 463 - Assessing Vocational Student Progress . 


© 


© 


® 


® ■ 


® 


® 


® 


® 


® 




lev VES 474 - Individualized Instruction 


© 


© 


® 


® 


® 


® 


® 


® 


® 




y^y^ 484 - Adult Vocational and Technical Ed 


©. 


© 


® 


® 


® 


® 


® 


® 


® 




V£S 486 r Pr?!^t*Secondary Vtx-Tech Teaching 


© 


© 


® 


® 


® 


® 


® 


® 


® 




>:V CIM 453 - La:al Production of Educational Media 


© 


© 


® 


® 


® 


® 


® 


® 


® 




;|;;;' CIM 465 - Advanced Teaching Methods 


. © 


© 


® 


® 


® 


® 


® 


® 


®' 




GUID 307 - Educational Psychology 


© 


© 


® 


® 


® 


® 


® 


® 


® 




GUID 412 -^Human Behavior and Mental Health 


© 


© 


® 


® 


® 


® 


® 


® 


® 




J;f'r;:.VES 398 - Special Problems (research problems) 




© 


® 


® 


® 


® 


® 


® 


® 




1^;^ VjES ABB - Special Problems (case studies) 


© 


© 


® 


® 


® 


® 


® 


® 


® 




H-i VES 490 - Readings 


0 


© 


® 


® 


® 


® 


® 


® 


® 





oj Atk^ finally, we would like to ask you some general questions about the program 



and what you plan to do with what you learned. 

Yes Neutral 



Did 

^Did 
Did 



pSi-DId 



Did 

^....vAire 

IP 



you recommend tht SIUC BS degree program to others? ^ ' 
any of your friends t>egin the program because of your advice? 
the program help you to be a better instruQtor? 
the program help you to do your (non-Instructor) job better? 
the program Influence you to have a continuing interest in Voc Ed? 
you aware of the job opportunities in vocational education? 
the prograrh change your mind about the value of Voc Ed? 
you leaveihe service wotild you "be interested in Voc Ed teaching? 
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No 



0 


© 


(8) 




® 


© 


# 




® 


© 


(S> 




® 


© 


(S) 




© 


© 


(8) 




© 


© 


(S> 




© 


© 


(S> 




© 


© 







fe .T^^^ The purpose; of this questionnaire is program Improvement/ While you were considering the above 

l^itibns, y^ about other asf^^icts of the program-^ good or bad— which- you could share with us. If so» please - . hiii 



Southern Illinois 
University at Carbondale 
' , '^CdrlJondale, Illinois 62901 ^ 

Military Programs — ^Vocational Education Studies 



January 8, 1981 - 
MEMORANDUM . . . ' 

TO: . Graduates of the VES Military Programs ^ 

FROM: VES Facul ty ^ ■ ^ 

SUBJECT: Graduate Follow Up Study ' 

The faculty of the Department of Vocational Education Studies at 
Southern Illinois University join with the many others in offering 
congratulations to you for the completion of your program. We truly 
understand the magnitude of your accomplishments. 

The program which you completed differs 'significantly from the program 
which was implemented seven years ago at Scott AFB. The changes that 
have been made resulted primarily from information supplied by previous 
follow up studies. 

The faculty are in the process of another major evaluation of our program 
We actively solicit your assistance and support in that -effort by com- 
pleting the enclosed follow up survey. No survey instrument of this 
type can adequately cover all the concerns of a student body as diverse 
as ours, so you are encouraged* to add comments on the reverse side 
of this letter. 

All the information we receive from you will be carefully reviewed for 
the goal of program improvement. Your responses will be held in the 
strictest of confidence. We will also attempt to answer any questions 
which you might wish us to address.. 

Please note that there is a post card enclosed. We like tokeep track 
of our graduates and would appreciate your correcting the address on 
this post card and returning it with the questionaire. Upon receipt 
of that post card we will forward a Career Planning and Placement Packet. 
TJiis packet is now being given to students currently enroMed ih our 
program. The materials include information on how to use the Gareer 
Planning and Placement Center services which' are available throughout 
your professional lifetime and a variety of other information which you 
might find useful. The updated address will permit us to contact you 
about future SIU services which may become available. 

Thank you in advance for your time and effort on behalf of the faculty 
and those students who will benefit from an improved program. 




DLH/djb 



..Activity J. Employer Follow-Up Survey 

Purpose: . ^ The purpose of this activity is to survey inmedi ate 

supervisors of graduates. . 

Key Questions: 1. To what extent .is the pr^ogram effective in developing 

general traits of graduates. 

' 2. To what extent is the program effective in developing 

specific abilities and traits. 

3. To what degree are employers satisfied with graduates. 

4. How do graduates rank in comparison to graduates of 
other programs in similar positions? 

Procedure: , 1. Review and revise the stated key questions. • 

2. Review the existing instrument. Assure focus is 
correct. 

3. Revise the instrument to reflect changes in key 
questions. 

4. . Identify employers of former students and obtain' 
mailing addresses. 

5. Review and revise cover letter. 

6. Duplicate and sign coyer letter.. 

.7. Code Instrument to a master mailing list. 

8. Mail instruments, self-addressed envelopes and 
coyer letters. i 

9. Record '.responses on master list as they are returned. 

10. Assemble and, mail follow-up letters with second, 
^instruments to non-respondents. 

n« Tabulate responses :as decided upon by committee. 

J2. Prepare a report and distribute to faculty for comment. 

Schedule: Undergraduate - Initiate in December each year. 

Graduate - Initiate in September every third year. 



VOCATIONAL EDUCATION STUDIES FOLLOW-UP— SUPERVISOR 



Note to Supervisor: 

We are conducting a study of the effectiveness of Vocational 
Education -Studies programs. As a supervisor, of one of our graduates,- 
you can help. Below is a short evaluation form which we hope can be 
filled out .in a very<^ few minutes. No supervisor or employee will be 
identified in the results. /\11 responses will be kept in'strict 
confidence. 



Please c;omplete the questionnaire and mail it 
self-addressed envelope. . ^ 



in the stamped. 



1. 
2. 



Name of Employee_ 



Your Name and Title 



3. Total number of employees in . .the organization or business 



4. The major function of the organization or business 



5. Job performed by the employee 



PLEASE TURN OVER 



ERJC 



Please rate each of the general traits of this employee below, 
scale to the right of each trait. 


Circle, the rati 


Low 

A PI ANNTNG 1 


2 




A 


Medium 

K. 

si 


6 


7 R 


High 
q 


B PERSONAL DEVELOPMENT 1 


2 


3 


4 




6 


7 8 


Q 


C COOPERATION WITH OTHERS 1 


2 


3 


4 


■ ^ 

5 ^ 


6 


7 8 




n MEETING DFADI INES 1 


2 

Cm 




4 




u 


7 8 


q 


E. JUDGMENTS 1 


2 


3 


4 


5 


6 


.7 8 


9 


F. COMMUNICATION 1 


2 


3 


4 


- ' 5 


6 


7 8 


9 


G. FOLLOWERSHIP 1 


2 , 


3 


4 


5 


6 


7 8 


9 


H. LEADERSHIP • 1 


2 


3 ' 


4 


5 


6. 


7 8 


9 



7^ Please rate the employee on the following^' specific abilities and traits. 



Not 
Observed 



Low 



Medium 



High 



A. 


INSTRUCTION/TRAINING 


0 


1 


2 


3 


4 


5 


6 : 


I 8 


9' 


B. 


RESEARCH 


0 


1 


2 


■ 3 


4 


5 


..6 \ 


? .8 


'■'\ 

:) 


C. 


PUBLIC RELATIONS 


0 , 


1 


2 


3 


4 


5 


& : 


' 8 


9 . 


D. 


SUPERVISION/MANAGEMENT 


0 


1 


2 


" 3 


4 


5 


6 : 


' ' .8 


'9 


E. 


WRITING SKILLS 


0 " 


1 


2 


3 


4 


5 


6 


' 8 


9 ^- 



8. Would you hire another graduate from our program? . Yei5_ 



No 



9. If you employ graduates of other programs in similar positions, how do they compare? 
SIU-C*s grads are: Superior Equal_ ^ Not as Good . 



10. Comments: 



• 




Snulhcrn lUinoiit 
UniverMity at Car)x)ndale - 
Carbondale, Illinois 62901 



Dpp«rt.*nffnf of Voculiiiniil Education S(udie« 



October 31» 1980 



Dear Graduate: 

Congratulations, We are pleased to count you aniong our graduates 
and want to enlist your help. Enclosed are two questionnaires. One 
^ is for you and one Is for your Inmedlate supervisor. It y;111 help us 
improve programs and report progress to administrators and external 
evaluators. 

P1ea$e complete all Items on the Graduate Questionnaire and return 
it in the envelope provided, ^ 

Please give the Supervisor Questionnaire and one of the envelopes 
to your' imnediate supervisor. Indicate that results will be strictly 
confidential and ask that he/she complete all items and return the 
form in the envelope provided. ^ 

Thank you -very much. Indicate on the last item, on the qucstion- 
naire what k« can do for you in return,* Also feel free to call or 
iwrite at anytime; 800-642-5337 is toll free from telephones in Illinois. 



Sincerely, 




Occupational Education Program 



dc 



Enclosures 
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; - • . ' EVALUATION OF RESEARCH 

ft .. ■ ■ ■ 

fe- ■ . • • •. " ■ ■ 




B. Evaluation of Research 

Purpose: The "purposes of the r'esearch component of the evaluation system 
are to identify perceived needs for funded projects, to determine 
- whether goals of projects have been met, and to determine what 
outcome and/or impacts research efforts have had on the unit and 
the university. 

Goals: To ensure timely delivery of project reports. 

To provide feedback to project directors. 

To, assess congruence of current and potential projects with 
departments, college, university, state, and national goals. 

To assess project success vis-a-vis funding agency criterion. 

Evaluation Activities: Analyze of current contracts 

Analyze of project reports 

■jjj^ '■ • Feedback from funding agency , " 



\ 



i 



i. 



Activity A. Analysis of Current Contracts 

Purpose: The purpose of this activity is to assess congruence 

of current and potential contracts with department, 
college, university, state, and national goals. 

K^^Questions: 1. What funded activities are currently underway at SIU-VES? 

2. What are the goals of the department, college and 
university? 

3. What are the goals of the state and nation for Vocational 
education and related personnel development fields, 
areas, whatever? 

4; What is the relationship of currently and potentially 
funded activities to these goals? 

5. What topics or. goals are not adequately addressed 
by VES faculty? 

Procedure: 1. Obtain statement of department, college and university 

mission or goal statements. " 

2. Obtain the most recent statement of state goals or 
thrusts for vocational education (See supporting 
documents section for example). Do same for related 

- .fields, e.g., CETA, governnjent agency training. 

3. Obtain the most recent statement of national VOCED 
priorities. _ . « 

- 4. Compile a list (and abstracts if available) for each 
funded project in the department, 

5. Place the university, college,-department, state and 
national goals or priorities on a matrix (See supporting 

, jr- documents for sample.) 

6. Place a brief descriptor or number for each funded 
1 activity on the horizontal axis of the matrix.: 

7. Consider each funded activity and place a check mark (V) 
. r in each cell which reflects the thrust of the project. 

8. Review the completed matrix and identify funded 
activities which have check marks in their column of 
the matrix. 

-9. Review each goal /thrust and identify those which have 
no check marks in their row. 



■ ..■•■;.;;vv--..j:\-.' 



10. Discuss these findings at a faculty meeting or unit 
meeting, i Ask the questions,. "What does this mean? 
How do we justify this? What' does this tell us 
about future activities?". 



11. Complete a priority checklist form for each new 
'prospectus, idea or proposal. This will provide 
an ongoing check of congruence and will provide 
internal justification for action. 

1.2. Send the priority checkl ist with proposals to the 
universtt^y, liaison and other persons to aid in 
informing re the thrust(s). 



Br-- 



.•1 
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Ipff ChecWist; , 



liversity Goals 



oTlege ^36^ 




ERIC 
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ft:--: 



Priori ties Checklist 



Project Title: 



Project Director: 
Funding Agency: 



(Please check each that applies to this proposal) 
University Goals 

•,...■1. . ■ ■ " ; _ ^ ■ 



College Goals ' , 

;::;i.«-: 

2 . ' ■ '- y ' :. 
A. : , '• . '. 

5.- • 

Department Goals 

•■■■l. ■ ■■■ '•■ ■ ■ / ' - 



P.?i>£'. .!■•.'•■:":■•■,-; ■. i 



Y 1 



State Thrusts 

1. 

.' 2. \ : 

4. . 

6. 
7. 
8. 

"lO. 

National Priority 

3. - .. 

4. ' ' 

5. ". ,, 
■ 6. ' 

8. - - 



in? 

. -rr-v 
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Activity B; Analysis of Project Reports " 



Key Questions: 1. 

. . • 2. 

4. 
5. 

Procedure: K 

"■ 2. 

, 3. 

■ ■' • 4. 

■ -5. 
" • . • 6. 

• . , ■ - • .7. 

8. 



purpose of this activity is to ensure timely' 
ivery of project reports and to provide feedback 
project directors. A central report file will 
0 be 'established. 

Are reportis prepared and submitted as requested 
by funding agencies? 

Is there consistency among project reports which 
assures identity for the department and university? 

Are there projects which need assistance if they 
are to achieve contracted goals? 

Is it possible for anyone to review all project . 
reports for a given year? (Is there a common 
report library?) 

What problems exist within several projects that 
could benefit from expertise in the department 
or beyond? 

Prepare a list of all funded projects with Project 
Director names. ' ' 

Review each^oject proposal and funding agency 
guidelines to determine reporting requirements 
and products of each. 

Enter reporting requirements on project summary 
■chart.'/ ; . 

Send a memo to all project directors, requesting 
a copy of each of report and product as they 
are completed (see sample memo). 

As reports are recJelved from project directors, 
record their receipt on the project summary chart. 

Identify two Individuals to' act as report reviewers 

a/ These might be project directors. 

Ask each reviewer to scan each project report for 
bread characteristics such^ as: 1) professional 
appearance, comprehensiveness, clarity, etc. 

If gross problems are Identified on any one 
report, a brief summary of Identified weaknesses 
should be prepared. Additionally, suggestions 
for tjje Improvement of future reporting should 





Ija . 9. Meet with and/or distribute the sun^^ 

^F ;: project directors making special report(s) 

- which need improvement. ' <. 





it 



Is/ 

ERIC 



Note: RQ « Required, RC = Recieved 
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MEMORANDUM 



TO: 



Project Directors 



FROM: Department Evaluation Committee 
SUBJECT: Project Reports 



The Evaluation Committee has instituted a process for cataloging and 
reviewing reports and other products which result from funded activities. 
We believe this will help inform a broader segment of the faculty of 
activities of the department. Additionally, it will allow us to 
establish and maintain, consistency and identity for the Department. 

To help us, would you please send one copy of each^of your project's 
products .to the as they are prepared. 

Thank you for your assistance in this matter. 
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Activity C. Solicitation of Feedback from Funding Agencies 



Purpose: 

Key Questions; 



Proce^e; 



The purpose of this activity is to provide a post 
hoc view of project success by persons responsible 
for funding. 

1. Do funding agency personnel have positive 
perception of projects completed? 

2. _Do funding agency personnel feel that projects 

"have been well managed? 

3. Do theythink project staff were adequate? 

4. Are project products perceived as adequate? 

5. What feedback have, funding, agency personnel 
received from other professionals? Advisors? 

1. Using the list of projects for the two previous 
years, identify a project monitor or contract 
administrator for each. This may require 
contacting each project director. 

2. Mail each contract administrator- one copy of 
the Project Feedback Form for each VES project 

. he/she monitored. 

3. Record responses as they return and mail a 
follow-up note to those who do not respond 
within two weeks of the required data of return. 

4. Summarize returned forms and prepare a 
composite report.. 

5. Distribute a copy of each returned form .to 
the corresponding project director. 

6. Hold meetings with project directors who 
received exceedingly negative responses. 

7. Use the composite report or a summary to com- 
municate project successes to department, college 
and university officials. 

8. Use project feedback forms as external evaluations 

of faculty for nierit, tenure, and rank considerations. 



'■'0 
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Project Feedback Form 



Project Title: 



Project Director: 



Project Da^es: Begin 
Funding Agency ' 



End 



G'o'ntract Administrator: 



Please respond fraTikly to the following items. Results will help us improve 
our performance on projects. Please use the following response key: 

. SA = Strongly Agree 

A = Agree 
N = Neutral 
D = Disagree • 
SD = Strongly Disagree 

SA A N D SD 1. The project was directed toward a real need in 

Vocational Education or . 

SA A N D SD 2. The project was well managed. 




3. The project director was responsive to needs 
of the funding agency. 

4. The project director identified and attracted 
qualified staff. - 

5. The project director was attentive to funding 
agency rules and regulations. 

6. The project , staff was adequate. 

7. The project was conducted efficiently. 

8. The products (reports, handbook, .etc.) of the 
project was excellent. 

9. The prbducts of the project will be beneficial to 
Vocational Education. 



SD 10. The project will have an impact on Vocational 

Education in the state of Illinois. 

SD 11. The project will have an impact on Vocational 

. Education in the country. . , 





SA A N D SD^ 12. Positive feedback has been received from other 

funding agency personnel (DA VTE) about this 
project. 

. SA A N D SD 13. Positive feedback about this project has been 
' ' received from LEA personnel. 



14^ Please comment on positive and negative aspects of this project. 



15. Please identify ways jn which VES-S I U can better meet the needs of. your 
agency. ' ' 



V , • ■ ■ 



J 
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| ., EVALUATION OF SERVICE 

If,;!- ■ 




C. Evaluation of Service 

Purpose(s): The purposes of the service "component of the evaluation system 
are a) to assess priorities for service activities if respective 
units b) to . assure and document delivery of services, and c.) 
to identify means for improving services. 

Goals: To assess the extent to which service activities are provided for 
by the department and larger administrative' Units. 

To assess the extent to which service activties are provided for 
by units within the department. 

To assess the extent to which services activities are provided for 
by individual professionals. 

To assess tfie effectiveness of services provide4. 

To recommend means for improving/expanding services. 

Evaluation Activities: Orient faculty to the purpose of evaluation activity 

Complete Faculty Service Plan 

Update Facu-1 ty Servi ce PI an 

Submit End of Year Service/Report 

Utilize report in annual planning. • 



Activity A. Analysis of Activities 



Purposes: _The purposes of the service component of .the evaluation 
system are to a) assess priorities for service activities 
in the department and units, b) assure and document 
delivery of services, and c) identify ways of improving 
services. 



key Questions: 1 



2. 
3. 



What is the extent of service activities? 

a) department 

b) units 

c) individuals 

How effective have provided services been? 
What should services be expanded? Improved? 



Procedures: 1. Orient faculty to the purposes of this evaluation activity. 
See above and paraphrase: 
. a) to systematize the offering of services, 
.. b) . .to plan services for -a year, 
c) to assess quality. 
2. Introduce the levels at which services may occur, 
a) International 
.b) National. . 

c) State 

d) Local 

e) University 

f) College 

g) ^Department 




mi.:- ■ 

mm 
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3. Introduce types of service to staff. 

a) international 

(1) International Organizations 

(2) Committee Service 

- (3) Program development and conduct 

b) National 

(1) National Organizations 
C2) Committee Service 

(3) National Meetings ~ 

(4) Testifying before legislative committees 

c) State 

(1) State Organizations 

(2) Advisory Council 

(3) Committee Work with State Office 

d) Local 

(1) Student Organisations 

(2) Advisory Committee 

(3) Service to public schools 

e) University - 

(1) Faculty Senate 

(2) Graduate Council 

(3) Committee work within university 

(4) Commencement 

(5) Undergraduate Curriculum 

(6) Representing Univ"ersity as Assigned 
for Special Functions 

f) College 

(1 ) . Graduate Affairs Committee 

(2) College Advisory Committee 



r 



lil ^ ^ • (3) Teacher Educationj^Committee 



I- 



( 4 ) Undergraduate Af f ai rs Commi ttee 

(5) Representing College as Assigned for 
Special Functions 



|5 i " g) Department 

( 1 ) Pol i cy Conimi ttee 



C?) Undergraduate Program . 
(3) Graduate Affairs. 
* (4) Administrative 

" C5) Representing Department as Assigned 
for Special Functions 

• h) Unit 

(1) Student Advisement 

(2) Student Recruitment 

. (3) Representing the Unit as Assigned at 
Special Functions 

i) Others - as indicated by faculty mejnber 

4, Complete Faculty Service Plan 

5. Update Faculty Service Plan ' 

6, Submit End of Year Service Report 

a) Submit faculty service plan ^ 

b) Document quality and quantity of service 

7. Utilize the year-end results 

Schedule: Evaluation of Faculty Service should be evaluated on a yearly 
. basis. 



August 14, 19 to May 14, 19 _ 

;V . FACULTY SERVICE PLAN 

■' • ' " ' . ' " 

Indicate^the categories, and typas of service in which you would 
like to be involved during the next 9 months. Use the following 
list as a guide, however, do not limit yourself to this list. 

1. International organizations ' 

2. Committee Service 

3. Program Development 

4. National Organizations ' 

5. National Meetings 

6. Advisory Committees 

7. .Editorships 

. v; 8. Representing University, College, or Unit 
as Assigned for Special Functions 

^}.'z 9. IStudent Advisement - . - . 

10. student. Recruitment " 

11': Offices Held in State and National 
' ^ Organizations 



.Services For Unit 



Service Activity 



Recipient 



.Date 



Time Spent 



Extent to which objectives accomplished 



0 
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services For Urti/ersity 




Service Activit 
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ocrviuci^ Mb Luteal Level 



Service Activity 



tecipient 



i' 

Date Time Spent Extent to whicii objectives accompllslied 
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/ 
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Service Activity 



Recipient 



Date 



Time Spent 



Extent to which objectives acccmpHshed 



160 
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, Service Activity Recipient 



Ik 

(11 



.Date 



Time Spent 



Extent to which objectives accomplished 



1G3 1 
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( 



SERVICE PRESENTER 
" .RECIPIENT 



y Service Rating Instrument 
Circle the number which best-depicts your appraisal of , the service. 



Poor 



Outstanding 



1. To, what extent was the service ^ 
requested provided? 

2. To what extent did the service meet 
your expectations? 9 

. ■ . . / 

3. Was time scheduled appropriately? 

4. What level of technical expertise 
did. the presenter exhibit? 



To whjat extent was the presenter 
able to relate to your needs? 



6. Hov sensitive was the presenter to 
ycTur needs? . - 

7. To what eJ(tent did preseriters 
respond to your questions? 

. 8. Comment on what was right/Cwrong with the 



2 3 .o4 5 6 7- 8 9 



2 
2 

2 

2 

2 



3 
3 

3 

3 

3 

3 



4 
4 

4 

4 

.4 
4 



5 6 7 8 9 



5 6 7 



5 6 7 8 9 

5 6 7 8 9 

/ 
/ 

5 6 7 ' 8 . 9 

5 6 7 ~8 9 



servi ce. 



9. How would you suggest the presenter change in future activities of this 

l2i 




I ' 4 





COLLEGE OF EDUCATION 
Research and/or Service Report 



RstcCilty Member'^ 



■.-..\.£{ ^r^^€5Ha for Evaluation (Expected Progress During This Time Period) 
j^-^-ir^ei^,Researc\) and Service Assignment '■ " 




'"'Sr.- — V . 




Progress During This Time Period 



Assessment of Progress 



.-Depart) 



Dean 




Faculty Member 



o 
(/) 

•r- 

+> 

00 



O 

CO 
•r- 
+> 

(d 

to 







r 





Forward one copy to the Associate Dean for Graduate Studies arid Research 
Due May .15 \ - 
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COLLEGE OF EDUCATION 
Research and/oir Service Assignment 



Faculty Member 



Percent of Approved Time 
/for Described Project 
\ Research Service 
\ / / 7 T~l 

Descri Htlon-of''7^ssTgnment 



Fall Semester, 19 _ 
Spring Semester, 19 



Criteria for Evaluation (Expected Progress During This Time Period ) 



Facul ty Member jJifJproval 



^JffJprovc 



Departmental Chairperson Approval 



Date 
Date 
Date 



Dean Ai:proval ■ ~ 

' $ • ' '. " — 

Forward one copy to the Associate Dean for Graduate- Studies and Research 
In the College of- Education prior to Stptenlber 15. 



i48 
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D. Evaluation of Administration . 

Purpose: The purpose of this activity is to identify both strengths and 
weakenesses in performance. 

Goals: To assess administrative leadership 

0 

To assess magerial functions 

To assess external relent ions hips 

To assess ^personnel rerationships 

To assess personal characteristics ' 

Evaluation Activities: Orient faculty to the purpose of the evaluation 
' . activity- 
Have faculty ^ complete evaluation instrument : 

Present findings and recommendations to Dean of 
College. 



Activity A.. Evaluation of Adinlnistratlon 

■Purpose: The purpose of this activity .is to identify both 

strengths and weaknesses in perforaance. 

-Key Questions:. 1. What is. the extent of administration leadership? 
^ 2. To what extent are. managerial functions performed? 

^'^^^ a) fiscal/'manSgement 

b) office management 
3. How effective are external relationships? 

a) other units within the college/university? 
. b) other. universities? 



c; state and' federal agencies? 
. d) agencies in the private sector 

4. How effective are personnel relationships? 
a) faculty/staff 

' b) employed students, all students 

5. To what extent are personal characteristics positive? 

Procedures: 1. Or ieffit faculty to the purpose of the evaluation activity. 

2. Have faculty complete evaluation forms. 

3. Present findings and recommendations to Dean of College. 

4. Develop evaluation instrument for program coordinators 
at Carbondale and off campus program offices. 

5. Develop evaluation instrument for administration of 
programs in bases. 

Schedule: Evaluation of Administration should be conducted on a three- 

year cycle. 



Administrative Evaluation 



. ■ ■ ■ • ' . • o 

VES OPERATING PAPERS JOB DESCRIPTION : 

The Departmental Executive Off icer shall : " . 

• 1. Be the executive- and fiscal officer of the department ^ 
• responsible to the Dean for the administration of policies 
of the unit, the College, and the University. 

2. Preside at all meetings of the department. 

3. Make recommendations to the Dean, with the advice of 
faculty, on matters corcerning staff employment, salary, 
promotion, tenure, retirements, release and dismissal.. 

4. Represent the departiient, through the Dean, on matters 
dealing with other units in the University and with 
outside agencies and organizations. 

5. Involve the faculty and, when appropriate, students in 
the determination of policy and. decision-making process. 



THE EVALUATION FORM: 



- A basic objective of evaluation is' to identify both strengths 
and weaknesses v,; !..«rfnvniance. The evaluation for.n-is to be 
completed based t<r.' daU /over' i-.g the assessment :.>driod. Individual 
evaluations in t he "Ne^^ ds Improvement" category should be accompanie d 
by an approp riate comiri^' ^it although comments a ? \i welcome on any or 
all response f^^em. The evaluator is urged to provide factual 
action-oriented~st<?.te:m;nts rather than broa- generalizations. 



■ ADMINISTRATIVE EVALUATION INSTRU^^^^^^ 
•NaraeQf..Eva1uatee ' , ' 



Position Department Executive Officer of Vocational Education Studies 
Date 



\ mmmmm. ■ , inStioT inadequate JovSent Adequate Excellent. 



a. Is willing to miKe (decisions and 
accept, responsibility. 

•Conments: .' 



□ □ □ □ 



1.2 b. Is able to ef'sct desirable change 

^ (program, curr.cula, etc.) ■ □ Q 



Comments: 



c. Gives apprypr'iate attention to details 
and routir^e (scheduling, etc.) 

A Effectively delogates Jitthority. 



Coiments: 



□ □ □ ■ a □ 



W: Insufficient Needs 

I. ADMINISTRATIVE LEflPERSHIP Information Inadequate Iinprovement Adequate Excellent 



e. Develops individual enthusiasm and" 
initiative among faculty members. 


□ 




□ 


□ 




Comments! 














f. Has made provision to effert proper 
student advisement and other services. 


D 

\ 1 ■ 1 1 

» '' ' 




□ 


p 




.Comments: 




■ ^ 










g. Exercises ability to develop a . 
siirong instructional program. 




□ 


□ 


P 




Comnents: ■ ■ . 














h, Involves.'faculty in development of 
departmental goals. 


□ 




□ 




□ 


Comments: 















11. ■ HAMAL FUNCTIONS ' 

A. Fiscal Hanaqement ' . 

a. . Exercises the ability to develop and 
manage budgets once approved. . □ Q Q [~| 

Comments:' 



II.. PGERIAL; FUNCTIONS 
A. . .Fiscal Management 

' b. Allocatesfairly to all faculty/staff 
• members' those financial resources in 
support of programs (travel, etc.) 



Coimients: 



Insufficient Needs ' 

Information, Inadequate Improvem ejit Adequate Excellent ^ 



O , □ □ □ □ 



c. Insures appropriate purchasing, 
reimbursements and other , procedures. 

Comments: . ' . 




.5; B\ Office Management 

a.\ Develops effective office routines to 
accomplish desired department tasks. 



IComments: 




b. . Supervises office staff 'so as to give 
.subport to department programs. 

^Coients:' 



c. KeetSifequired deadlines for reports, etc. 



Cownts: 



i— ] □ □ □ □ 



B. Office Manaaement ' 


Insufficient 
Information 


Inadequate 


Needs 
Improvement 


Adequate 


Excellent 


,d. Provides guidance and assistance 
tn obtaining space, facilities and 
iiiater1als.,for department assignments, by 
contacting the proper university personnel. 




n 

111 1 1 


rn 


1 — |, 


j j 
1 — 


Comments: ^ 














III. EML RELATIONSHIPS • 






♦ 






a. Exhibits willingness toShoperate with 
other units within the ccrHege/university. 


□ 






□ 




Conents: 


* 












b. Maintains good rapport with college 
administrative staff. 




'j 

\ 


i 




□ 


Comments: 














c. Projects positive department image with 
other university units. : 








□ 


0 


Comments: 












— - , . ■ 


d. Effectively interprets department 
■ , policy and programs to the university 
community. 


5 « 




□ 


□ 


4 



Comments: 



'-'■'^ , Insufficient ' Needs 

■ ^X^^^^l^ RELATIQNSHIBl, Information Inadequate Improveiiient Adequate Excellent 

e. Recognizes serwfces to the department 
),', , by outside un/its and personnel. □ Q [~| 

Conents: 




f. Shows enthusiasm and support for 

faculty/staff involvejent on university ' ' ' 

conmittces and in professional Q □ |^ | — ] 



activities. 
Conments: 



g. Encourages and supports faculty/staff 
involvement in external service activities 

to local, state, national, and other Q Q PH □ □ 



agencies and organizations. 
Coiments: 



h. Represents the department effectively 

tO:Superiors and outside sources. . CI] CZ] ' LZ] [ZIl CZl 



Comments: 



IV. PERSQiEL REUTiONSHIPS 

a. When faculty/staff vacancies occur, an 

effort is made to employ the most ., \~] \~\ 1 ] ■ rn pn 
qualified prospective candidate. • — — ' ' — ' 

Coiifflents: 



, PERSONNEL- RELATIONSHIPS 

b. Provides effective: support for the 
welfare of the faculty/staff in.such 
matters as promotion, salary and tenure. 

Coimients: 



Insufficient ' Needs 

Information Inadequate Improvement Adequate Excellent 

■P ' □ □ □ 



c. Reviews the assignments of faculty/ 
staff members on a regular basis. 

Comments: 



□ □ □ □ □ 



d. Provides contiiiuous- positive motivation 
for the pro'??r>lonal growth of the 
total faculty/s,taff. 



Comments: 



e. Effectively delegates responsibility 
to faculty/staf^ members. 



Comments: 



□ □ 



□ 



□ a ■ □ □ 



f. Provides for a thorough evaluation' 
• of faculty/sta'^f performance on a 
. reaular basis. ' ' i' 



□ □ □ □ □ 



Cowents: 
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Insufficient Needs 

• PERSOflflEL RELATIONSHIPS Information Inadecuate Iinprovemenl: Adequate Excellent 

g. Provides for opjjortuni ties for pro- 
fessional growth of the faculty/stfei'f [~] \~\ ■ 1 — ] i — i , i — i 
(released, time, professional meetir4«>, \, — ' ' — ' i— i . l«j 
sabbaticals, etc.) 

Coiments: 



h. Provides for grievances and counter- , " 

. points of view to receive a fair hearing. Q P] □ □ 



Concnts: 



i; Resi^ects the privileged nature and 

confidentiality of information dealing \~\ {~\ 1 — 1 I — | i — i 

with '^acuity/staff personnel. ; ' — ' — ^ ' — ' 

Cofiinents: 



j. Conducts meetings in a democratic and 

efficient manner. [— | ., [[1] [~| 

Comments: ' , ' y 



k. Provides leadership for the recruitment 
of undergraduates and graduate students. 

Coimients: ' ■ 



■ <3 \ 



. 1S3 
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, ,-ient . r. Needs 

IV. PERSONNEL MIONSHIPS , " Inforiation Inadequate Improvenient Adequate " Excellent 

1. Provides for appropriate student 

/involvement in department affairs. Q] Q ■ Q Q ' | — | 



Comments: 



I Encourages aiid recognizes creative 
• activities. 



□ ■ □ ■ □ . □ □ 



Comments: 



n. Treats each 'acuity member fairly, 
Comnents: 



V. PERSOflAL CHARACTERISTICS 



a. Shows evidence of personal professiojial 
advancement and self renewal in the 
areas of: . 

1. .teaching 



I, service 





■ ■ □ 


□ 




O 


□ 








a 








u. 




□ 


□ 


u 




□ 



3. research 



4. Professional organization identity 



• Comments: 



O .—-7 -r ; — — — . : _ 



;/ V. PERSONAL CHARACTERISTICS. 

? b. Exhibits poise and self confidence. 



en 



Insufficient . , Needs 

Information .Inadequate Improvement Adequate Excellent 



Comments: 




□ 


□ 




□ 




c. Has a good sense of humor. 
.' Comments: 


J 




a 


□ 




. ■ ,1 

— — ■ ■- — f 


d. Dresses appropriately and is 
well groomed. 

Comnents: ' 




□ 




■ □ 






e. Encourages faculty to cooperatively 
work for department goals. 

Comments: ' : . ■ 






□ 


□ 






f.. I,s open to suggestions. 

1 

Comments: 


1 










-.1 ' — 


g. Is honest in dealing with.othens. i 
Comments: 






□ ■ 


□ 




. ..^ , 1 , . . - -frrrr— • 



ERIC 



I PERSONAL CHARACTERISTirq 



' Insufficient ^eeds 

P b/ratioi^ .jnadeciuate Improvement Adequate Excellent 

h." Maintains a friendly atmospherl in>the V 

department. ^ | | — | 

Conents: 



1. Manifestation of confidence and trust 

for the integrity of individual staff 
members. 



Conents: 



SUMMARY . 

Taking everything into consideration, 
administrative performance of this 
individual can be judged: 





1S9 
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APPENDIX A ■ 

LOCALLY DIRECTED EVALUATION WORKSHOP PARTICIPANTSX 
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Occ Ed. 
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23. 


Ron Stadt 


Occ. Ed. 


24. 


Carolyn Diggs 


Occ. Ed. 


25. 


Sandra Obilade 


Occ. Ed. 


26. 


Robert Klemm 


S.T.C. Elect. 


27. 


Jim Humphries 


S.T.C. ' 


28. 


Jackie Helliman 


College Human Resources 
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APPENDIX B 

Locally Directed Evaluation Model Workshop 
Student Center, Ohio Room, November i5, 1980 

Agenda 

9:00: Introductions and Welcome _ 

9:10 Workshop Objectives and Procedures 

9:20 Introduction to Locally Directed Evaluation: Making It Work 

10:20 Break 

10:30 Deciding What to Evaluate, How to Evaluate It, and Whom to Involve 

11:45 Break 

12:00 Lunch . . - 

1:00 How to Do Specific Evaluation Activities 

2:00 Utilizing Results: Involving the Right People 

3:00 Dismissal 



IDS 
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APPENDIX C 




Southern Illinois 
University at Carbondale 
Carbondale, Illinois 62901 



Department of Vocational Education Studies 
Occupational Education Prbgram 



MEMO 



TO: 



Liaison Advisory Committee 



FROM: 



Ron Stadt • . , 

Vocational Education Studies 



DATE: September 17, 1980 

SUBJECT: Workshop: Locally directed evaluation Model (LDEM) 

As indicated in our memorandum of July 24, and during your meeting of 
July 22, the LDEM project has been funded for FYT981 . We have taken 
initial steps on three fronts.; 

1) The. Locally Directed Evaluation Model .Workshop will be held Thursday, 
. ' November 13, 1980 in the Ohio Room of the Student Center. . - 

You will find a reservation form attached. - Please complete the 
reservation form and" return to Carolyn Diggs, graduate assistant, 
Occupational Education . . . " 

Based on last year, we recommend that both administrators and instructors 
attend the workshop to (1) better understand how various evaluation . 
activities can relate to a LDEM, (2) better understand , how to involve 
collegues in evaluation, and (3) better understand how to do certain 
activities such as employer follow-up or evaluation of instruction, 
research, whatever. 

2) Far Vocational Education Studies we are beginning to fit external 
. evaluation demands and internal evaluation activities already on 

line or in development- into a LDEM. Major features of this model 
are supposed to be transportable to other universities. We will 
need help on how to assess opportunities for and benefits of 
relationships with other departments. More on this at later tirnes. 
Otlher^ units are welcome to draw upon project resources to develop 
LDEM-s . . : 

3) On October 2, we will hold initial discussion with university liaison 
officers re features of an on-site evaluation system, which DAVTE 
may use to assist universities with planning, conducting, and eval- 
uating what is done under annual plans. -Perhaps SIU-C will volunteer 
to undergo such an evaluation during FY82. 



1 

Memo to Liaison Advisory Committee 
September 17, 1980 
Page Two 



We need and welcome your input on each of the three fronts. For now 
you should assure good representation at the workshop on November 13. 

RS/dc 

Enclosures 



Locally Directed Evaluation Model Workshop 
Student. Center, Ohio Room, November 13, 1980 

. J Tentative Agenda . . " .-^ 

9:00 Introductions and Welcome 

9:10 Workshop Objectives and Procedures 

9:20 Introduction to Locally Directed Evaluation: Making it Work 

10:20 Break 

10:30 Deciding What to Evaluate, How to Evaluate It, and Whom to Invol 

■ / . 

11:45 Break . , 

12:00 Lunch 

1:00 How- to Do Specif ic^ E^^ Activities 

2:00 Utilizing Results: Involving the Right People 

\ . ■ ■ ■ ■ ' ■ 

V 

3:00 Dismissal 
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1, 

2. 
3. 
4, 
5, 
6. 
7. 
8i 
9. 
10, 

n 

T2, 
13. 
14, 
15, 



RESERVATION FORM 

Locally Directed Evaluation Model 
^ Workshop 

November 13, 1980 



Name 



Department 
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Southern Illinois 
University at Carbondale 
Carbondale, Illinois 62901 • 

Department of Vocational Education Stiidies 

Occupational Education 



October 7, 1980 
E M O R A N D U- M . 



TO: VES Faculty 

FROM: Ron Stadt^J^Oj"^ 

RE:. Evaluation Workshop 



Please be reminded that Tim Wentling will be conducting a locally 
directed evaluation workshop from 9:00 a.m. to 3:00 p.m. on 
Thursday No\(ember 13, in the Ohio. Room of the Student Center. . 

It seems especially important that program coordinators attend 
because they ~Tf^"^i7iXTera^"ng1^y involved in evaluation activities. 
All faculty are welcome and are encouraged to stay the entire 
time— lunch courtesy of the funded project. . 



We shall be^doing every thing-possible to"^ to your 

"needs. Please return the bottom portion' of this sheet. 



To: Ron Stadt 

I (we) shall attend the workshop 



Topics or concerns I would like treated are: 



170 108 




Southern JUinois , v . 
University at Qarbondale 
Carbondale, Illinois 62901 ' 

Department of Vocational Education Studies 

Occupational Education Program 
October 23, 1980 



M E MO R A.N D U M 

TO: Dave Sabatino 
Sid Miller . 

Paul Bates . 
Dave Nitz 
John Sachs 

FROM: Ron Stadt 

Occupational iEducation 
Vocational Education Studies 

RE: Locally Directed Evaluation 

Under the SIU-C 1 and 5 year voc. ed. plan, I have a gr^ j/hlch J s 
supposed to accomplish thre^ejUilng^^ ^ — i— ' 

^nT~Cohduct a workshop and subsequently provide consulting services 
and support services such as print matters to any or all units 
which participate under the plan. 

2. Develop. a model for locally directed evaluation in Voc Ed Studies 
and other willing units, which will be transportable to other 
universitieswithDAVTE plans. 

I: 3. Develop a model for DAVTE sponsored evaluations/consultations at . 
two of the Universities next year. ■ 

■ ' ... . •• •- ' , i . " - , . ■ ■ 

As you may have learned from the several people who .have represented 
your unit on the University Liaison Council, the workshop which supports 
. the first objective will be conducted on November 13 -- 9-3 with lunch 
OR'the project budget. Staff and graduate students who might later - 
conduct one or more evaluation activities, e.g., student follow-up are 
welcome. ' 

Please be assured that the workshop will be geared to your needs and 
professionally rewarding— the major presenter. Dr. Tim Wentling from. the 
U of I, has a great deal of experience and did an excellent job with a- 
similar workshop here last spring. 

Please consider completing the attached form and returning it as soon 
as you can. 



RESERVATION FOWI^ 

Locally Directed Evaluation Model 
- Workshop 

■ • ' ' \ 

; . V November 13, 1980 

■\ ° ' ■ ■ ' ' ' 
Name \ Department 

1. 
2. 
3. 

5. 
6. 
7. 

8. ^ ■ • • ■ 

nr. ' 

Id. 

11. 

m. " - 

13. 
14. 

15. - 




APPENDIX D . 

LDEM WORKSHOP 'EVALUATION FORT-I 

DIRECTIONS . ^ . 

eircle the response that he^t represents ^o'ur attitude toward' each sub- 
question under the key questioj/^by indicating SA--strongly agree; A— agree; 
D— disagree; and SD— strongl/^disagree, ' ^ ' 

KEY QUESTION' !. Did Introduction to Locally Directed Evaluation provide, an 
adequate '1)as"^ ' . ' 

5 6 b 0 

SA A D SD 1.1 The .introduction adequately defined evaTuationr 

-.0 1 3 7 ' _ ^ 

SA A D SD 1.2 The- introductaon^did-not build . a rationale for evaluation, 
4 7 0 0 ^ 



SJ^_A_^D— -SD "^73 Hearing the state and national perspectives of evaluation 

was of interest. i ^■ 

1 2 3 3 - ' 



SA A . D SD 1.4 Not enough time was spent on this topic. 

KEY QUESTION 2. Did "Designing a Locally Directed Evaluation System" provide 
ample experience and orientation? 
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2.1 


Simulation experiences are a good avenue for learning. 
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2.2 


We had ;adequate instructions for our small group work. ^ 
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2.3 


The importance of a group leader in developing an • 
evaluation system was sieen. , 
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2.4 


The simulation helped in real-izing the need for an 
evaluation plan. ° - 
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2.5 


The simulation "stressed th^ need, for the use of key 
questions. \, ' 
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2.6 


I understand the format of the LDE materials. 
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2.7 


Activity #1, Developing an Evaluation System, was .adequat'ley 
covered. ^ 
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2,8 


The film presentations contriButed positively to the 



workshop. 



KEY QUESTION 3. Were the workshop objectives achieved? ■ 

4.1 I realize the. requirements for vocational program ^valuation 

I am aware of how state directed reviews impafil^^m^local , 
programs. . ^ ^ '^"^ 



look at rny own programs. 
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4.7 



system in my LEA. ^ • ' 

I know how to use the LPE materials. M 



think'^l^s workshop was vjjorth my time. 
_Please make suggestions for u^ing Wentling's time and other project resources. 
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Southern Illinois 
University at Carbondale 
Carbondale, Illinois 62901 

Department of Vocational Education Studies 

Occupational Education- Program 



October 23, 1980 
M E M 0 R AND U M 



TO: Irene B, Hawley , . " , ' 

Rehabilitation Institute 

FROM: Ron Stadt . 
RE: Locally Directed Evaluation 

After ta-Tking with Steve Meyer yesterday, I felt obligated to 
share the foTlbwing with you because it may bear on work you 
\^ are doing for your department. 

Under the SIU-C 1 and 5 year. voc. ed. plan, I have a grant which 
is supposed to accomplish three things. 

1. Conduct a workshop, and subsequently provide consulting -services 
and= support services such as print matters to alhy or all units 

. .V which participate under the plan. 

2. Develop a model for locally directed evaluation in Voc Ed^ 
Studies and other willing units, which will be transportable 

• to other universities with. DAVTE, plans. 

. 3. Develop a model for DAVtE sponsored evaluations/consultations 
^ at two of the universities next year. •• 

As you- may'liave learned, from the several people who have represented 
your um't on the University Liaison Council, the wprkshop which 
supports the first objective will be conducted on November 13 — 

. 9-3 with- lunch on \he. project budget. Staff and graduate students 
who tnight later conduct one or more, evaluation activities, e.g. , - 

' student fol low-up are welcome. 

Please be; assured that the workshop will be -.geared to your needs 
and prof essionalTy rewarding— the major presenter. Dr. Tim Wentling 
from the U of .1, has a great deal of. -experience and did an excellent 
. job' with a similar workshop here last spring. , 

" Please. consider completing the attached formahd returning it as' 
• soon as you can, - 



.RWS^jtm •• - ' 

Attachment. 203 



Southern Illinois 
University at Carbondale 
Carbondale, Illinois 62901 



..Department of Vocational Education Studies 
Occupational Education Program 



MEMORANDUM 



TO: 



Locally Directed Evaluation Workshop Participants 



FROM: , Ron Stadt(UL^i 

DATE: November 11 1980 

RE: Date, Time & Place Reminder 



Please be reminded that Tim Werrtling-w411_^ condi/tting a locally 
directed evaluation workshop from 9:00 a.m. to stOO' p*mv^^onj;h.u^ 
November 13, inthe Ohio Room of the Student Center. Lunch, courtesy- 
of the project, will be at 12:00 in ballroom C. 



RS/dc 
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Southern Illinois 
University at Carbondale 
Carbondale, Illinois 62901 



Department of Vocational Education Studies 
Occupational Education Progra:na 



December 3, 1980 



MEMORANDUM. 



TO: ' LDEM Workshop Participants 
FROM: Ron Stadt/Carolyn Diggs 
RE: Workshop Evaluation/Subsequent Activities 



Please complete the enclosed evaluation form and return in the 
pre-addressed envelope. 

We are responsible to serve you in at least two ways: 

(1) The project has a sizeable library of books and how-to-do-it 
materials re many kinds of evaluation. You. can borrow these. 
And we have a samll fund for purchasing print materials- for 

you. ^ . " ^ " . 

(2) We have money to bring Dr. Wentling back for consulting. We 
might arrange to employ other consultants. The project staff 
is also available for consultation.. 

Please. call or write as soon as possible re the above or other 
concerns re evaluation. 



RWS:jtm 



Enclosure 
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Southern Illinois 
University at Carbondale 
Carbondale, Illinois 62901 



Department of Vocational Education Studies 
Occupational Education Program 



MEMO 



TO: 



VES Faculty, Carbondale 



FROM: 



Ron Stadt (jj ^ 



DATE: September 18, 1980 

SUBJECT: Locally Directed Evaluation Workshop 



The attached is probably self explanatory. I hope that many of you will 
protect November 13 and attend. The more of us who are expert on eval-. *" 
uation systems and activities the more we can be successful as a department 
and individuals. 

It is increasingly important that we have expertise in evaluation in each 
program area.. Witness the demands of SBE and other external agencies that 
we do local (internal) evaluation activities. ^ 



•P 



RS/dc 
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Southern Illinois 
University at Carbondale 
Carbondale, Illinois 62901 

Department of Vocational Education Studies 

Occupational Education 



October 7, 1980 
MiMORANDUM 

ToT VES Faculty 

FROM: Ron Stadt (^6^"^ 

RE: Evaluation Workshop 



Please be reminded that Tim Wentling will be conducting a locally 
directed evaluation, workshop from 9:00 a.m. to 3:00 p.m. on 
Thursday November 13, in the Ohio Room of the Student Center. 

It seems especially important that program coordinators attend 
because^they are increasingly involved in evaluation^ activities. 
All faculty are welcome and. are encoura to stay the entire 
time— lunch courtesy of the funded project. . \ - 

■ • ' ■■ ■■■ " A ■ ■ • 

We shall be doing everything possible to gear the- agenda -to your 
needs. Please return the bottom -portion of this sheet.\ 



To: Ron Stadt 

i (we) shall attend the workshop 



Topics or concerns I would like treated are: 
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Tech o ical ly Sp-ea rosog 



Edited for faculty arid staff of the School of Technical Careers by 
Lillian Greathouse, Assistant Dean for Academic and Personnel Services. 

Newsletter No. 13 ■ October 8, 1980 

WORKSHOP: LOCALLY DIRECTED EVALUATION MODEL 

Dr. Ron Stadt from Vocational Education Studies ^ill be conducting 
a workshop on Locally Directed Evaluation Model on Thursday, November 13, 
1980. The workshop topics will include — Introduction to Locally Directed 
Evaluation: Making It Work; Deciding to Evaluate, How to Evaluate 

•■ - ' It, and \1hom to Involve; How to Do Specific Evaluation Activities; and 
Utilizing Results: Involving the Right People. 

Those people interested in attending the workshop should contact 
Lillian Greathduse by November 1," 1980. V . 

SOUTHERN ILLINOIS COLLEGIATE COMMON MARKET ANNOUNCES MINI-GRANTS 

The Southern Illinois Collegiate Common Market has announced a ^ 
competition for mini-grants of $300 each. Twenty awards will be made. 
The grant can be use for: 

1. Curriculum and-course design 

2. ' Test construction and evaluation 

3. Simulation and exercise 

4. Team and interdisciplinary teaching 

5. Faculty exchange 

6. Use of consultants * * • 

7. Workshop or institute attendance 

8. Mythological .renovation/experimentation ^ ^ _ 

In order to apply, complete the of ficial mini-grant application. A 
copy can be obtained from Toni Lenzini in the STC Dean's Office. .The 
application must be-in the Dean's Office by Thursday, October 16, 1980. 

HAVE YOU MOVED^RECENTLY? 

. ■ \. . . 

While working on the update for the University Telephone directory, f 
we realized that many faculty and staff have failed ^to officially notify 
the University of their new address by completing payroll cards. This 
can easily be corrected by requesting new cards froir(' Karen Banks, Personnel 
Data Secretary, in Room 221. Failure to' do so will result in a delay in 
the receipt of your W2 forms necessary to complete Income Tax Returns. 

, ^ ' -I ■ ■ -■ .■ 

McDOUGLE PUBLISHED / ^ . . 

Larry McDougle, Director of the Division of Baccalaureate - ... V 

- Studies, has an article ,ap.pearing in the October, 1980, issue 

of SUPERVISION: THE MAGAZINE OF- INDUSTRIAL RELATIONS AND OPERATING 
; MANAGEMENT. The magazine is published by the National Research ^ s 

Bureau. The article is entitled "Flex Time: Implications for the j 

Supervisor." ' • 

ERIC - ■. V' "■V.^j^ -^.^S'.,. ..v:|. 
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Southern Illinois 
.Umversity at Carbondale 
Carbondale, Illinois 62901 

Department of Vocational Education Studies 
Occupational Education Program 



ME M 0 R A N D U M 



TO; University Liaison Council 

John Washburn 
Richard Hof stand 
James Haire 

FROM: Ronald W. Stadt(^£c/-^ 

DATE: February 3, 1981 

RE: Planning for On-site Evaluations 



Your chairperson has graciously allocated an hour of your busy agenda for 
February 25 to discussion of plans for conducting on-site evaluations of 
efforts under Short and Long Range Plans. 

the enclosed draft documents were prepared with our previous conversations, . 
Guidelines and Specifications for preparing a University Short and Long Range 
Plan for Adult, Vocational and Technical Education, materials Tim Wentling 
and I used and generated during an on-site at the University of Louisville 
several years ago\ the 1981 DAVTE Team Tiember Handbook, and selected 
documents on voc2tio.nal education R and D before me. The Team Member 
Handbook provided. format and terminology. Many of the determinations were 
suggested Guidelines-. . . Of course, my experiences In liaison and • 
project-work-^nd-as^aJ:ea!!U.ea^^ this effort. It now. needs 
your influence. . - " : - - - ' — 

The Chronology of Events shows only the major activities. We could add a 
great deal more detail but chose not to at this point.. Things such aS: 
type and number of team members and number of days for interviews and 
writing have to be worked on for each agency. Many things cannot be decided . 
uniiLjv.e_JiiaJ^^ re the primary goals and determinations and interview 
tasks . • - . . . ' * . -r—^-^:.-^ — L. — ■ ■ _ 

I win interpret the Chronology of Events on-February 25 and take your reactions. 

Please examine the rest of the team Member Handbook draft and prepare comments. 
Please keep in mind that we can get no more out of evaluation for adult and 
vocitio:nal: education tha'n^^ put in. At this stage we have to put in 
statements which will give teams -license to examine .the kinds of things you 
would like to improve.. Be assured that team leaders will be advocates of 
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Memo to University Liaison Council 
February 3, 1981 
• Page Two 



adult and vocational education research and development generally and 
on your campus specifically. Team members will be oriented to this 
consultative frame of mind.; -The thrust of the {)rocess and the reports 
will be to get for adult and vocational education more than they have 
now of what ever they need to improve (tangibles and intangibles). 

As you study the draft in this light, note things which are missing, over 

stressed, under stated, not appropriate, whatever. It may be helpful 
.for you to think about warm fuzzies and recommendations for better allocations 

you would like to see in an evaluation o-Syour shop and then look to see 
• whether one "or more interview tasks will cause a team to examine relevant 

matters and write recommendations which wtlT help you. 

Certainly youishouTd kiep in mind the fact 'that universities will not be . 
cgmpared^arfd contrasted. We don't and can't do this with schools and 
colleges and teams will not have a data base for doing 50 with universities. 
The overriding concern of the entire process will be to assist improvement 
of effort under respective Short and Long Range Plans. 

I have several specific questions: - 

1. Are some of the interview tasks unnecessary, overlapping,- unfair, poorly 
worded? 

2. Should interview tasks be added? ^ 

3. *. Should their be opportunity to add interview tasks for use at a given 

institution? . , - 

4. Who is. eligible for the team leader role? Do we have- to go out-of-state? 

5. How shall we nominate and select team members? 

"6v -Which rins tit ut ions- would--^ during 

. 1981-82? . , , . ' "~"~r 

RWS/dc . - 

Enclosure . r 
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r) DRAFT FOR DISCUSSION ■ 

«£)chrdnology of Events of an On-Site Evaluation - 
University Occupational Education Coordinator 

1. Identify people to be interviewed and times when available. 

2. Assure availability of various documents. None^ill be prepared 
especially for an evaluation. Some will be duplicated for sending 
to team members. Others will be available in a team work room. 

3. Work with DAVTE contact person and team leader to decide type and 
number of team members . 

Project director/DAVTE contact person ^ 

4. Select team leader and team members. 
5e Secure motel accommodations. 

6. : Inform team members re mechanics. 

7. Plan interview schedules. 
Team Leader 

8. Orient team and University Occupational Education Coordinator during 
. evening before first day of interviews. 

"9. Supervise team— interviews,. document examination, etc." 

10. Manage report writing. (DAVTE contact person observes). 

Team ^Leader/DAVTE contact person - 

^ 11. Conduct summary conference. 

"Project" DirectoTT"'"^ " - ~. \ "~ • . ; 

12. Have report duplicated. 

13. - Improi/e evaluation system. ; ^ . _ _ - 




ERJCl 



DRAFT n)R DISCUSSION 
Team Member Handbook 



Inside of cover will have 
material re how to conduct 
good interviews. 
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A. University Short and Long Range 
Planning and Evaluation 



Primary Goal 



Determine the adequacy of planning and evaluation processes facilitate 
by the University Occupational Education Coordinator. 

1. Determine the adequacy of the locally directed system -^or evaluating * 
planning, conduct, evaluation, and reporting of activities idpntifled 

" in the University Short and Long Range for Adult, Vocational and 
Technical Education. ^ 

(D)* Short and Lcng Range Plan, minutes of liaison committee 
meetings, annual reports, sample prospectuses, proposals, 
project reports. 

\ (ID)** Administrative officers shown on administrative structure, 
liaison coimittee members, project directors, and other 
persons in participating units. . 

2. Determine the extent to which opportunities for participating in planning 
and sub^quent activities are communicated to administrative. and professional 
personnel in units which can contribute to adult, vocational and technical 

" education via research, development, and- special professional development 
projects. . / 

(D). Memoranda etc. ' • 

(ID) Administrators, professional personnel , especially persons 
not. presently working on projects, v 



;3. Determine, how results of locjally^directed-evaluation $ctivitr^ have affected 

wo.rjL.of University- Occupational^ Coordinator' and othe*;^ key personnel . : ^ j 




(D) Results of evaluation activities, e.g. ,"*^a^essment of pn)fes^^^^ : ^ 

knowledge of fundi ng-_ope^^^ formal 
^assessments- of^ tai'son; personnel performance and Long , ^ J 

Range Plan. ^ ^ ^r-~~-_ ■ i^^iJ) - ^ 

( ID.)_Advjj5flrs_and lU V ' <^ \ 



4. Determi ne whether planners util ize information -from internal and external • 
needs assessments .and DAVTE directives, .priori and, the like. 

: . (D) Internal assessments which descH needs re functions 

such as personnel , facilities, and. special learning opportunities. .. 
: Measures of .p^^ university service area(s). 



*D:equals documents available for te^m reviews. 
.** ID equals interview data '"^^^ 



(ID) Liaison project personnel, other project directors. 

Determine the adequacy of procedures for determining university mission, ■ 
goals, and objectives statements in the University Short and Long Range 
Plan. . •• 

(D) All of above. 

(ID) All of above. 

Determine the adequacy of procedures for generating continuatiori'prdjects 
and prospectuses for the University Short and Long Range Plan. 

(D) AM of above. 

(ID) All of above. 

Determine the appropriateness of projects proposed and funded in light of 
University/DAVTE missions, goals, and objectives: 

(D) All of above and project proposals and reports. 

(ID) All of above. 



B, Attainment of Funding Agreement Objectives, 

■ — — '.' . f ■ 

■ . . 

Primary Goal 

Determine the scope, quality and effectiveness of activities under the 
University Occupational Education Coordinator funding agreement, 

1, Determine the adequacy and balance of efforts to achieve the liaison,^ 
objectives, - .J^- 



(D) Funding agreement, print and other materials relatecf to 

liaison objectives, other planning and assessm^t documents, 
annual report to DAVTE, 

^^^^^ 

(ID) Liaison and DAVTE personnel , interns, university faculty 
and administrators, heads of-^vocational . teacher education 
units and relented personnel, 

2. Determine the adequacy and balance of efforts to achieve the leadership- 
intern objective,,. / 

(D) Funding agreement, , print and other dissemination materials, 



(ID) Liaison and DAVTE personnel, interns,^potentTaT interns, 
graduate advisors, ^. - - ' . 

3, Determine the adeqjuacy and balance of efforts to achieve. the- university \^ 
faculty develojpment objective. 

. (D) Funding agreement, minutes of* liaison committee meetings, 

memoranda, meeting minutes, and the like of respective departments 
and schools and colleges; documents submitted to central 
administration; responses, \ ■■ . . 

(ID) Faculty and subsequent levels of. administrators, ^> " 

. . ■■■ ' ■ . ' ' ' ■ . . ' " ■ ■ ' ■ . ' ' ■ • 

-4. Determine the adequacy apd balance of efforts to achieve the^teacher 
recruitment/retraining/retention objective, - 'l-^^'^' - 

(D) Funding agreement; related materials of liaison committee 
and respective units, print materials. 

(ID) Faculty and students, program leaders, admissions and 
career planning and placement personnel. 

Determine the adequacy of systems which 'Seherate actuai^ and estimated 
enrollments, , j 

(D) University Short and Long Range Pl&n, inter^nal reports, advisement 
and admissions and records/alumni office~data. ; 

(ID) All of above, / 



' C. . Support Services 



. Primary Goal - - 

Determine the adequacy of services which support financial management and. 
related functions, reporting,^, and other functions of the funding agreement- • 
. and other DAVTE projects. 



1.. Determine the adequacy of central and project-level financial^ oversight 
and accounting. , - 

. 0 

(D) DAVTE auditors' reports, central and project-level financial records, 
p procedures manuals. - : ' f 

.(ID) Project directors, fiscal management personnel. - ^ . 

2. Determine the adequacy of procedures for purchasing and disbursements. ■ 

(D) Procedures manual Si project records. 

(ID) Project directors, purchasing and "disbursement personnel . 

3. Determine the adequacy of internal services such as duplicating, printirfg, 
computing, and transportation. 

. (D) Policy and procedures booklets, samples of work. . 

■(iQ) ^Project di rectors, heads of support services units. 

4. * DetennittA, the adequacy 0 library services. 

(D) Evidence o/Aoldings. related, to'ybcational education. 
(ID) Project directors, acquisitions and other 1 ibrary specialists. . 



D. Personnel 

- ■ ■ • k 

Primary Goal . 

Determine adequacy of personnel and personnel development for liaison 
office and key personnel on the administrative structure. 

* 1^ Determine the adequacy of liaison office personnel and their. development 
programs— preparation and familiarity with adult and ^vocational education, 
allocation of time, overall image and effectiveness. 

(D^. Funding agreement, projected needs. 

7 (ID) Liaison personnel, administrative superiors, heads of major, 
related units, advisors. . , / 

v 2. Determine the adequacy of personnel selection, and developm^t for DAVTE. 
- ^ funde^project work. j 

(D) Project proposal's and records. / 

- (ID) Liaison personnel administrators, professors and other project 
personnel . x ^ 



E. Project Management 
^ . Primary Goal 

- Determine the adequacy of the administrative structure and its effectiveness 
in assuring access to and equity for appropriate units and employees. 

1. Determine the operat1on(l effectiveness of the administrative structure 

- and communication as it -affects functions specified in Short and Long Range 
Plan. 

. (ID) Persons on the structure depicted in the plan, faculty. 

2. Determine adequacy of. central administrations* and support service managements. 

support for functions specified in Short and Long Range Plan. 

•»• ■ 

(ID) As above. 

- • . ■ ^ 

3. Determins. the effectiveness of the internal public relations program for 
adult and vbcational education. 

(D)_.Public rislations materials. 

(ID) As above. * ^ - 

4. Determine. effectiveness of affirmative action vis-a-vis "employment on 
DAVTE-funded projects. 

(D)- Affirmative action plan, etc. 

(ID) As -above and affirmative action/title 9 officer(s). 
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F. Resource Allocation ' 
Primary Goal 

Determine the adequacy of resources allocated for the Funding Agreement 
objectives and other DAVTE-funded prpjects, 

K Determine whether individual loads assure that personnel are available 
for projort work as designated in funding agreements. 

(D) Funding agreement, 

(ID) Project directors and immediate superiors, 

2. Determine whether space and equipment allocations are equitable in light of 
agency standards for regular and special, contractural efforts. 

(D) Memoranda, etc. re allocations. 

(ID) Project directors, space and inventory managers, administrators. 

3. Determine adequacy and equity! of allocation' of special resources, e.g., 
tuition and fees waivers, matching funds, graduate. assistaritships, released 
time. 

(D) Funding agreements. 

(ID). University Occupational Education Coordinator, project directors 
past and present. ^ ~ ^ , 

4. Determine effectiveness of advisory committee(s). 

(D) Plan,.committee(s) minutes, plans of work. 
(ID) Vocational educators. 

5. ; Determine effectiveness of relationships with other agencies (near and far) 
' to pursue the work of DAVTE-funded projects. 

(D) Project proposals. 

. , (ID) Project directors, state and local agency personnel. 
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REPORT FORMAT 
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Conclusions , Recommendations Suggested Improvements 
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